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INTRODUCTIQN

Genosis of the OSTI-SEA rooct

The project was conceived as a result of the growing

consciousness of the Editor of S ciology_of Education Abstracts

(SEA) that as a service SEA had set itself a task which is

steadily increasing in complexity and size. Public and

academic awareness of the contribution which sociology can make

to the solution of educational problems is growing. Conversely,

sociologists are becoming more interested in the contribution

which the study of ed cation can make to the development of

sociology. These two trends are reflected in an increasing

volume of research and writing on the subject.

There is some evidence that SEA has contribut d both to the

volume and to the quality of the British literature and it is

still important that the service should be looked upon as a m ans

by which the sociological quality of educational research is

raised.

At the same time the conceptual and methodological quality

of sociological research is developing. Older classifications

are no longer adequate.

SEA was designed primarily as a current awareness service.

It was a servIce by subject specialists for subject specialists.

We are now conscious of new demands as the number and variety of

clients increases. SEA has quickly passed through the 'amateur'

phase in which academic o ganisers exploit themselves in ord.er

to meet an important and immediate need as they perceive it.

It was clear that the service should be developed as a tool

1
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for retrieval. The exact .nature and direction of development

however posed major questions to which exi ting exp-rienee and

research could give no guidance.

The Editor therefore took the initiative of seeking

discu Sien with OST1 and, as a result of an encouraging response,

a proposal for a three-year project was submitted in which 'the

aim of the research will be to c:evelop a system which will meet

the info tion needs, patterns of enquiry and preferences as to

type of service of its users'. In the preparation of the

proposal experts such as D. J. Foskett and M. B. Line were

called upon for advice and contributed substantially to our

thinking.

It was known by summer 1968 that OSTI were prepared to

support the work. St. cross College, Oxford, al o berane

interested in the project, and it was agreed that subject to

approval of the person appointed the post would carry with It

Fellowship of the College. Additionally, St. Cross is unique

amongst Oxford colleges in having arrange-lonts for on-line access

to the Atlas Computing Labe atory at Chiltern, a facility mo t

valuable to this research. A research officer (Miss V. Winn)

was appointee in September and began work in December 1968 under

the direction of the Editor, Dr. D. F. Swift. Mrs. P. Jackson

was appointed as Research Secretary in October 1968.

A Steering Committee was in the meantime set up consisting

or the -olampririg: A. Macgregor OSTI; M. Line, Bath University

of Technology; Professor W. A. L. Blyth, University ef Liverpool;

M. Craft, Unive sity of Exeter; and D. J. Foskett, University of

London Institute of Education.

The research proposal (see Appendix A ) outlines the intended
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content of the project A tine schedule was inclue.ed but, in

view of the fact that the researcher could not take up the

appointment as soon as was hoped, this, with the approval of the

Steering Comuittee, was modified. Stage I work will now be

completed at Baster 1970 when as an alternative to a s ries of

interviews, a nimtber of experts have been convened for a teeriinar

consisting of panel work and discussion in Oxford.
'

pet _ilea 21anning

It will be seen that the brief was very general. The

early months were therefore devoted in invge part to ( a more

exhaustive study of the information literature than was possible

at the time of preparation of the proposal, (b) detailed Planning.

It has been considered unnecessary to pr face this report

with a survey of the liter turf:). A recent reading, in draft

of the comprehensive survey being prepared by M. Brittain of the

INFROSS project at the Bath University of Technology (lnfurnntion

Requirements in the Social Sciences), shows that the work

relevant to ours is substantially covered in this volume.

have therefore confined ourselves to citing at appropriate points

when a given piece of work is pertinent to a particular problem.

With r gard to planning, the main t-sk in relation to Stage

I was to identify the most important questions and to ev Ivo

strategies for collecting data to enable us to answer them.

There was a great deal of gr und to cover, and it seenod desir-

able to attempt to study as many aspects of the service as

possible even if only in a general way, rather than to look at

sele ted aspects only in detail. A particulor problem has been

. It was hopei to hold this seminar in Spternbor 1969 but this

Ved impossible.

12



education/of si tology

All the studios are based as is SRL itself, on the notion

of reliance on the judgment of experts in the field. In the

study of the present service, for instance, it is un stood

that there will be dAfferences in judguent for' diffc ent valid

reasons. The object is to attempt to assess the extent- and

understand the reasons for differences. This is necessary in

order to see how wo may best achieve a compromise between the

consistency needed for practical reasons and the desire, for

intellectual reasons, to reflect the thinking of exports about

their own literature.

Similarly in the consideration of user needs, although con-

textual d ta on sociologi4ts and educati naltsto is available

(data collect-I by the InFROSS team) It has still been desirable

to study sociologists of eduCation as a proup. Their academic

habits, problems and needs are' the ba is on which we have 'to

work, and even then it is not from the views of a osentative

range of such specialists that we may derive defino guidance.

Specially selected groups of experts, speaking for the 'best'

int rests of the field, are f lt to be required for this purpose.

One consequence of this approach is unfortunately that we

'have a relatively small population with which to Work. This-

may be an advantage in that's_ censUs rather than a sample may be

taken. On the other'hand, since thete Is a consid rable number

of important points to consider in detail, our demands on the

_
.tiue of these people could be such as drastically to lower the

espons rate The planning of the st dies had to take this



consideration into account.

In relating the viewpot tS both of

5

users and of abstracters

(who serve the discipline fr m within the dis ipline) to the

practical situ tion (i.e. the product
--

or-ghiS-tio:) , an attempt has been m de to study the

a broad context:

Figure -1 PaotorS_inluencing long-

a I the service as an

91anning of

teaching or research

1

Aet al demand for

LE,

inferqation

Sources of supply,

ibraries, services

such as SEA et(7,.

-

blem In

rm )1anninp of SEA

Discussion ------sIdeas for

r----& Development

qi

1

'for information

More need

-opro ed

ibrary facilities

etc.

At tha sane time our

detail on the SEA service

aspects:

Figure 2 :

Stage 2
/N

1

ZEA
1

uCtions

_b ut need

Translation

into 'new' SEA

attention has also been focused in

In both its intellectual and practical

SEA as a sy tem

User Ed.

needs

Actual

lof SEA

Management

Finance

Legal factors

SEA

Produc 1

Pergamon

Roney etc.

As,,--
1

1

1

DeVelopment

t
1 &

Intellectual
organisati

Ph sisal resen

reonnel

user oonte

OSTI Ihvostigation

slihere of interest

1 3

Not direct concorn of OSTI

investigation but to take

account of
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The areas for study as represented above however,d,o not form

the boundaries of the studios which are organised ratber by user

as follows:

Figure 3 Type of information obtainer' in main
studies_(excluding (7.ocuDentary -nalypos

A Us r needs_ College of_Ed. sociologists of
education (largely excluding
d. e. f. and g.

B Coverag b University sociologists of °due-
cation excluding d. e. 1. and
g.)

C Doe. Rep. Librarians

D Intellec. Users of bibligraphical
Organisatio enquiry service

E Physical
Format

Advanced students in sociology
of education

f Self-selected group (excluding
g.

g. Abstractors

For the general context of the investigation see Appendix

which contains an Information paper, addressed to twers, on the

particular problems of access t_ information in the seciology of

education-

The_ tPresent' SEA service

The reasons for studying the present service are to discov

how the broad policy lines establish d by the Eaitor are inter-
. _

preted by.contributors to SEA and to describe the effects of

the systen so that possible effects of policy change can be

gauged..

The sy tem is partly decentralised. .Journals once

selected for inclusion by the Editor are-ferWarded direct from

publisher toabstractor, and decisions to abstract and on form of
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abstract are the responsibility of the abstractor. Books are

selectec7 by the Books Editor; these are received in the office

for allocation and forwLx0ing abstractors; in some cases

suggestions nye made as to form of abstr ct bu there are no

general gui,lelines. The flow of material through thr

c..nco an instruction is given to 'obtain for SEA', has been

initiater:_ and controlled without supervision by an 'adr_inistra.-

ive as istant', who also prepares copy for the printer. There

is thus a large measure of delegation of authority.

This delegation of authority to abstractors has been a

atter of principle as well as necessity. Abstractors are

academics and it was felt that the service could in some real

sense represent the discipline. It is true that the material

'covered'by each abstractor was realised to be only a very small

part of the whole and thus that 'desisions' might be 1 iased.

But since, as academics, abstractorb have a knowledge -f the

literature rather wider than that derived from the matel 1

ab tracted for SEA, it may be argued that collectively

decisions represent a r asonable approximation to the 'be:t'

de isions.

Various factors contribute to make this argument less

to support now than in SEA's early days. The co,2pany of

abstractors has more than doubled and whereas members of the

original group were mostly f irly closely acquainted with each

ether and shared connon aims in agreeing to participate in SEA,

thts Is less true today, and abstractors are less able to work

as a team'. Additionally the numbers of these engaged in the

sociology of education was then relatively small and the

abstractors probably nuch more representative of their colleagues

14



than is the case tc The introuction of absteactors from

overseas has no C.oubt t nded to blur tho original focus.

Abstractors are now too lc s able to koop a complete overview of

the field even with the aid of SEA!) to which they can relate

tho decisions.

With regard to adninistration a major change was the

inclnsic,n of books in addition to journals, and the appointment

to the editorial staff of a (voluntary) Books Editor. Policy

with regard to books was necessarily somewhat ('ifferent but,

working within the same Department, close consultation with the

Editor has been possible. Additional office work as the

service grew br ught the appointment of a full-time clerk, and

anothPr factor iLipingeing upon realisation of policy aims.

Control is exercised at the outset, in inviting appropriate

people to collaborate in accepting off rs of help, and in the

final analysis by the right of veto. The situation to be

investigated is not one in which ex6reise of' jutgmont is in any

way questioned but rather one of varying perceptions of aims.

Human error is al o inevitable. Thr-' situation has been

ognisod as having potential dang It is intended:to

appoint an Assistant Editor to co-orcinate and ensure singleness

of purpose and vial



Figure 4 : The orzanisation of_the SEA sery-ice
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CEMITEZE 1

COVEME_ OP SEtt.

In am area such as the sociology of education it is Tar from

easy to describe simply the coverage of a servIce either In terma

of policy or of Dractice. SEA's. aim is to offer wide coverage

of published material relevant to the study of the sociology of

education. The field le neither wholly pure nor wholly applied

(those working within it may be concerned either simply with

knowledge as knowledge or with providing information whióh may be

of immediate practical value). It Is not simply academic dia

ciplima oriented, nor is it essentially problem centred.

Perhaps it may best be regarded as group oriented. in view of

the heterogeneity of our users, evident in the analysis given in

chapter 3, eueh a description offers no clear guidance as to

precisely hew 'relevance to the study of the se loIogy of

education' should be defined.

There is no generally agreed definition of the conceptual

area 'sociology of education', but it is adequate for the purpose

of this investigation to equate it with the ooiologd.cl 1yes of

education, a study area. There is less likelihood of difference
"I

of opinion, although the boundary with the-general study of educ

ation In its social aspects Is by no means obvious.

Theterm 'education' 3.8 open to vaxying interpretations:

forma informal, in educationalinon educational sett

Per haps a middle course ls oLost appropriate for the present

purpose; a broad conception embraeing both formai and informal

education (including, for examplessocial learnt ) but restricted
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to educat Jnal settings ( .e. excluding familial socialisation

which would be regarded as another ( losely related ) area of study

under the headi g of sociology, though no less central to the

study of the sociology of education).

The term sociology' may also be used with varying and over-

lapping connotations. Two usages are in this context best kept dis-

tinct. First use of the term 'sociology' to include social psychol-

ogy and socio-econo studies.. We make a distinction between socio-

logical analysis of education on the one hand and social-psychological

study of education, economics of education on the other. Then, with

less justificatinn perhaps, 'sociology is sometimes taken to include

social de ription; in the context of the study of education, this

is more properly included here in the category established earlier,

education in its social aspects, though specific areas

history of educa io ) may warrant Separate headings.

Figure 1:1 The relationshi of social
other areas of study
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Gen,
theory
fee-
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These interlocl-ing areas are all of notential relevance to

the study of the sociology of education. Material can relatively

reliably be assigned to these categories; material offering

theoretical bacIr-trg or background data from the disciplines may

be readily assigned to ancillory categories. But SEA is

selective in probably all areas except /sociological studies of

education,. Its boundaries do not circumscribe a certain

number of these areas. Relevance to not to be defined simply in

terms;of the Subject matter dealt with in a given document, nor

Is low/no relevance necesaartiy syrionymous with marginality/

absence of subject interest. There is another kind of relevance

findireet1 or substitutional 0 a marginal document which has

nothing to do with the'sociology of education may be as valuable

in the study.of the sociology of educationiand as essential to a

werker- on the field, as a decument of obvious me]. vance in terms

both of subject vatter and approach.

Figure 1.2 Types of relevance

Annroach

Sociele

Non-
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In -dditin there are also various other paa-mmetom much as form,

treatment, quality, 1,*,3711. TI-11-1.0h determine the usefulness or

importance of mnrginal substitutional and non-s ciological

nnterial and thus SEA's principles of selection.

The description of coverage has been apl)roached in two ways.

A sizeable sample of documents abstracted in SEA bas been analysed

in some detail with regard to features on which there can be at

lea t a considerable measure of agreement. Each feature was

,..roded twice (by a sociologist 14nd by a librarian) and for some

the process was repeated after a period of some weeks. Agree-

ment to within 5% was achieved. (The coding schedule is to be

found in AppendixD) Features of which account was taken were:

length of original; whether book or journal (and which journal);

whether whole or some part of work; form (e.g. book or readings

textbook: report etc. ); area of study or perspective (e.g. socio-

logy, sociology of education); specific topic language. The

sample consisted of V01-4 or SEA, the last complete volume at the

time this study began. This data enables us to characterize in

some detail the material we deal with, and to quantify some of

the problems -rwhiCh we are COUSciOUB4

The second approa 4 was t- conduct a much more Intensive

study with selectc4 ab tractors in orde- to study the kinds, of

evaluative judgment that are made and their effect, and to relate

SEA material to the population Of documents from which we select.

This latter work Is reported on page 1.16.

ReSults of 4nal sis_of mateXILLI_LIAIMA2i2a...in-aE4-EalUMQ-A.

Detailed tables were prepared (these will be made available

on request). These were siimPwrised for the purposes of the
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fon.
1

it siicui 11,=;prIterl. -that *11,74 1..11nit of

analysis is the unit of the abstract, i.e. if a single chapter of

a book was significant enough to be accorded a separate abstract

it is treated as separate 'item for the purpose of this

analysis.

Discipline perspective

The proportion of Items which are sociological s-,aidies of

education is surprisingly small (20%) and even if one adds in

social psychology of education (25,) this still amounts to less

than half the contents of SEA. The remainder is general educ-

ation (roughly another 25%), economics of education and relevant

sociology (13% and respectively), together with a few studies

in other areas. (For table see overleaf.)

Topic

An analysis by specific topic focal topic cf each document)

was made. This has also bc, :grouped accurd.ing to-broad-

categories and a summary prepared to show distribvtion

ever the main discipline orientations represent,...d. Studies of

types of inatitutions of-eduoatiVe groups, broad areas of-educ-

ational study (e.g. comparative education), social processea and

characteristics, and Peychologi al characteristics are the largest

categories, ranging from 15 to .23 The sane topic may of

course be ,treated from-a number of viewpoints. The-preponderance

of institutienal studies is from the educationalistls%standpoint.

There are no-studies-of-non-educational institutions,- although SRA

has included a handful bfsuch studies of greUps, and elect of.
.

1. Data on coverage by:language.is not yet available Details

of time-lag between publication of original and. publication-of

abstracts will aleo be reported later.
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TAWE 1.1.
NUMBERS OF ABSTRACTS IN SEA VOL. 4

ACCORDING TO- DISCIPLINE r 1150111

Vol. 4 Social.
of da.

(1) 32(10)

(2) 37(11)

(3) 33( 9)

(4) 40(12)

2.1g(42)

Social
psych.
of e-A.

Education
system
pedagogy

Ed.
research

etc.

Ed.
admin.

33(7) 24(7) 0(o) 13(6)

39(8) 18(7) 3(2) 21(7)

33(7) 36(9) 3(1) 23(6)

32(4) 14(6) 1(1) 15(6)

.0_7(26 22(29) 2(4) 22(25)

o ciol.

1) 15(8)

(2) 17(8)

(3) 14(6)

(4). 19(8)

65(30)

Gen. soc.
sal. & ed.

con. Social
hist.
of od.

Antbropol.
and od.of oa.

3(2) 38( 4) 8(4) 5(1)
2(2) 25(12) 6(3) 1(0)

4(1) 1m( 1) 3(2) o(0)

i(o) 13( 4) 3(3) 1(1)

10(5) 132(21) 20(12) 2(2)

Paych.
of

(1) o(o)

(2) 3(0)

(3) 8(1)

(4) 17(0)

28(1)

Pol.
or ed.

Gen. sac.
Science

Economics Social
bistory

00) 3(2) 0(0)

3(2) . 2(2) 1(1)

5(3) 4(1) 2(2)

3(1) 1(0) i(i)

11(6) 3.0(5) A(4)

Social
anthro

Psychology
excl.'soc.-
psych.

Social
psych.

Social
admin.

Nana anent
stUdy.'

o(o) 10(4) 0(0) 2(1)

o(o) 312(5) 0(0) 1(1)

6(2) 1(1) 2(1)

1(o) 4(I) 3(2) 1(1)

i(o) ja(12) A (3) 6 (4)

Figures in brackets are for books only
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Nob surprisingly m st of the work dealing with

psychological characteristics is viewed from a social-psychologi-

eal pe tive. Most work in the economics of education is of

a general nature. (For table see overleaf.)

Journal coverage

An analysis of journals covered was also prepared.

A summary list, in rank order, of the 'top' journals is merely

given here. (For table see n.1.9) There is of course only

one journal devoted exclusively to the sociology of education -

even this does not show lO coverage since although all full

papers were abstracted certain 'communications' were not. For

the rest the proportion of articles abstracted does not ri

above 4C and there ts a very long tail as would be expected.

British journals are well placed; prestige American journals rank

rather lower. Educational journals outrank sociological journals

at the top, and British sociological jaLrnals tend to outrank

their American counterparts. This feature perhaps reflects a

greater interest in the sociology of education amongst British

sociologists. Journals outside the fields of sociology and

education figure hardly at all amongst our top journals but this

ranking is of course based on quantity rather than quality of

material drawn from individual journals. 1

1. 7Tho 1968 figures are shown in the context of a four year

period. There are Of course many fact rO whieh may distort the

pattern: gaps due to slipups an the part of suppliers or

abstractois; fluctuation in selectIon criteria; pressure on

space giving rise to backlogs etc. .It was relatively simPle to

extend this analysis over a'longer period; other analyses unfort-

unately for reasons of time have had to be restricted to 1968 alone.
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Balance bet,: on books and ournals

It is evident that there is a roughly similar balance between

numbers of book and journal abstracts in each issue, but that this

is not necessarily represented in the nimbers of publica ions

represented in each category. In the case of symposia contain-

ing sets of separately authored papers, IndiviOual papers may be

abstracted individually, but as in issue 4, books of this type

and of sufficient interest to merit this treatment may not come

to hand for any givr,n Issue. The fifty-fifty allocation of

abstracts amongst books and journals abstracts which was up to

volume 4 our aim was upset by issue 4 (roughly 4 books/ journals),

probably due to a mounting backlog of journal abstracts.

TABLE 1.4

RUBBERS OF BOOK ARD JOURNAL ABSTRACTS IN SEA, VOL. 4

Vbl. 4

Books Chapters
of bookm

Journals
(whole issues

Articles in
jouxnals

(1) 58 38 87

(2) 76 21 3 91

(3) 52 34 1 98

(4) 50 5 214

Totals 236 12 292

In volume 5 policy has been altered to 4,4 distribution.

Theneed for this Is due in'part at least to the'addition of about

60-new journals to the list:of those covered', and the change has

resulted in a rise from an average 3+ te 4+ abstracts per journal

in-Volume 5. Since in general the journals added tend to contain

Including those treated by focusing on a particular section

or theme but setting this,in thecontext of the whole work.
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dtv cb1,1cles on topics of c-urrent o ocavvevarinl interest,

this may represent III oein dense a dilution of coverage, though

perhaps more accurate representation of the total relevant liter-

ature. It may equally well be regarded rather as a difference

in coverage. Such 'current' topics are of importance but too

newly prominent to have been thoroughly researched; journal-

istie treatment may therefore be the best available. The increase

in numbers of abstracts per journal may also mean that a smaller

amount of relevant work of a more rigorous kind was found in

journals previously covered but it is in the main probably that

we are including more work of a /ess scholarly kind.

Quality is not something which could be directly measured

for the purpose of this analysis but to the ext nt that length me

an indicator of. a 'solid' contribution to the literature the

proportion of items of 5 pages and under was about 12% In volume 4.

TABLE 1.5

ABSTRACTS IN SEA VOL.4 ACCORDING TO LENGTH OP ORIGINAL DOC-1701E1M

Short Long Short Long
Artioles Articles Monographs Monographs

6-25pp. 26-100pp. 101 ..i-

Total

Vol. 4

(I) 100 48 186

-(2) 82 19 59 19.2

(3) 22 106 15 42 JEJ22

(4) 24 95 11 39 1-6-2

:Totals .2= 188 733

_mires in brackets- are for booka alone
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iniivator of quality lo the natT'ro of the 7cm1r4

about 1 was classified as being in some sense of general interest

as contrasted with 'scholarly, studies i.e set within a theoret-

ical framework, fully documented, referenced etc.).

TABLE 1.6

ABSTRACTO IN VOLUME 4 ACCORDING TO TYPE OF ORIGINAL DOCUMENT

Readings Conf.
papers

Ref.
bodko

Off. Text
Reports books

Vol.4
(1) ( 4) 4( 3) o) 10(10 7( 5)
(2) (13) 10( 9) (1) 3( 2) 7( 7)
(3) (13) 4( 3) (o) 1( 1) 3( 3)
(4) ( 7) 4( 3) (o) 0( 0) 15(15)

(ID 22(18) (1) 14(13) 22( 30)

Gen. background
reading

Pract.
guides

Reviews
of the lit.

Bibliogs.

Vo1.4

(1) 4(3) 0(0) 4( 2) 0(0)

(2) 3(2) 8(7) 9( 3) 1(0)

(3) 3(1) 2(2) 9( 4) 1(1)

(4) 7(3) .5(3) 4( 1) 3(1)

22(9) 2,2(12) 26(10) 5(2)

Sohol. Trend
Monographs reports-

Critiques. Proposals

Vol.4

(1) 1.2(23) 36( 6) 3(1) 0(0)

(2) 111(27) 17( 6) 8(1) 1(0)

(3) 109(17) 35( 8) 2(0)' 2(0)

(4) 103(13) 17( 7) 3(0). 3(1)

4a5(E0) 225(27) 34(2)

Figures in brackets are for books alc5ie

29
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of the material is classified

in categcries other than 'theoretical' and empirical'.

TABLE 1.7

ABSTRACTS IN SEA VOL. 4 ACCORDING TO TREATEENT

=TmtiiF.

Theoretical Empirical Factual Discursive

Vol.4

(1)-

(2)

( )

(4)

Totals

60(18) 32( 9) 59(15)

64(16) 24(10) 68(32)

64( 8) 35( 9) 61(24)

64( 7) 20( 9) 54(25)

252(49) 111(37) 242(96)

Polemical Historical Mixture Totals

ro1.4
(I) 17(6)

9(2)

(3) 7(1)

(4) 12(3)

9(6) 1(1) 185

10(6) 8(6) 191

6(3) 2(2) 182

5(4) 1(1) 167

Totals A2(12) M0.9) 12(10) 112

Figures in brackets are for books alone

The selection recess

Background

It is inevitable that there should be individual differences

in selection practices across our abatractors. Perception of

relevarce in the EEL context is to a large extent a matter of

evaluation. Indeed an abstractor's changing interests and commit

ments may tend to undermine the consistency of his own successive

judgments. Such factors are considered in detail 10.terin:-.±rhis

3 0
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chape,e= -e%xe it, a_ rpp 112--ci to disclass poslble factors influ-

encing abs-Lactors. SEA's abstractors are all busy academics

with considerable responsibilities and pressures on them; they

give up their own time to do this work and fluctuation in

available time is bound imperceptibly to influence decisions.

This is a fact of l'fe If one is fortunate enough to be able to

call on abstractors of the academic calibre of ours. Other

factors may be more amenable to adjustment.

Without guidelines abstractors have had to develop t_ 41" own

frame of reference to guide their selection, which will no doubt

be related not merely to natural bent but to academic background

and training, especially any recent qualification. For example

some may be more preoccupied with questions of methodology than

others and resultantly more rigorous in some respects and more

permissive in others than colleagues. The frame cf reference is

likely to be not merely a notion of what is appropriate to the

discipline but will aTeo involve some practical consideration of

what will be helpful to users, given limitations on SEA's space.

Thoroughly to disentangle these kinds of factors would be a

complex piece of reSearch.

In the studies next described SEA coverage is related to the

total range of material from which selection is made.

Under the heading of reproducibility of selection, two points

have been consideredt

1. The extent to which a number of individuals can agree upon

material appropriate f r inclusion in SEA (validity).

The extent to which Ein individual will make the same decision

after a period of time (reliability).
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nircmience this work was divided into two sub-studies:

books and journals.

IVAAljar_s4:_gelection

It was impossible for reasons of illness to conduct a panel

study in which the Books Editor and other experts evaluated a

sample of books for inclusion inSEA.. Comparison between the

Book Editor's original decisions and decisions made later by a

panel would not be wholly valid, and a study without the partici-

pation of the person responsibls for book selection would have

lost much of its point. However at a later stage the Books Editor

was able to do a de ision replication exercise on a sample of

material1 and the results have been compared with the General

Editor's de isions on the same material (see p.1.26).

Data en reproducibility of selection 3.- respect of journals

was obtained in the course of a panel study with selected abstrac-

tors. Selected issues of eight journals were worked by four
1

abstractors of the six invited to participate.. Eaôh abstractor's

list contained eight journals including one journal 'belonging' to

him i.e. abstracted regularly by him). In addi-b:lon each

abstractor reworked one other of his 'own' journals. 'Decisions'

were recorded on a proforma according to specially devised coding

schemes (see 2,ppendix D ). Apart from this the situation was the

normal SEA one, though no abstr tor is responsible for as many

journals as this.

Factors taken into account in electing journals and inviting

participation were2

1. To include journals readily available,and to cover as varied

1. A fifth partially completed the study0
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and thus problems) r possible, educational

d sociological, general and 'special aspects' - academic ar-

journalistic. (Foreign language journals were excluded.) This

is a contra t to an ab-t actor's normal load, which has some

homogeneity in terms of his particuAi- interests. It was

hoped in this way to highlight the effect on selection of our

policy of allocating material. The journals dealt with by all

participants were:

American Sociological Review

Comparative Education Review

Journal of Educational Research

Journal of Social Psychology

New Society

Record

Sociological Review

Unesco Chronicle

2. Abstr- tors were partly selected by virtue of the journals

required; personal factors also influenced the choice and number

of abstractors involved. It was not possible to take account of

individualeorientations toward the sociology of education. _It is

plain that the participants are far too few tp allow us te draw

any firm conclusions, and the exercise should be viewed rather as

an attempt to disboval, something about the' nature of the problem

Of inconsistency In selection. (For table see overleaf.)

There is more 'total agreement' on sociological than educational

journal material (40V28%)1 agreement largely as to what should be

excluded rather than what should be included. It is noted that

whilst the overall measure of complete agreement is low, a great

deal of the difference is to be attributed to a simple difference
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TABLE 1.8

AGREETONT ANONCZT PANEL MEMBERS IN SELECTION
OF ARTICLES FROM SOCIOLOGICAL JOUMNALS

ASR JSP NS SR

Total no. articles
In sample

Nos, on which total Yes

18

9(b)
2

30

1
7

16(b)
:1

5

31

2
20

5

16

10(b)
2

2

agreement No

Nos. on which ono dissent only
(by single abstractor 3LLjAal_3 IT2
in 5+ cases) I No:_ 3 Yes

No, cases in which variation
not attributable to views of
single abstractor

TABLE 1.9

AGRIMMENT AMONGST PANEL MEMBERS IN SELECTION
OF ARTICLES FROM EDUCATIONAL JOURNALS

Total no articles in sample 14 21 e2 14

Nos. on which.total agreement Yes 1 . 4 0 1
No 2 1 4 7

Nos. on which one dissent only
,(by single.abstractor 5 d 8 d 2
in 3.1- casea) , I NO:. 3 Yes 8_d 7 4 a

No4; cases in which variation
not attributable to views.of
Single abstractor

(a, 130 c, _ refer to individual abstractor - a nd d have

d c educetional)sociological institutional affiliation. b

AER -American Sociological Review NS = New Soc ety

JSP = Journal of Social Psychology SR = Sociological Review

JES = Journal of Educational Research B = Record

CER = Comparative Education Review UC = Unesco Chronicle
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-omplex cases

are relatively few (13%). It may be significant that simnle

disagreement in the case of educational journals came from

abstractors with sociological affiliations
1 while the reverse is

true in the case of sociological journals, though this is less

clear cut. It may be significant that 'permissiveness' in an

abstractor (in the 1 yes/3 no cases) is associated with the

inclusion of journals of a journalistic type in the abstracting

load (true in the case of abstrac ors b and d) with the effect

of lowering the 'cut-off point' in selection. Time unfortunately

will not permit us to test such possible inferences. However,

even to know that such differences do occur is of practical value.

Whether their incidence is low or high, precautions are still

called for.

Reasons for differences can be suggested from a comparison

of other information provided by the panellists on the nature of

their decision in each case.

We offered the following broad categories:

.Inelusion for one of the following reasons:

a) On the sociology of education.

b) Of immediate bearing though not strictly 'sociology

of education'.

Of relevance in the san e that a wide range of

social science and educational writing la relevant,

but has special f ature(s) which make it appropriate

in the SEA cont xt (e.g. bearing on problems of

current concern in educational reSearch).

1. i.e. in sociology dep rtments of universities or colleges.

5
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d) Other.

2f.Ap.21on

a) Of the same type lc but having no features to

justify inclusion.

b) Of the same type as (1c) but having features which

ake it undesirable or inappropriate in the SEA

context.

Of little or no relevance.

Other.

It waa expected that there might be differences in boundary lines,

particularly between 1c) and (2a) (include or reject in border-

line cases) and between (1a)/(1b) and (1c) ('musts° because

material is on or highly germane to the sociology of education or

general relevance only therefore marginal to SEA). Differences

of the latter kind would be crucial if any attempt were to be

made te 'trim' our coverage.

In fact the differences were much more fundamental than

they at first appear. Even in cases of simple disagreement (e.g.

1 no/3 yes), the three abstractors wishing to include an item

could vary between regarding It as a 'must' and marginally

relevant Whilst the fourth deemed it irrelevant (e.g. a paper on

personality characteristics of bright adults) too trivial (a

paper called 'Onward from approved schools' ) and so on. In the

'3 neil yes' situation an abstractor wishing t.a include an item

could regard it as being 'on the sociology of education' (e.g. an

article on voluntary associations and the structure of power) or

of immediate bearing (an article on labour relations and the

Mrorkers' Court, seen as relevant to university structure and

organisa ion). We need therefore to achieve great r conaistenoy



not merely i Rln deg7,D0 t al 0 in cisfining

what constitutes relevance, especially in caass such as those

cited where the relevance ts of an Iadirect or 'substitutional'

nature. The more conplex cases of disagreement present similar

situations but with a greater range of alternative view points.

(Lists of those several sets of items are available on request.)

It is possible that this study does not reveal the full

complexity of the selection process because of the small number

of participants, although we believe that the literature sample

was adequate to raise most of the problems. For this reason,

selected items from this sample are being used to formulate a

set of guiding principles to be sent out as a working paper to

dbstractors for their comments. Some of the different ways in

which individual abstractors may tend to view the material are

illustrated by the four panellists in this study:

One makes rigorous demands in terms of so iological

cont nt of writing on educational topics. Material must either

focus directly on educational topics (vague reference will not do)

or have high substitutional relevance. Occasionally where educ-

ational problems are of current importance (e.g. education and

the economy) material which is not strictly sociological (e.g.

would normally be regarded as too economic too psychological etc.

may be admitted. Items included should exhibit scholarly treat-

ment (e.g.,should present evidence for statements, not too super-

ficial a discussion of theme).

Another is permissive to non-sociological material if both

relevant to educational problems and 'Important' (e.g probably

not history). AIl material of possible substitutional relevance

should be includedytogether with all educational material even if
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only small 'educational element' is present, but nothing 'too

discursive' even if relevant.

Lnother is admissive of non-sociological writing on educ-

ational topics provided the emphasis is appropriate for SEA (there

was regard for limits on space ). Pure sociology should be

included if the topic is relevant to one of the el-a-rent central

fields of sociology of education. The principal concern wns

with educational problems rather than educational study areas.

Consideration should be given to users both at home and abroad

(what is likely to be of interest, what they should be aware of

etc.). Nothing too general would be appropriate.

The last is very permissive of non-sociological writing on

education, but not hospitable to substitutionally relevant

material unl ss obviously relevant to specific educational problem

or activity. If there is marginal relevance only to such problems

the material would usually be excluded. The main concern was

with British users. Nothing too general would be included.

Decisions may be studied in more detail from statements made

by panellists about the features, and priorities amongst features,

of documents which influenced their decisions. A journal-by-

journal account serves to structure the discussion and to outline

the particular problems presented by particular types of material.

Of sociolo ical lournale,the An_u_a_;.jaaj_gi-oloancal Review

presented no problems with regard to quality considerations, but

relevance was not merely a matter of direct or indirect ( .g.

methodological) relevance of subject matter. Most of the

difference was accounted for by a. single panellist who took a

much broader view than the others, and who saw an 'educational

element' where others did not (e.g. 'deviance has educational

3
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'education is one of the co-efficients empha d' )

althau a t1ii an& list was still select57c and where the relev-

ance was too marginal decided 'no'. The other panellists were

not sen-rching for points of relevance, and in the few cases where

they were at variance this seemed to be rather that there was

common recognition of a certain kind of relevance (e.g. some data

on education and mobility) but appreciation of marginality led to

differing decisions. There was also another kind of case in

which marginal relevance was perc ived, but differently perceived

e.g. one article was variously described as dealing with social

problems of poverty, innovation in a subculture and relevant to

learning theory.

The Journal of Social Psychology raises the question of how

far the social prychology of education may be considered to be

automatically a pro riate to SRA and how far items of more theor-

etical and indirect relevance from social psychology itself should

be included. A similar pattern was found (though with lower

total agreement ) as in the ASR, with the same abstractor taking

a much broader view than the rest. The kinds of grounds were

methodological, or e.g. a study of the influence of the leader

would be helpful to those concerned with leadership development'.

Other panellists noted mrerginal relevance but considered it too

slight be ause the approa h was not appropriate e.g. too psycho-

logical, 'really small group theory By contrast with 'straight

sociology' the question is not just 'is there any relevance to

education' bui also 'Is it important'.

New Society produced about 70% total agreement largely

because a great deal was clearly irrelevant. The remaining

disagreement was spread over all the panellists and derived again
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hut triggering off

three main types of decision: prublom is relevant, su include;

anecdotal but relevant and little else written so include

relevant but treatment is too trivial so exclude.

The Socitlloall Review presented no quality problems

and the low measure of total agreement was surprising. The single

'admissive' pantilli t who accounted for most of the difference did

not unfortunately in all cases indicate his grounds f-)r selection

of items macked by others as irrelevantrbut they appeared to be

f very indirect relevance e.g. 'influence of social facts on

social thought is relevant to educational administration'. Other

conflicts of opinion were of two kinds. Reference to education

in a more general work did not necessarily ensure Inclusion; one

panellist excluded one Item despite relevance to education (as

opposed to sociology) and included another because of it -ts was

'education and economy' which was x..garded as of central import-

ance. Another problem occurred with regard to general methodol-

ogy: whether this was of sufficient relevance to include.

With regard to educational journals, the Journal of nducation-

al Research was included because its contents are educational but

largely non-sociological, and also because some of the research

reported is on problems of lessor importelnce. Reactions varied.

Material was by some excluded on the grounds that it WMB for

example too psychological. Others felt that articles were rele-

vant because they had a bearing ontfor exampletchild development,

perhaps a proble discipline oriented difference? Yet another

reaction Ties to be selective according to degree of relevance

(e.g. purely chtla psychorogybut has important social aspeets).

'Importance' of topic was not raised.
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Education_Review raised prcblom.s of a different

range of non-sociological writing in education. Again there were

contrasting viewpointa:(1) marginal so 'no"; (2) relevant though

marginal so yes'; (3) relevant - relevant enough?) (This is

probably inevitable where few items are overtly sociological in

approach,

high/low/

sociologi

re.evance

all items der-1 with educational matters and thus

o relevance is in question rather than, in the case of

al journals whether there la direct or indirect

to education. Some reasons for inclusion mentioned

were: research methodology, implications for sociology, absence

of other work of an empirical nature on a given topic.

The Re ord, an 'ideas' journal, was considered to present a

cliff rent typo of problem in selection, the majority of items

being of a 'general Int est' kind of r lovance. Over-general-

ity tipped the balance against relevance of topic in a number of

cases 1 o did 'prescription' veiled or otherwise and

concentration on pedagogical aspects

curriculum.

Uneseo ironi le contained

of teaching method or

fair amOunt of clearly,non-

relevant material. The general problem again was one of rele

vance v. generality, though pitched at a lower level. Panellists

were not as highly selective on-the whole a,d exPect d though

comments suggested that many items were -nly just' included.

These .differeriQ,as in adoption of giding principles and in

handling of different types of material may represent all the

patterna or may be merely a random sampling of patterns of actual

(and potential) abstractors. -Consultation,with abstractors is

now clearly desirable. It is understood' that in werk at this

Ifel there are bound to be-differences'in individual judgment an
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often more than one point or whioli ta olly valid. Total

consistency would never be achieved, and human factors can never

be ruled out but it would perhaps be possible to agr,ae, arbitr-

arily if need be on criteria and the values to be attached to

critaria in a range of standard situations.

c?seleotion decisions

boohn sub-study focused on a three month period January

Marah, 1969). All publishers' catalogues received during

that period were scanned, together.with issues arrivinz; during

the period of the Arjzfrish National Bibilo rapy Book Publishing

Reord and ten journals of which the review and 'books received'

sections are regularly searched by the Books Editor for material

for SEA. A few other sources -which were used (e.g. library

ac essions lists) were also included.

In order to reduce the exercise to reasonable proportions

the res archer listed from all the sources those items which

potentially fell within SEA's outmost boundaries as these were

seen to have been defined in volume 4 (which was analysed in

detail). For example, since at least one bock on methods of

social research appeared in volume 4, all such works traced in

any of the 1969 sources were listed for consideration, irrespect-

ive of whether they had any special features to commend them an

did those included in volume 4. This gave a total of soms 240

tit1 s. S veral months elapsed between the subject analysis

of volume 4 and the preparation of this exercise and reference

was to headings not titles so as to minimise the effect of memory.

The Bookn Editor then scanned this list of titles (full

bibliographical details were given) and indicated which items he

would now wish to include There must inevitably be contaminati n
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by knowlodgo of what SE A included, together with greater famili-

arity with the detailed contents of the material than at the time

of original se1ction. However to use older material, whilst

perhaps reducing the influence of memory, would mean possibly

considerable differences in external influences on decisions.

We have found no solution to this problem.

The list of titles has b en checked against our order files

and against issues of SEA volumes 4 and 5, and present decisions

are compnred with original decisions:

TABLE 1.9

CONSISTENCY OF DECISIONS IN BOOK:SELECTION

,1.

High Desirable inappropriate Would need to
Priority but space examine in

would not more detaiM
permit

In SEAL

Not in SEA

Totals

70

37

107

10

16

26

3

33

13

27

40

.92i

11,3

209

A little over one third of the items now marked high priority

were not actually selected for inclusion. A little under one

third of the items included in SEA wore now rejected. This-seems

on the surface to represent a considerable difference but there

are a number of factors to take into account.

There are some items (about 2 of the total) on whi-h

judgment was deferred and time did not permit a follow-up. An

1. i.e. either on order, received and awaiting abstract or

abstract published.

4
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examination of tho, most extreme effects which the alternative

possible decisions on this material might produce1 shows that at

worst the disagreement might amount to around 50%. Even the

'most favourable alternative' (about 15 disagreement) must give

rise to some disquiet and is unexpected in view of the fact that

book selection is entirely in the hands of a single person working

his Ingle set of criteria. If it is correct to assume that

these figures are miBleading as a picture of reliability in

decision making it must be then that there aro intervening factors

between decisions to obtain and inclusion in A. Various

possibilities suggest thems lves reasons for which a decision

Is not effected or there is delay in effecting it and following

it through. These are domestic matters and spot checks tend to

suggest that a streamlining of acquisitiOn procedures and c51 the

'transaction' with abstractors could reduce the problem consider

ably. Such measures are now being introduced.

Reliability Of decisions with regard to aisLumal material

was studied simply by chocking all Items in the sample us-d in

the study with abstractors for inclusion in SEA. Those items

were all published In 1968 and it was hoped that in borderline

cases at any rate in which wo were particularly interested,

abstractors would not recall their decsions and thue be influ

oneod by them. It was also planned so that the lapse of time

should not be so groat that external factors influenoing their

most optimistic
83 13 96
37 76 113

120 89 J. 209

most pessimistic
70 26 96
24 49 113

75 _209
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decisions would ho totally different,

Noithor hope was fully realised; some pan611isto apologised

for at least partial recall and some drew attention to those items

where -biley know they had altered their opinion and -ould ninpoint

tho rea on. It is dilficult to see how else the study could be

organised but the results, for those reasons, should be regarded

with caution and are not in fact described in detail. Briefly;

in the eight eases in which comparisol can be made, the number

of discrepanci-,s ranged from 0 in 5 eases to 2 in 2 cases, the

total divided roughly equally betw -qa formerly abstracte /now to

be excluded and the reverse.

This represents the work of four out of all the SEA

abstractors on two er three issues out of eight of the 250 edd

journals we cover. It would seem that if typical this variance

(about 3 ) could in practice affect quite a numb r of items

perhaps 100 items per year (say 1 of the mat rial we Lritually

include perhaps more. On the ether hand,considering the

problems presented by our material this would net be too disc od

itable. A larger study would be neces ary accurately te quantify

the problem. We have no data en performance of ether services

with which te compare.

Comparison of actual inclusion with editorial pcalsy

The editorial policy pf SEA is expressed simply, to include

witlin a certain, new quite gonorous, available amount of space)

such published material r.s is r levant te the current stage of

sociological thinlang and research into education. This Is our

general aim. Ideally, te assess how far we realise it, this aim

should be translated into specific principles, against which we

may measure oui perferman o. However if such principles aro te
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relat d to the current stage of work in the field they must

of necessity be shifting. Further, even had specific guidelines

b en available th ir appliordion youla be hie,hly subj o-

tive. For Instance one direction would probably have indicated

that any p:Lece of research proelved to offer a useful model for

a pp.rticta type educational r se_ ch should be Included,

Irrespective of the population or context in which the research

was carried out - it mtght fnr example be hospital administration.

This requi es depth of specialist knowledge and insight, a

ourco which the service aims to tap. There was the further

question of whore the boundary should be drawn with this kind of

work.

It was decided that the only way In which It would be

possible to see how far the Editor's intentions were realised would

be for him to indic to his judgments on'a ample of material for

purposen of comparison. It should be stre sed that this is in

no sense to suggest that in oases of differende there are right

and wrong.judgments. But it is more likely that someone with a

complete overview-of the material handled by SEA will be able to

-eke a balanced appraisal in tact more borderline cases and _ate-.

gories. This is a complementary study to that with a etractors,

stucbilng selection in broad whereas in that study a limited

range of:material was worked in depth. It was'also a study

the Editor's personal province of Bele t onp'that of the journals

to be covered.

With thescrobjectives it Was'ess ntial tO oaat the net

wtdelYamongst journals leas likely to Contain relevant material

as-well as these of more -immediate interest.- At the same time

Impossible-demands 'uponthe'Editor's.time were to be avoided.
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rcal.auub a 1..J ta.JJ.0 j-ic, a, with books,

educational journals and sociological Journals. Practical

considerati ns dictated the method which varied from ono part to

another.

With regard to the consonance of book seloction with

editorial_policy, the Editor does not deal in dotail with

selection of books but he sees the end product. There is there-

fore some of the contamination which would seem to be inseparable

from this type of study. The sample of material was that used

t2.i o. study with the Books Editor (soC pp. 1.26) Titles wore

marked for relovanco to SE:it and a comparison was made with the

abstracts actually publishod in SEAS

TABLE 1.10

COMPARISON BETWEEN EDITOR'S Er POST FACTO DECISIONS
AND ULTIMATE PUBLICATION Or BOOK AMTRACTS.

High Desirable Inappropriato Would need to
priority bui spec° examine in

would not detail
permit

In SEA 67 20 1

Not in SEA 38 30 5 113

105 48 6 209

About 65% of those considered to be a high priority (i.e.

thne for which space Would be available) were Included and 40%

of those ratod desirable had also b-on included in SEA. The

majority of those considered Inappropriate wore not abstracted.

About 3 of the items actually appearing in SEA were not

considered high priority by the Editor.
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L comparison was made also with the Bool- Editor's decisions

in the exercise referred te earlier. It would be unwise

te assume,because decisions made in a sim11,17- situation are

bei g compared that this is more valid becauze the items to be

considered in -0-, panel study far outnumbered anything encountered

in tbel real life situation and the effects on Individuals may varyft

However, by eliminating the do estic organis tional etc. factors

referred to in the earlier e cise) which are present in the rea-

life situation, one is better able to assess the validity of the

decisions per se.

TABLE 1.11

A CONTARISON BETWXEN EDITORS DECISIONS TO ABSTRACT

aTyaa,me,EL,..11r.

BOOKS High Desirable Inappro- Would need Total
EDITOR priority but space priate to examine

would not in detail
permit

EDITOR

High priority

Desirable but
space would
not permit

Inappropriate

Would need to
examine in
detail

85(58) 7( 3 ) 3(1) io( 5) 105

18( 9) 12( 4) 6(2) 14( 5) 59.

4( 3) 6( 2 ) 27(0) 12( 3)

9(.0 g 1) o(o) 5( g)

Totals 107(70) Z1(3) Ag03)

Figur s In brackets = included in SEA

209

If we consider all those 11,ems on which both editors mado a

decision, the simple difference opinion (i.e. anything outside

tho diagonal In Table 1.11), amounted to 37% of oases. Such a
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figure fails to take account of the rolativo 'importance' of items

and a more valuable way of looking at the table would be to

consider the proportion of unu editor's 'high priority' decision

with which the other editor agrees. Ignoring books on which

either editor needed further information, we see that the Books

Editor had 85 out of his 107 high priority books acceptea by the

General Editor. Similarly the Books Editor accepted 85 out of

95 of the General Edito s high priority books. gain we have

no data on performances of other services with which to compare.

Practical steps are now being taken to formulate a detailed

statement of selection criteria for books based on a re-examination

of those items on which the Editor and the Books Editor failed to

sree.

A. preliminary examination of the Items on which opinions

differed, contrasting inclusion exclusion decitn_ons, might be

taken to show E more catholic attitude on the part of the Books

Editor towwods social foundations (e.g. children and poverty, the

future south and higher education, social foundations of education,

of educational guidance etc.). Theoretical works tend_ to be in

quite specialised areas (e.g. supervision). Sociological works

g. class, occupation and values, social stratification)

are less likely to be selected, together with works on certain

fringe topics such as delinquency.

By contrast the General Editor would appear to give second

priority to a greater range of social background' than the Books

Editor, sociological works being likely to be either clearly

or definitely excluded, factors of treatment possibly operatin

here. pactors affecting selection of work on methods of research

are similnrly not Immediately obvious but it is probably true to

43
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say that the BookS Editor would prefer a general text e.g. logic

of survey analysis) whatoT r the level, to the more specialised

ono preferred by the General Edi-uor (e.g. issues of participant

observation) which would perhaps bo justf.fied on current interest

etc. grounds. The General Editor would perhaps however draW the

line on highly technical works (e.g. latent Structure analysis). 1

With regard to consonance of selection from educational

iournals with editorial -policy, .s.noe SEA is housed side'by side

with and has close contacts with a speCialist education library,

it seemed reasonable to assume tl-t its awareness of J_levant

educational journals was adequate even-if not total. The work

-with educatienal .journalsItherefo_- relates merely to consonance

with editorial policy in inclusion of 1-Lima from selected journa/s. 2

44 educational journals were covered bLr SEA In volume 4, six

of which wore foreign language journals and excluded from this

exercise. Of the remainder, fourteen journals werd imm diately

available and were subjecteL te detailed study. (Those foUr-vaen

contained two In which there havsbeen problems with regard to

supply of the journal to SEA, and two cases of problems (such as
resignation ) of abstractors ) The Journals represented a wide

though perhaps not total range of educational thought and research.

1.- In later omment the General Editor stiggested that In this

sample his non-inclusion of basic re daroh texts c Uld be

attributed to their fallUre to meet quality criteria. As'the

nuMber beohs in this-area increases, so boUndaries tend to

shift.

2. SEA of course dees not deal with pedagogy, educational

technology, curricui.uiu -sUbjectS xcept soMe so ial lence
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Selected 1968 issues of these journals ware scanned anc, ar-

ticles appropriate for inclusion in SEA were indicated by the Editor.

This selection was then cheoked againat the actual selection made

for SEA:

TABLE 1.12

COMPARISON OF LDITOR'S AND ACTUAL SEA SELECTION
OF ARTICLES FROM EDUCATIONAL JOURNALS

* *
5 6. 7 8 9 10 11 12 13+ 14

Total no.
of articles
in issues
scanned

Selected by:
Editor only
Abstractor

only
Both
Neither

8

1

113

7

32

3

13

1
2

3

22

1
1.

3

28

4
-

-

21

4
1

12

6

1

30

4
1-

8-

38

8
2

4

5
-

3

44

2
NOM

1

21

14

2

37

10
MM.

Giving.

Editor only Both Abs ractor only

+ Abstractor etc. problems
Including one abstract for whole issue

*411E

+411...

1 Adult Education 8 Journal of CRAC

2 Child Development 9 Teacher Education

3 Daedalus 10 Journal Of Teacher Education

4 Durham Research Review 11 Social & Economio Admin.

5 Education for Teadhing 12 Technical Education

6 Forum ..e 13 Theory into Practice

7 ducationa3. R view 14 Universities Quarterly
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The nnin discrepancy appen-rs to be thni, the FditOr ideally

would wish to see a wider range of material inc-.uded - this would

be expected since his view of the field must aceomodate the outer

boundaries of io combined views of abstractors. Despite pressure

on space the possibility that it might be considered Essential to

include a selected portion of this wider range of material is not

ruled out; this would be possible if highly curtailed abstra ts

7,--,aro permitted for a gr tor amount of the material of a more

gc-1 nature than is our practice at the moment. A scheme has

been devised and put to the Editor for consideration, suggesting

principles for differential treatment of this kind and discussing

the practical implications (memo available on rTquest).

Another point whiCh comes out clearly from the study is the

distortion of coverage which may ensue through practical problems

e.g failure in supply from publishers. This would tend to suggest

that it is essential to _Institute a continuous and close watch (as

art of the process of quality control) on the practical details of

the running of _he service so that immediate steps may be taken to

remedy the situation e.g. in the example used, Obtaining a lib

cepy of a missing j Urnal)..

Apart from cases in which factors sucha3 -these have operated

differences of view-point are being examined and this experience

will contribute to the detailed formulation of selection criteria-

4 preliminary examination-of the nature of the additional

material which the Editor would bave wished to'be included suggests

that there is a variety of reasons for different decisions on the.

part of different abstractors. ,In one or two-cases .there haVe

been obvious oversights but the great majority of cases s ams to

ropresent a situation In which works on topics of clear immediacy
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of imterest to th ncirslogi5t of educ_tion h0A%-: boon excluded for

some reason other than relevance of subject matter. For example,

articles on compensatory education, quality of education in

developing countries, urban education, the Open University, would

seem to have been excluded because tho tre tmerit is not overtly

sociolojical. In other cases the judgment may be influenced by

level of treatment journalistic discussion of student power).

Another substantial group of items was probably seen as too

marginal for inclusion, the slant being too pedagogical (strecning

teaching of anthropology) too psychologi 1 (student-teachers'

self-perceptions, t )

The study of socioleo'ical journals took a rather different

form from that of the educational journal study. In the case

sociological j urnals both selection of individual items and

adequacy of coverage of sources w s felt to need investigation.

Since the Oxford Univer ity Department of Educational Studies

Library has limited holdings of sociological journals and many such

journals are not available for loan in Oxford, there was something

of a problem in obt ining the necessary mate ial coupled with the

time involved In scanning it. It was decided therefore to base

the study on the material abstracted in ,Sociological Abstracts (SA)

as a comprehensi e though pot perhaps exhaustive coverage of socio-

logical journals and to rely on the abstracts to determine relev-

ance for SEA. (This incidentally provided an opportunity to

explore the question of overlap between SA and SEA.)

Issues of SA for the latter half of 1968 were scanned. from

cover to cover by the Editor (together with February 1969 to te t

for possible policy:-changes in the new annual volume) and those

items which it was felt should have been abstract d in SEA were
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markea- Since the time lag between publication of original and

appearance of abstract was known to be much great r than in SBA,

these Ito were checked against the total back file of SEA; a

few items published prior to the f.rst Issue of SEA in 1965 had to

be excluded from the study.

This then gave three sets of references for material rele-

vant to the sociology uf education.

Deemed app_:.opriate by the Editor and selected by

SEA abs tractor.

b) Deemed appropriate by SEA abstractor but not

selected by Editor.

) Deemed appropriate by Editor but not selected by

abstractor. This set was divided into:

Not selected because journal not covered.

Journal covered but item not selected.

The ser ousness of the omission was also assessed.

TABLE 1.13

EXTENT OF AGREEMENT BETWEEN EDITOR'S AND ACTUAL SEA SELECTION
OF ARTICLES FROM SOCIOLOGICAL JOURNALS COVERED BY SA

JUly Aug. Oct. Nev. Feb. Total

Selected by Editor '
and in SELL

---

24 26

Not-selected by
Editor but in SEA

11

Selected by Editor
but not in SEA 58 53 78 41-. 64

Totals- .
67 78 15 64

16

2



In oz.der to eetitic.te the extent of aloolrepanoy between

editorial and a_tual selection it was necessary to study

fox- non-inclusion in SEA. The following table shows that in a

number of cases the journals containing items not included in SEA

were not scanned by SEA:

TABLE 1.14

FACTORS AFTECTING AGREEMENT BETWEEN EDITOR'S AND ACTUAL. SEA
SELECTION OF ARTICLES FROM SOCIOLOGICAL JOURNALS COVERED BY SA

July Aug. Oct. Novo Feb.

No. of journals
not covered by SBA

27 20 33 12 26 118

No. of journals
covered by SEA

10 14 13 7 9 53

No. of articles sel-
ected by Editor not
in SEA though in
journals covered by

SEA

9 9 13 5 10 46

No. of SEA ab tra tors
represented

7 4 6 33

No. of 'important'
articles selected by
Editor not in SEA though
i4 journale covered by

SEA

No. of SEA abstractors
represented

4 4 8 5 7 28

6 4 5 22
L

(Details of the journals containing relevant material and

not covered in SPA were given to the Editor to enable hiM to take

action if he eali fit - a list of those occurring more than twice

is available an request - the tail is substantial.)

Actual, as opposed to apparent, :15Azorepaney betmaen

editorial/abstractors' selection was then seen to be as follows:

-55
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TABLE 1.15

REAL DISAGREEEENT BETWEEN EDITOR'S AND ACTUAL SEA SELECTION
OF ARTICLES FROM SOCIOLOGICAL JOURNALS COVERED BY SA

JUly Aug, Oct. Nov. Feb.

Not selected by
Editor but in SEA

Selected by Editor and
in SEA covered 'journals
but not in SEA

Totals

4

9

11_ 0

5 10

10

16

62

SEA. selection Ed. selection

rn SEA
and not selected

by Ed.

In SEA
and selected

by Ed. :

Not in SEA
but selected

by EcL.

A similar situ;..tion obtains here as-with edUcational journals,

in that it is the function of the Editor in matters of selection,

to take a broader view than'that of-any' single abstractor; that

this is happening Is clearly a healthy situation. IndiVidUal
_

titles are_bei*Ig eicated and,maycontribute to,the detailed form,-

ulation:cf.selection.criteria.:

A preliminary:survey of the additional_items 'selected' by

the Editor seems toreveal .three.mnin 121.nds of-difference.. One,.

group of items deals with topics. including-methodology, which are

strictly.non-educational but h4ghly relevant (e.g. family and
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achievement, sociol±nguistics and the disadvantaged path analysis

torx ther with some moro marginal pc'.Alaps (e.g. status and social

mobility). Another group, whilst dealing explicitly with educat-

ional Iproblems, would seem to have been regarded az economic,

psycho-ogical etc. rather than sociological .g. aspirations and

performance) and even too education-oriented (e.g. school reorgan-

isation and minority groups). In a third group It would appear

that consideration of quality has determined the decision (

universities in the year 2000).

SEA covera o In relation to present use of the lit rature

Tbe purpose of this part of the investigation was to make

item-by-item checks of material actually used or found useful by

sociologists of education, or problems actually being investigated

by them, for compn-rison with the coverage of SEA. Similar checks

in related services were not considered to be feasible within our

resources; a rough measure of overlap only was planned. The

point has been made
1 that standard measures of r.se tend to be

unreliable. For instalifte analyses of library loans records and

citations may produce rather different pictures of use. Presence

of an item in such records cannot necessarily be assumed to Indic-

ate use nor are all items used neces arily cited In such records.

The solution sugge ted is the comjaementary IWO of several measures.

Vail. us types of indicators of use or usefuJness were

considered:

e.g. Earle, P. and Vickery, B. Social science literature

in tbe U.K. as indicated by citations. Journal of Documentation,

1969, 25(2), 123-141-



1.42

Bibliographies of the sociology of education or of aspects of

the sociology of education.

2. Library loans re00rd-

-3. Course booklists.

4. Citations in writings by sociol gists of education.

At a broader level, topics of current interest, as distinct

from items actually used, may in theory be analysed from:

5. Textbooks or books of readings.

6. Registers of research.

The problems involved were seen to be:

1. It was the first place impossible to find a suitable

bibliography against which to assess the coverage of SEA. Our

requirements were that it should be recent, covering at least a.

substantial part if not the whole of the field, exhaustive within

its scope, and n t contnninated by use, on the p t of the

compiler, of SEA. There was therefore no question of using the

method of Martyn and Slater1 either for assessing our coverage or

for comparison with other services.

2. Had the research into the facilities provided by education.

libraries and their use (see p..3.34 cone to fruiti n in tl_ne

an analysis of loans records would have been extremely valuable.

However, such records would probably have related merely to books,

would probably not have indicated the particular area of study for

which a given work was used, and would not necessarily be a

reliable nor a complete record of book use. It Was beyond our

resources to eollect such data although analysis of data collected

1 ;Mar ya4 J. and Slater, BL TSsts-on abetracts,-journalaf.

urnal of Doeum ntation 1964 20(4), 212-234*
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by others wouid. have boon of soup intorest

3. The value of sociol gy of education course booklists as a

check on adequacy of coverage was felt to be debatable. Some

lists give merely required reading, others are rather fuller.

Lecturers' and tutors own reading is far from fully represented.

Such lists rarely relate to seranar work, special projects etc.

in which a range of literature outside that associated with

ganeral course work is explored. However it was felt that the

lists could be regarded as indicating a minimum level of cove

It was known that education librarians intended to collect

such lists in connection with the project described on p. 3.32

and it was agreed that the relevant material would be made

available to us for checking against SEA. In the event the

response rate was rather low (roughly and in many 'I ts the

level of work and tyr: of course was unclear, despite a request

that this should be indicated. One or two librarians mentioned

difficulty in obtaining booklista from lecturers. No detailed

cheek was therefore worthwhile.

4. A citation analysislappearod to be the most feasible approach

to a comparison of SEA's coverage with that reguiree 'by users,

despite the disadvantages mentioned earlier. Detailed consider-

ation was given to the most appropriate typo of source items.

Requirements were that they should represent a reasonable though

not necessarily a complete spread of use should be recent and

not contaminated by SEA. Several recently published textbooks

are available bxlt were xuled aut mainly on contamination grounds.

Several recently published readers were unacceptable since the

1. This was not intended to be a study of citatio

works of citations) in the strict sense.

i.e..net-
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material they contained had been originally published over a per-

iod of years and not updated. It was eventually decided to

n entrate upon original journal literature.

A problem then was to decide whether to check by item,

journal or subject. In view of the difficulty Of subject

indexing on the basis of limited information it was decided to

confine the work to item and journal comparisons. There were in

fact two typos of assessment we wished to make: a) the extent to

which SEA e7c1udes any appropriate material and b) the etont to

which it includes Inappropriate material. Me concentrated upon

the former task; it would be unwise to form any conclusions upon

tha latter point from a study such as this (consultation with

users would seem to be the only satisfactory way of investigating

this'aspect of coverage).

5; The possibility of broadly subject indexing other sources

for comparisor with the analysis of topics in SEA was considered

before any de ision was made. The contents of textbooks have

been used by others1 to describe the content of a field of stud7/.

This however would be likely to relate to a too general view of

the field (possibly limited in scope).

6. An alternative is similar treatment of regd. ters of research

in progress. It waS impossible in practice to ascertain froM

the limited Information given in most of the sovrces exactly

uhich work might properly be classed Eta the sociology of educa-

tion, and we had little confidence in the completeness of the

then available registers. The British Sociological Association

Cuadra, C.A. I4:39.1.:ce contribixtions to inform-
y

atiOn±scienee. Santa Monica, California, SystcmDevelopMent

Corporation, 1963.

60
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Regioter does Identify research in the field but is known to be

both incomplete and out of date, so that it was not even felt

worth-while to analyse the available information in this source.

SEA and use of the literature .in_teaching
the soctolmL of education

Although our detailed study of course booklists and schemes

study was abortive, a recent survey
1 of sociology of education

courses in Colleges of Education provides some of the information

we hoped to collect. Lecturers attending a conference on the

teaching of sociology of education2 were questionnaired and th ir

responses relating to the teaching of the subject in education

courses (am distinct from its teaching in main sociology courses

were Obtained from forty-five colleges. The membership was

roughly representative of all colleges teaching sociology of

education or education courses since it was by invitation of

DES .

Respondents were asked to describe the content of their

courses by marking a check list of topics under the following

headings:

Basic sociological theory and concepts; sociological methods;

the sociology of education; the selective functions of education;

social psychology; the sociology of modern Britain; social

philosophy.

1. Chambers, P. The socidlw of education courses uestion-

11=LiaggEag12). Walsall, West Nidlands College, mimeo, 1969.

2. Teaehing_of sociolor of_education inColle es ef_Education.

N 119 DES/ATCDE Course, 8-12 Sept., 1969, Walsall.

4
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The most popular selection and order of presentation of topics

wr.s:

1. Sociological theory and method.

Socialisation and stratir77cation.

Sociology of the school.

Syllabi were also received from 28 Colleges. The most fre-

quently cited topics (in more than 501% of cases ) were:

The nature of sociological theory and method; the family;

neighbourhood ard community; education and sociel hange; the

school as an organisation; role theory and the role of 'he

teacher. Individual titles were got analysed, the most preferred

general course text books merely wore cited.

Various points were raised for discussion. Significant

frori SEL'a point of view is the information that, despite the f et

that about one half of the Colleges involve non-sociologists in

the teaching of the subject Colleges are concerned at least as

much with the teaching of_sociological theory as with its

educational applications'. It was found also that 'B.ED.

studios indicate a plight increase In theoretical orientations in

sociology'.

There Is no conflict between the range of subjects studied

and SEL's coverae, but there is a difference in that beyond its

coverage of the sociology of education se, SEL accord8 space

not merely to sociological theory and method but also to more

descriptive non-sociological works and to a range of education

'background' materia/.

Comparable data for university courses is not available but

it seems highly likely that the theoretical bias would be generally

ae great if not greater than in College of Education education

62
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courses. (This would also probably be true of the teaching of

the soeiology of education in sociology courses in Colleges of

Education.) Whilst some sociology enters incidentally into a

range of other education teaching also, this is irrelevant in the

context of this discussionlsince SEA's function has been defined

as serving those concerned with the sociology of education qua

sociology of education and not with these people as general educ-

ationalists. It seems therefore that any reduction of coverage

should relate to non-sociological writing about educ tion.

SEA and the 11 e of the literatmLia.mamparation
of_l_p_AkerELzulDlished in scholarly Journals.

Information on a more detailed use of the literature than is

usually demanded by teaching commitments was derisred from a study

of citations appended to journal articles. The limitations of

citations as an indicator of use have already been discussed.

The source journals were selected to include scholarly

journals and journals of prestige(i.e. likely to attract contri-

butions from noted scholars ), both British and American, published

over the period 1966-8. Sournals in certain related areac were

necessarily uned because of the absence of journals devoted

specifically to the sociology of education, wjth the exception of

Sociology of Education.
1 Six further journals were selected, all

major sociological or educational journals,.four American and

four British. Time did not allow a wider sample, and in view of

rapid development of the fieridtit did not setem worthwhile to take

longer runs of the journals for eur immediate purpose. SEA'e

Editor identified, consonant with SEA's policy, the, sonrce items

to be stUdied in spUrce jeurnals.

1. 'Not hoWever a fully representatiVe sample, einee all so lel

science journals woUld be the total population.
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American and Britimb journals were analysed separately, and

analysis was by title of journal cited.
Additionally, in the case

of 1968 issues only, some preliminary slightly more detailed study

was introduced. Five more journals from other related fields were

analysed, and extra analysis of all journals included: numbers of

books, reports and theeas cited; differences when a distinction

is drawn between a narrow definition of the sociology of education

(i.e material specifically in or on the sociology of education) and

a broad definition ( .e. including material relevant to the stildy

of the sociology of education); an item check for Inclusion in SEA

(i.ee items published ince its inception in 1965).

Re attempt was made to distinguish between English or English

language and foreign items, though this is fairly obvious from

journal titles. It is known
1 that social scientists are not

heavy use s of foreign language literature. The exceptions in the

case of our sample are two comparative journals.

The journale concerned were:

American Journal of Sociology

Amerioan Sociological Review

Comparative Education Review

Harvard Educational Review

Journal or Eduoational Psy-

chology

Journal of Educational Research

Sociology or Education

-10-142-168 onliE

Sociological Review

Educational Researdh

British Journal of So 1_61

Comparative Education

British Journal of Educational
Psychology

Sociology

British Journal of Social and
Clinical Psychology

10 e.g. Guttsman, W.L. 'The literature of the modal sciencea

and provisiOn of research in them' Joi.rnal of Documentation,

1966, 22 (3), 186-194.
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Tho following tables in the following discussion show figures

for the top jo nals ( ited 10+ times over the three year period).

A full an-lysis of citations 4+ times and a complete list of 'tail'

journals is available on request.

The first question to answer was: what range of journals

should SEA a) ideally b) reasonably cover?

It is possible to argue that a service such as SEA should

identify 'important' journals (i.e. those containing material to

which if relevant, it is likely to be important for the specialist

to r fer), and thus to which the service should give special

attention. Apart from the difficulty of obtaining agreement on

'importance' in this sense, this should strictly involve all

journals in which an 'important' article has ever appeared even

if once, by sone chance, and once only. Also a wide watching

brief would have to be kept for current appearance of such itf3MB

in other journals. Such a notion is thun difficult to apply

logically and in pra tice.

A more helpful notion perhaps la to define importance of

journals in terms of productivity. Once measures of productivity

are available it is possible to une an agreed measure of frequency

of appearance of relevant articles as a guide to the journals to

be covered, the measure being fixed subject to the available

resources. This however involves the assumption that relevant

items drawn from more productive .j urnals willall be appropriate

for inclusion, which is not necessarily- the case a measure of

selection by qUality i6 probably donirable even amongst

subject relevant natstrial.' It in further peabible'to

identify amPAgPt enzciaded journals those.-likely to prodUce- work

of high quality, and in which articles appropriate-in sUbj et
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matter do occasionally appear. Probably a compromise of this

kind is the best arrangement that can be achiev d.

Our citation analysis has been based primarily on the measure

of frequency of citation, but it does also begin to explore ques-

tions of importance'.

Citation to "ournals in American 'ournals gives the following

'top' journals:
TABLE 1.16

CITATIONS.(10 AND OVER) TO JOURNAL ARTICTRS IN
SEA-RELEVANT*ARTICLES IN SELECT RANCE OF JOURNALS

Year of
source-
journal

Cited journals
Number of
citations

1966 American Sociological Review
American Journal of Sociology
Sociology of Education
Social Forces
Population Quarterly

54
24
13
12
11

1967

Total citation =
'Top' =

American Sociological Review
American Journal of Sociology
Sociology of Education
China Quarterly
Journal of Social Issues
Psychological Bulletin
Journal of Educational Psychology )

Journal of Abnormal & Social Psychology)

190
60%

79
32
14
12

11

10

1968

Total citation =
'Top' . 6

American Sociological Review
American Journal of Sociology
Sociology of Education
Science
Social Forces
American Political Soience Review
Harvard Educational Review
Public Opinion Quarterly

298

Total citation
'Top'

93
58
22
19
14
12

10

. 353

. 67%

The sociology of edüóatian,fo±.SEA'B purposes, tènd to be

rather broadly defined.



It will be seen that the Ameri an Sociolo-ical Review, Pmerican

Journal of_SociploGL and .2221aLasz_2E.mu22-11n consistently hold

high place, Lut for the rest there is fluctuation, although the

proportion of these amongst all journals cited 4+ times is fairly

constant . This is possibly because the sociology of education is

a relatively young field and if material cannot find a place in

these journals there is no firm order of prestige amongst other

journals in the eyes of soci logists or education which may deter

mine the further journals in which they would like to have their

work appear.

If a wider range of source j urnals is considered, or if on

either basis the sociology OE education is more narrowly defined,

the effect is simil

TABLE 1.17

CITATIONS (10 AND OVER) TO JOURNAL ARTICLES RELATING
TO THE SOCIOLOGY OF EDUCATION NARROWLY DEFINED

Year of
source
journal

Cited journals
Number of
citations

1968 .InEr_s_no..1::).11j2Lt._,Isur

American Sociological Review
American Journal of Sociology
Sociology of Education
Science
Public Opinion Quarterly 10

Total citation = 216

55
35
21
14

1968 Ila_v.detzl .01_12_urnals

'Top' = 60%

American Sociological Review 74
American Journal of Sociology 39
Sociology of Eduoation 26

Journal of Educational PsychologY 19

Science 14
British Journal of Sociology) 12
Social Fordes
Journal of Educational Research 11
Public Opinion Quarterly 10

Total citation = 315
'Top' 6
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TABLE 101_8

CITATIONS (10 & OVER) TO JOURNAL ARTICLES RELATING
TO THE socIoulay OF EDUCATION BROADLY DFWINED

Year of
source
journal

Cited lournals

,MEMEN=f1. 11/.104.r,

Number of
citations

1968 In selected ran e of 'ournals

American Sociological Review 93
American Journal of Sociology 58
Sociology of Education 22
Science 19
Social Forces 14
American Political Science Review ,12
Harvard Educational Review)

1

0
Public Opinion Quarterli)

Tot al cit a tions = 353
range 'Top, = 67%

American Sociological Review 115
American Journal of Sociology 63
journal of Educational Psychology 32
Sociology of Education 27
Journal of Educational Research)
Science
Social Forces
British Journal of Sociology
Journal of Abnormal & Social Psychology
Harvard Educational Review
Child Development
Congo Magazine
Journal of Marriage and tha Family
Journal of Personality & Social Psychology)
Journal of Social Psychology

Total citations = 553
ITopt- = 71

19

14
13
12

Detailed analysis was in fact made of all 1968 issues of

journals cited 4+ times (or a little more than once each year)

it might be argued that coverage of all such journals would be

a viable proposition for a service such as SEA. This amounts to

some 42 journals. In relation'tb the total number of items

cited :however, this means -Lhat a considerable number of items are

lost by scatter, about 35 for instanCe in the case of citations

appearing in American journals.
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If one considers the number of 'quality' journals represented

in the resiaue, without defining quality too closely, there are

perhaps 25% journals me iting a watching brief, excluding those 35%

al eady covered by SEA.

The items cited are, of course, not merely recent items. An

amination of 1968-cited items dated 1966 onwards shows the foll-

owing (only 20% of the citations to American Sociolo ical Reviews

for instance, were of recent date

TABLE 1.19

% RECENT CITATIONS DATMD 1966-1968 17 EACH
JOURNAL CITA) 10 TIMES IN 1968

Journals cited

Articles narrowl relevant to the socIalasTIILLim

Sociology of Education
American Journal of Sociology)
Science
Journal of Educational Research
British Journal of Sociology)
Social Forces
American Sociological Review
Public Opinion Quarterly
Journal of Educational Psychology

62

42

36

25
20
10
0

Articles broastly relevant to the socifillsza_pf educa ion

Journal of Personality & Social Psychology 70

Sociology of Education 60

American Political Science Review ) 50
Journal of Marriage and the Family)
Science 45
American Journal of Sociology) 40
Harvard Educational Review. )

British Journal of Sociology )

Congo Magazine )

Journal of Educational Research)
American Sociological Review
Social Xorces
Journal of Educational Psychology
Public Opinion Quarterly
Child Development
Journal of Abnormal & Social Psychology)
Journal (xi' Social Psychology

20

18
15
13
Do

0



1.54

The-ranking effect remains similar, although some journals carr-

ied in 1968 more citations of recent material than others:

TABLE 1.20

RECENT CITATIONS DATED 1966-68 IN 1968 SOURCE JOURNALS

Source journals
Soc. of ed.
narrowly
defined

Soc. of ed.
broadly
defined

American Journal of Sociology
American Sociological Review
Comparative Education Review
Harvard Educational Revsw
Journal of Educational Psychology
Journal of Educational Research
Sociology of Education

50%
28%
23%
25%

7
34%

33%
25%
42%
44%
17%

0%
of.

Citations to books in American -ournals are more' freauent than

citations to journals - roughly twice as many, whether the boundaries

of the source journals' or items are narrowed or widened:

TABLE 1.21

COBTL.RISON OF JOURNALS/BOOXS
CITED

ru 1968 SOURCE JOURNALS

Journals Books

Seleot range of
source journalsr
narrow definition
of relevance

.216 429

Select range of
source journals,
SEA definition of
relevance

TABLE 1.22

CITATIONS (JOURNALS/BOOKS) TO
RECENT (1966-68) MATERIAL
IN 1968 souRpE JOURNALS

Journals

74

Books

144

315 693 122 140

Wider range of
source journals,
narrow definition
of relevance

298 570 86 150

Wider range of
source journals,
SEA definition
of relevance

553 1111 163 263

There is, however, some variation when iLation to-recent (1966-68)

mat rial only is considered.
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Citations in British journals show a different range of 'top' journa1s .

TABLE 1.23

CITATIONS (10 AND OVER) TO JOURNAL ART1CLMS IN
SEA,-RELEVANT ARTICLTIS IN SELECT RANGE OF JOURNALS

Year of
source
journal

Cited journal Number of
citations

1966 British Journal of Educational Psychology 35
British Journal of Sociology 15
American Sociological Review 14

Total citation
'Top'

.z 174
37

1967 British Journal of Sociology 30
British Journal of Educational Psychology 27

Americarz Sociological Review 22

Educational Research 22

American Journal of Socio:-.gy 21

Universities Quarterly 20

Harvard Educational Review 17

Occupational Psychology 17

Social Forces 15
Sociological Review 15

Sociology of Education 14

Total citation
'Top'

= 306
= 72%

1968 British journal of Educational Psychology 48
Educational Research 21

American Sociological Review 18
American Journal of Sociology 14
British Journal of Sociology 11

Total citation
'Top'

= 238
= -5d%

American Sociolical jhuri.224.5 Ameri an Jourral otjaaaLaLam

and E221.212gy of Education figure as in the American journals

tudied but not as prominently or consistently; citations to

British journals outrank them.-

education and psychology is found,

imilar mixture of sooioiony,

perhaps slightly less wide

ranging in scope.. The highly placed journals are fewer in number

and represent a varying proportion of-all-jOurnalS dited-4+ times,

but itappears that the pattern may be-stabilisin
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If the mange of journals is extended the effect is milar:

TABLE 1.24

CITATIONS,(10 AND OVER) TO JOURNAL ARTICLES RELATING
TO THE SOCIOLOGY OF EDUCATION BROADLY DEFINED

Year of
source
journal

1968

Cited journals Number of
citations

In selected range of journras

British Journal of Educational Psychology
Educational Research
American Sociological Review
American Journal of Sociology
British Journal of Sociology

Total citations
'Top'

= 238
=. 50%

196 In wider range
British Journal of Educational Psychology
American Sociological Review
Educational Research
American Journal of Sociology
British Journal of Sociology
Journal of Abnormal Social Psyohology
British Journal of Social & Clinical Psychology

Total citations 249
'Top' . 60%

48
21
18
14
11

49
24
21
19
15
12
10

However in both a select and a wider range of journals, if the

sociology of education is narrowly defined the pattern changes and

the range of 'top' journals drastically reduced in number aad scope.

*TABLE 1.25

CITATIONS (10 AND OVER) TO JOURNAL ARTICLES RELATING TO THE
- SOCIOLOGY OF EDUCATION NARROWLY DEFINED

year of.
source
Journal

Cited lournals
Number of
citations

1968 In selected ranftaLjourna1s

British Journal of Educational Psychology
Educational Reaearch

Total citations
'Top'

1968 In wid.r.L.Imagtg_111-1-rl_J111

British Journal of Educational Psychology
EducationalResearch

8 4
43

Total ottatic.is = 90
'Top/ = 4

21
15

15

k2
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If oii s? looks at the journals citea 4+ times in 1968 British

source jourxials, these number some 24. However, there is a further

tail of about 90 journals representing a scatter of about 42% of the

total number of items cited. 25% of the j urnals conca ned might be

worth a watching brief, excludAg the already covered by SEA.

In terms of recency of citation, the 1968cited

1966 onumrds tend to be relativelr few

ational Research.

except in the

items dated

case

TABLE 1.26

% REMIT CITATIONS DATED 1966-1968 IN EACH
JOURNAL CITED 10+ TIMM IN 1968

of Edue-

Cited journals

Arti les na-Prowly relevant to the sociolo .15 f education

Educational Research
British Journal of Educational Psychology

Articles broadl relevant to the sociolo of education

Educational Research
British Journal of Social & Clinical Psychology
British Journal of EducaTional Psychology
American Journal of Sociology
Britiah Journal of Sociology
American Sociological Review
Journal of Abnormal & Social Psychology

60
18

70
40
22
20
20

Thia does not seem to be attributable to any particular class

of journal amongst source journal

TABLE 1.27

RECENT CITATIONS DATED 1966-68 IN 1968 SOURCE J0URNALS
-,..miEmEW

Source journals
Soc. of ed.
narrowly
defined

oo. of ed.
broadly
defined

British Journal of Educational Psychology 25% 25%
British Journal of Social & Clinical Psy. 0% 7%
Britieh Journal of Sociology Ocia 15%
Comparative Education 25% 3310
Educational Research 45% 41
Sociological Review 0% 3
Sociology 5 33%
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Citations to books in British journals shows a different

pattern from that in. American journals (half as manY j ournals as

books

TABLa 1.28

-COMPARISON OF JOURNALS/BCKS
CITED

III 1968 SOURCE JOURNALS

Journals Books

Select range of
source journals,
narrow definition
of relevance

32 81

Select range of
source juurnals,
SEA definition of
relevance

205 432

Wider range of
source journals,
narrow definition
of relownce

Wider range of
source journals
SEA definition
of relevance

88 108

TABLE 1.29

CITATIONS (JOURNALS/
BOOKS) TO RECENT
(1966-68) MATERIAL

IN 1968 SOURCE JOURNALS

Journals Books

32

6 4 91

36 22

249 530 73 103

humbers of books cited in re/ation to numbers of journals cited are

fluctuating, journal citations sometimes outnumbering. tations to

book

Comparison of journals cited by sociologists of educatio with

SEA coverage shows that SEA's journals list might well be extended

and indeed action h s been taken already on the information derived

from this study:
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TABLE 13O
NUMBER OF JOURNALS CITED IN 1968 SOURCE JOURNALS ACCORDING

TO FREQUENCY OF CITATION AND INCLUSION IN SEA

ited
1- times

Cited
3- times

Blitish source iournals

Journals covered by SEA or
requested 17 36

Journali:. not covered by SEA 7 53

American souee :ournals

Journals covered by SEA or
requested 25

Journals not covered by SEA 17 98

In terms of items cited SEA's performance is less satisfactory,

even on items cited in articles closely relevant to the sociology of

edu on:

TABLE 1.-31

RECENT (1966-68)*CITATIONS MADE IN 1968 ARTICLES NARROWLY
RELEVANT TO THE SOCIOLOGY OF EDUCATION ACCORDING TO

JOURNAL AND INCLUSION IN SgA

Source journal

Britie11.1

British Journal Ed.uc Psyohology
British J. Social & Clinical

Psychology
British Journal of Socio

30

16
0

O.
0

o
o

4

0
o

Comparative Education 17 0 0 3 0
Educational Research 160 9 2 23 21

Sociological Review 0 0 0 0
Sociology 17 5 -0 2 0

To is 240 2 32 23

5
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be lees in line with the British academic practice of citing many more

journals than books than the Ame ican practice which is a roughly equal

distribution. Reasons for this dixerence are not cl ar.

Avai1ability_21_22terial_in libraries

A recurrent theme amongst users' comments and suggestions is

that the service should have regard to the quality of the libraries

to which they have access. This may be used as an argument to supp

ort conflicting points of view as to the desirability of including

certain types of material in SEA. It has net been possible to explore

this question in detail, but it may be mentioned that SEA records and

describes a not inconsiderable range of material not generally avail

able in libraries.

Roughly 120 journals covered by SEA are available in one or more

School etc. of Education library and thus may at least be obtained

quickly on interlibrary loan. About 100 SEA j urnals however

(mainly noneducational ones list av ilable on request are not

available in such a library often an important factor for College

of Education Staff. Por about half of these no British location

could be traced in the British Union Catalogue of Periodicals, about

a quarter-were only in one-or two librarlep. It is possible that

most will seen be available in the National Lending-Library for Science

and Technology,which has received a copy of SEA's journals list.

It is .SEA's contention that abstracting of such nonavailable

journals is a useful service although.some users see muavailability

as an argument for exclusion. They would tend to see the fact

that a number of the journals are in foreign languages as strength

ening their argument.

With regard to books the position may well be'simil It

he.e been impossible to check in detail but many libraries are as

yet building up their holdings in the sociology of education.
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Even a survey1 of the holdings, in relation to bibliographies on

selected topic_ of five Schools etc. of Lducation libraries

showed that thn average holdings were about 30% -f the titles

.listed in any case.

.11. comparison of the accessions lists (over 6 months) of two

major education librart s with bookto abstraotod in EiEL. shoils that,

excluding pedagogy, special education and other largely non-

relevant areas, an average of 2O5 are abstracted i 1
,

number of the items not abstracted in M_ axe howeiier=highl.y

marginal to SEA's field.

Availability of bibliographical information
thre h bib ah_ica]ot3:_mt_lrvi ban SMA,.

Indexing servides are'left out of account here since they

have a somewhat narrower function. No extensive study of other

abstracting services, indeed, has been made but a formal compar-

f SEA coverage with that of three services used heLvily for

the purposes of the bibliographical enquiry service was felt to

be helpful. It would be possible to extend this to service

mentioned as used freqUently by respondents to our qUestionnaire

on matter, . The-three .aervices examined are Seolologlcal

Ab_ -ts,
2
ReSearch in. HI her Edueation Abstracts RHEA),

%
Educational Adrrtnistration Abstracts (MA/.

Tssues of each service 'for 1968 were checked...against .issu

ef SEA (span checked depónding on 'dates of items concerned).

2.

3.

Unpublidhed,:

This wan incidental to another study, see p. 1.37

II& Ally:1968 Feb'.- 1969



n.mount ap was as follows:

Items In common
with SEA

1.63

Totn- number of item
in issues checked

SA 53 4240

RHEA 89 298

55 753

Five items were abstracted by all four services, fifteen by

three of the f ur.

The great majority of these items are journal articles and

the number of journal titles represented is quite small (e.g in

EAA set: journals). 3 f the RHEA abstracts were reprinted

from SEA. Apart from this it would seem fair to argue that the

overlap is not a matter for serious concern, and in view of the

different audiences ld abstracting procedures the duplication

of offort:Anvolvea-As-ptobnbly'n t:wnated.

Book reviews in journals regularly scanned are a source of

Inforriabion to_which a number of users have referred.; Accord-

ingly a study Vas devised to examine the extent to which books

abstrz. SEA fail to receive reviews or note in a range of

fairly widely held ,journals. It was extended.te'take in sources

quite widely used by librarians the British National BiblUtamlim,

the ,kook,Pul Record and a variety of publishers' catalogues).

Books noted-or ordered fer. SEA during_the period Jan-Mar. 1969

(excluding these already:deriwa from these .squrces in a-previous_

Study,, 800,p.,1.2e5 ) were checked, against.all.the sources mentioned

above back to July 1968. Publishers catalogues wore those a

wide range, received in the sga effice the journals.concern d

TisTO.X'e:



Amortaan Journfll Sociolog5.

Amewican Sociological Review

British Journal
Psychology

British Journal
Studies
British Journal of Sociology
Comparative Education

of Educational

of Educational

Comparative Education Review

Education for Teaching

Educational Research

About 120 books were involved

1 -64

Ethcatjon1 Review

Harvard Educational Review

New Society

Record

Social Forces

S ciological Review

Sociology

Sociology of Education

Times Educational Supplement

and these were traced in the

relevant sources as follows (some items represented more

TABLE 1.32

ALTERNATIVE SO6DIS OF LuffimummTABOUPBOOKS
ABSTRACTED OR TO BE ABSTRACTED BY SEA

Journals- BEB/BPR Publishers! : In none of
catalogues sources

4 48 42

than once):

Thus out of a total of about 150 items, around 25 would
i; be kaolfri but fer SEA. (A number of th se items are in foreign

1miguages of which We probablY became aWiare on the redomn:mdation

of abstractors or through the .efferis Of the SEA as istant in
building up contacts with publishers. This mi ht 1.15x-e6lit up

to eay 20 Iteris'i3er iestie,' not. haps Of Wide interest but Other

wilier not eadi1y 'traded.

IMOlications' Of' ndin ceveiaile

In general the investigation seems to indicate that a relat
ively high deg-ree of consistency in selection may be achieved by
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individuals- With a more detailed brief much of vho 102feent

inconsistency in decision-making could probably be eliminated.

A set of proposed guidelines is in prepp_ration and will be circu-

lated for cmment. Per some abr -actors this will mean extend:LT-1g,

for others retracting their boundaries in respect of certain

categories of material. Criteria other than subject relevance

nust clearly be taken into account. The detailee findings of

the citation analysis and the views of users now being question-

naired (see Ch. 3) will be taken into account.

In preparation fer the quality control needed for the service

(whatever its precise form), questions of office organisatirn,

files etc. have been considered and a two stage plan for eorgan-

isation has been evolved. Stage 1 basically w411 speed up and

regularise the flow of material probably with some saving of staff

time; stage 2 will enable us to buIld in and to control altern

tive treatments of the material without disturbing the general

structure of the organisation. FUrther detail can be given to

any who are especially interested in the organisational aspect of

the oervice.



CHAPTM1 2

DOCEURIMIT DESCRIPTIM

/*resent policy

Deems-ant des iption, a rather clumsy term', is used here

to indicate that we have been careful not to prejudge the

value of the abotract as compared wilh ether forms of

description (e.g. purely-biblieqraphical description, broad

surveya of the literature or trend reports etc.)

Perhaps ona of the mast striking features of SEA is the

vamiety of types or abstract -babe found within it. The

general aineof this aspect of tbe investigation was to study

the effectiveness °four policy; our policy is to regard the

individual abstractor in interaction with the material as the

best judge of what treatment ts appropriate to the material.

JUst as se/ectior criteria are complex, inVolvimg-appretsal of

quallties of documents other than immediate relevance of

subject matter, so the abstradting process is also likely to,

show sooething af this complexity. The problem studied is the

extent to, which similar items receive similar treaiment, and

the nature orthe faaters whieh tend to influence the form and

antent of the abstracti

A reminder is perhaps n eded at this point that SEV's

abstractors are academics sociologists and educationalists)

who) give up their own time to prepare abstracts for SEA as a

82
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means or serVing their colleagues in the field. For this

reason th9 relat.tonship with abstractors has been kept as

informal as possible with a complete absence of 'rules' to be

observed. A more important reason for not laying down rules

was that it was taken as axiomatic when SEA was started that

no-ono is more competent to abstraat the literature of

specialists fox specialists thaa specialists.

This assumption is ro:xlonger wholly valid for two major

reasons:

1. A comparison of the journals covered in volume I and

those aover d at the present time will show that the emphasis

is na longer only on literature for specialists.

2. Growth and increasing diversificationi within the field

have tended to blur any common frame of referenee.

The approach was similar to that In the coaeurrent

study of coverage. SEA volume 4 and issue 2 of velum 5

were analysed in detail to obtain a general picture or our

practice (searching fer patterns rather than assessing against

predetermined notions of 'model' abstracts). Validity and

reliability were investigated in a more detailed study with

selected abstractors, using a stinller sample of journal

literature (the special probl ms presented br books have boon

considered in relation to a few Oases which tend to highlight

these problems). The possible intervention of-organisational

factors has also been considered. The userts view is

discussed.

83
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Description ef abstracts

It is customary to characterise abstracts along the

continuum annotation/indicative/informative/extended abstract

or digest. We have found this to be inadequate for our

purposes. Such t rain seem In the main to be related to the

length of the description, despite the apparent reference te

the kind of guidance given to the user in assessing the

potential usefulness of a document.

Length is only ono dimension of a document description.

An abstract may also be described in terms of concreteness,

spa ificity, shape, balance and structure.

The mere measureable features, which wore coded in the

analysis of SEA volume 4, were the following:

1. Whether the description identifies the nature of the

subject matter, or deals with the actual ideaa set down by the

author about his subject or theme (i.e. level of abstraction).

2. Whether the general topic or the general thome are stated

merely, or whether the various headings under which a topic: is

treated er the stops in the development of a theme, (the

thesis) are specified (i.e. degree of detail).

3. Wbether the original sequence of Ideas is preserved.

4. Whether the structure of Ideas is indicated 3-.e. the

major diversions of thou ht indicated by chapters, hoadin

verbal clues etc.) and In how much detail.

(The full codes are given in appendix 111)

The description of an abstract is not of course meaning

fUl without reference to the original. What one is concerned

84
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with is not for instance the length of abstract, but the degree

of r duction. Length, structure, degree of cootail etc. arn

all influenced by factors such as density of ideas, concis -

ness of expression, amount of 'padding', novelty of tho

concepts used and so )n, in the original. Such features as

these are virtually impossible to coolry but were raised in

the study with abstractors. In the broad analysis the

following wore taken into account:

1. Length of document.

2. Whole or part of document.

3. Perm of document (textbook, reader, monograph et )

4. ) Country of publication, b) langu go.

5. Author's treatment of subject (descriptive, theoretical

etc.).

6. Perspective (e.g. educational, sociological

Coding was done both by a sociologist and a librarian, and

wore compared. Rules for 'difficult caser were

agreed and after a period of sevoral weeks each ocodod all

the documents and after comparison the remaining discrepancies

(about 5%) were finally elirrinatod.

In formulating the codes we had very much in mind the

different ways in which an abstract might be used as a guide

to the original, and in applying them we attempted to put our-

selves in the position of the user. Per instance in

considering degree of detail we asked ourselves questions such

as: does the abstract leave important questions about the

document unanswered? We considered three main levele of use:
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1. Enabling the user te discard or pass over non-relevant

documents,

2. Enabling him to identify those probably relevant.

Enabl)mg him to discri_ninate almost as finely and

accurately as between original documents, wore they

available for detailed examination.

This exercise was helpful also in that there was ocoasi n

to refer to the abstracts in various ways - scanniTlg, detailtid

reading etc. This has given us experience of the ways in

which features of style, presentation and so on can help,or

hinder the user. SEA has probably never been subjected to

such intensive and extensive use by any user and we have felt

it worthwhile to offez the researcher's subjective impressions

as er'.

In 'using' SEA for the purposes of this analysis accuracy

of representation has been found to be the quality most

essential in the absttact. This does not necessarily

in the SEA context a uniform relationship between abstract and

original. In, for instance, degree of reduction, it may be

misleading if an extended descriptive work receives the same

detailed treatment as the report of an extended piece of

empirical research. Works of partial relevance would be

inappropriately treated if there were uniform degree of

reduction throughout, but this is plainly essential in the

case or vholly relevant works.

The abstract may present two kinds of images of the

original - a photographic image and an imp essionistie view of
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it, the specialist's view. Ideally we believe it should do

both - should convey both what a document objectively is, and,

where there is no one-to-one relationship betw en document

and user, how the specialist views it .e. how the user would

view it had he the actual document before him rather than

merely an abstract -f it). Despite the dangers of misinter-

pretation, etc., it has been felt that if the service is to

save the time of the user SEA must also attempt this latt r

function.

Specific characteristics of SEA abstracts
1

Detailed tables are available on request. The general

picture is as follows.

With regard te length of abstract a similar pattern

obtains in all the issues studied. 6 - 10 lines of print)

or about 70 - 120 words is most common (30 - 40% of cases).

There is also a net inconsiderable number of shorter abstracts

f 3 - 5 lines or about 40 - 70 words (ranging from 10 - 2

-1)er issue). Abstracts of 11 - 20 lines (120 - 240 words)

represent about 30 - 35% in three issues though dropping to

15% in the last issue.

1. This account relates to volume 4. A comparison with

volume 5, to test for re ent changes in practice is also

being prepared and will be included in the final report.



T
A

B
L

E
2
.
1

L
E
N

O
F
 
M
A
 
A
B
S
T
R
A
C
T
S

3
-
5
,

V
ol

. 4
is

su
es

(1
)

1

(2
)

(
3
)

5

(4
)

15

T
ot

al

28 3
7

3
6 19

4
6
-
1
0

N
o
.
 
o
f
 
l
i
n
e
s
 
i
n
 
a
b
s
t
r
a
c
t

1
1
4
5

1
6
-
2
0

2
1
-
2
5

2
6
-
3
0

3
1
-
3
5

3
6
-
4
0

4
0
+

72
52

13
7

6
6

1
0

5
7

45
22

14
6

4
2

0

7
6

3
4

16
6

6
2

1
3

59
42

17
8

3
5

0

T
ot

al

11
12

0
26

4
21

68
22

21
2

A
A

7
3
3



2.8

The balance between short papers, long papers (1 - 5 and 5 - 25

pages), short monographs (26 - 100 pages) and longer monographs

(100 41- pages) Is roughly similar In each of these categories,

although short papers tend towards short abstracts and long

monographs toward the longer abstract as would be expected.

With regard to the structure
1 of our abstracts (e.g.

indmcation of points at whl h new chapter_ begin) our practice

shows no clear pattern from issue to issue, though there ms

less variance in treatment of books than of journals. Overall

we tend most towards non-Structured abstracts and least towards

those bearing a close formal relationship with the o iglnal,

but non-structured abstracts are devoted largely to journals.

Book abstracts tend at least to rough-group though not to

indicate in detail the structuring of contents of the original.

1 The visible presence of the original s ructure is not a

sine_pua_non of a 'good' abstract. An accepted style of

presentation of information (n8 in research reports) the logic

the argument an In some theoretical work) etc. may render

it strictly superfluous but nevertheless it would still seem

to have a fun tion even as no more than a time-saving and

place-finding daviee in a dense expanse of print.
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TARLR 2,2

S1RUCTURE 0F7 SEA ABSTRACTS

Non-formal Informal Semi-formal Formai Totals

Vol-4

(1) 79 ( 8) 25 ( 6) 61 (34) 21 ( 7) (55) 186

(2) 59 (11) 38 (17) 58 (35) 36 ( 9) (72).191

(3) 58 ( 4) 54 (22) 39 (22) 34 ( 8) (56)

(4) 62 ( 5) 32 (18) 38 (19) 37 ( 9)

,185

(51)

Total 222 (28) 149 (63) 19..6. (110) _128 (33)

.169

(234) 731

(books alone In brackets)

It was expected that the longer the abstract the more

detailed would be the organisation of its contents and the more

apparent this would be. Length however is by no means clearly

associated with visible structure although over the- four most

used lengths (3 - 5, 6 - 10, 11 - 15, 16 - 20 lines) there is a

predominance of non-structured abstracts in the 3 - 5 category

and of fully 'guided' abstracts In the 16 - 20 line category.

Beyond 20 lines some guiding is found but the pattern is not as

clear cut as expected.
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This is not to say that the order of presentation does not

follow that of the origin 1; 50% of the items in volune 4 were

examined from this point of view and it was found that in the

great majority of cases abstracts followed the original quite

closely. In a large number of cases however the balance of the

original was not preserved exactly (this is discu sed in more

detail later). 'Disturbance of balance is virtu lly imiossible

to quantify but plainly without some indication of structure the

user might well under- or over-estimate the amount of inform-

ation in an original to which some part of the abstract refe s.

This kind of situation can lead either to information loss or to

complete waste of time in turning up the original.

The factors so far considered relate to the form of the

abstract (length and structure). With regard to content the

major factors studied in detail may be summed up as 'level of

abstraction' degree of generality. 2

two extreme cases a single sentence in a medium length

abstract referred to a single-sentenced 'asid n a longish

journal article - no justification could be seen.

2. May be coded as:

T(G) Where:

T(D) T = TOPIC (Statement of what topic(s) or aspects

T(G), E(G) of topic(s) are dealt with)

T(G), E(D)

T(D), E(G) and (referring to overall level of detail and 10-
T(D), E(D) noring individual variations nmongst abstracts

E(G)

E(D)

E = EXPOSITION (Summary of author's exposition of
his topic)

(G) = GENERAL (Broad statement(s) of contents at
the level of a well chosen title)

(D) = DETAILED (Any more detailed description)
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Broadly, the abstractor nay:

State which topic or area (within the universe of topics

or study areas potentially of interest to 'timers) the author

deals with or is working in,

(T(G) general statement of tqp-

2. State the topic and indicate what aspects of the topic

are dealt with.

(T(D) = detailed statement of topic

Alternatively the abstractor may:

1. State the nature of the main theme or thesis the author

expounds.

(E(G) = general exposition)

Follow the lopment of the argument in detail.

(E(D) = detailed exposition)

A statement of both topic and exposition may be appropri-

ate (T/E), and either may be general or detailed ((G) or (D))

Thus we arrive at a set of eight categories.

Graphs of distribution over these categories in SEA

volume 4 shows there is little similarity of pattern in the

various issues Overall

a 'mixed' (T+E) type 2

exposition alone. Books

'nixed and 'topic alone'

about 57% are devoted to abstracts of

deal with topic alone and 2

are roughly equally divided between

abstracts, about half the mixed ones

ineluding a detailed presentation of- exposition. Those who

claim that the majority of SEA's book abstracts are 'only lists

of content are not too far from the truth. About I

abstracts and about 1

general in character.

of all

of the book abstracts, were purely
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TABLE 2.6

SUIVARY OF TABLE 2.5

T(G) T(D) T(G
E(G

T(G) T(D) T(D) E(G) E(D)
E(D) E(G) E(D)

0-25 13 10 14 23 1 10 2 17

26-100 49 36 105 35 62 3 119

100+ 9 73 10 20 27 44 0 3

2.15

Energing Patterns

Next, the documents handled by SEA were considered from

various points of view, and in each case an attenpt was made

to identify characteristics of abstracts commonly associated

with particular features of documents. Features of originals

studied were:

1. treatment of subject (empirical, theoretical et

2. discipline orientation (sociological, social-

psychological, economic etc.)

form (journal articles/books (readers, textbooks

etc.

Treatment

Whilst In general abstracts of all types of material

cluster around 6 - 10 lines in length, theoretical material

most often receive-311 - 15 lines, no doubt because such

material cannot always be summarised shortly and concisely. A

substantial proportion pf the empirical studie$ also (5er

received-more than 10-lines perhaps bedause of those cases

here remarks about methodology were extensive. Purely
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descriptive writing received. nearly as many 3 5 as 6 - 10 line

abstracts. Discussions of current educPtional problems also

received, as well as 6 _10 line abstracts, a fair number of

3 - 5 and rather more 11 15 line abstra-ts. This probably

varied to a certain extent with rigour of argument. he

amount of historical material is not great but abstracts

clustered both around 6 10 and 16 20 lines. Possibly

different treatment is accorded to descriptive and quasi

empirical work in this category (it was realised that to a

point 'hist ical' cut across other categories) but also books

represented most of the 16 20 line category.

(For table see overleaf.)

With regard to level of _abstraction and degree of

enexelit, theoretical and histo i al material are both fairly

evenly distributed over all categories. Detailed exposition,

even if not detailed state ent of problem 1 tends to be

accorded empirical studies. Descriptive material attracts a

large number of detailed statements of contents. Discursive

items have a considerable number of such abstracts but an

almost equal number of abstracts giving a detailed statement

of exposition (nearly 25%). The latter type is characteristic

fair proportion of polemical items (50%) (For table

see p.2.18 ).

The presence of visible structure in an abstract was

thought likely to be influenced by the nature of treatment of

subject. In the case of theoretical descriptive, discursive

d polemical material between 40% ef the abetracts

tend not to be structured in any way. The pattern for

empirical studies is rather diff rent, with all but 2 of the
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relevant abstracts having at least some visible structure.

Also the other categories of materia1 have a very low proportion

of fully structured abstracts wher as 40 of these for empirical

studi- detailed ction-by -section' abst acts. SEA has

a standard patteri for reearoh reports, often though not

invariably used, which accounts for this difference.

Histori al material was accorded no such abstract, but 'mixed'

material in which different approaches nre used in different

sections of a work e.g0 in books of readings) tended to have

highly structured abstracts. (For table see overleaf.)

Discipline orientation

To a point discipline orientation is associated with treat-

ment, some disciplines becoming much more 'scientific' than

others. It is interesting for instance to see that with regard

to L22-1g.:th of abstract a pattern similar to that for 'description'

and 'discussion is found for instance in education, and in

educational administration (abstracts of 3 - 10 lines), whereas

the theoretical/empirical pattern 11 - 15 lines Is charact

istic of the sociology, economics and social psychology of

education, and of sociology per se Rigour of treatment and

quality rather than degree of releva-ice are perhaps the decisive

factors, since, for example 'general discussion' may be good

of its kind, and if closely arguPd may need more detailed treat-

ment. (For table see p02.21

With regard to level f &ostraotion and degrqa-9_f_E2E2lat17

ity (see p.2.12) the following atI;ract detailed statements of

either topic or expoaLbion, ixed' types of abstract

including a detailed statement of exposition: sociology of

education, economics of education, and 'pure' sociology.
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2.22

Social psychology of education attracts _specially abstracts

containing a detailed expositionl the psychology of education

d 'pure' social psychology tend towards detailed exposition

alone. In education and educational administration, the other

eable categories there is a spread of all those types of

abstract. (Table overleaf.)

Form of document

In length of abstra t, reviews of the literature and co

ference report abstra:ts tend to cluster round 6 - 10 lines.

Books of .readings and textbooks attract more or less equally,

abst acts of 6 - 10 and 11 15 lines. Scholarly atudics and

general discussions received a substantial number of 16 20

and 3 - 5 line abstracts respectively. The pattern is broadly

the same for books and journal articles with the exception

that 'scholarly' books cluster round 16 20 and soholarly'

papers round 21 15 lines. (For table see p020240)

With regard to 1 -r 1 of abstraction and degree_of detail,

with the exception scholarly studies', general discussions'

and critiques, abstracts for all for e tend to take the form

of a detailed statement of contents. The most used categories

fo cholarly studies' . detailed statement of exposition

together with either a general or detailed statement of topic

(T(G)E(D) or T(D)E(D)) or a detailed statement of exposition

only (E(D)), each of which accounts for about a qi.arter of the

relevant abstract 'General dis u ion d critiques are

distributed over all categories except 'E(G

Taking books and journals separately it may be surprising

to ind 40% of book abstracts offer a detailed statement of
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2. .23

TABLE 2.11

EFFECT OP DISCIPLINE ORihNTATION ON LEVEL OF
ABSTRACTION AND DEGREE OF GENERALITY OP SEA ABSTRACTS.

Sociol.
of od.

Econ.
of ed.

Social psych.
of ca.

Psych.
of 00.

Pol.
of ed.

T-(G
T D

Grr(G E()
T G E(D)
T(D E
T D E D
E G
E D)

Totn1

9( 4)
25(16)
12( 2)
32( 8)
6( 4)
29( 8)

29( 0)

142 (42)

7( 1)
19 ( )

7 0
15( 13

7( 3)
13( 7
1( 0

18( 0)

..t.7.(21)

2( 1
8( 5
11( 3
47(

9(4/37( 8

23( 1)

137(26)

1(1)

3(0)
7(0)

s(o)
2 (0)

10(0)

_28(1)

2(1)
2(1)
i(o)
2 (2)

3(2)
-

1(0)

11(6)

Total

21( 8)
131)

.11, 5

103(15
22(11
87(25
3( 0

di( 1)

405(96)

Ed.
ad7ain

S el
hist. of &I.

Anthropol.
and ed.

Ed.
research

T(G) 5( 0) 1( 1)

T(D) 17( 9) 6( 4) 1(-0) 2(2

T(G)E(G) 6( 2 ) 3( 2) 3(0) 2(0

T(G)E(D) 8 1 3( 3) 2(1)

T D)E(G) 11 1( 1 3-(2) 1(1)

T D)B(D) 8( 5( 2 ) -

E -
E 17( 1) 1( 0)

Total Ig(25) 20(13) 2(2) 7(4)

To al

6 1

26(15
7-7( 4)

-12(55)
16(12)
13( 6
0( 0

18( 1)

106(44)

T(C)
T D

T E D 2 2)
T E G 1 1)
T E(D ) 2(0)

E _D 1(0)

Total 10(7)

Social
sciLnce
(general
and ed.

1.

14 19
5 2

12 5

Social
Ed. psych.

13 2) 1( 0)
20 11
8 0

7( 6
1 0

10( 1 5
12( 6 1( 0

7) 6( 3)
3 0) -

15 2) 11( 1)

65(30) ,iI(29) 32(12)

Total

17
45

22 10)
23

1

2Q0(78)

Figures in brackets are for books only.
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TABLE 2.12

EFFECT OF FORM OP ORIGINAL
ON LENGTH OF SEA ABSTRACT

2.24

Length of
abstract
in lines

Reaaings

3-5
6-10
11-15
16-20
21-25
26-30
31-35
36-40
40+
Total

6(
14
12

4 4
2( 2)

Length of
abstract
in lines

35)

Conf.
papers

Ref.
books

Off.
reports

Text
books Total

3(
2(

7
3
2
2

20 (16)

2
7
2
1
2

2(1)
if

MM.

mT

2()

7
2(2
1(1)

-

7( 7)

15 14
3 3
1( 1)

ORM

0

j( 2)
15(13)
221E37
30 26

3c 8.
2k 7)
2
_O 0
-0 (0)
0 0

105 95

Praet. Gen. Reviews
guides backgroune of the lit

Bibliogs.
.

1-2
3-5
6-10

11-15
16-20
21-25
26-30
31-35
36-40
40+
To

1( o) 2(0)
2) 4 (0) 7(2

5 ( 5) 5 (3) 12(2
3 5(5) 3(2)

1(0) 3(3)

1( 1) 1(1)
1( 1) -

-

15.(12) 2Y8) 26(10)

Total

1 A k 0
- 1( 4)

2(2) 24(12)
1(0) 12(10)
- 4.( 3
- 0( 0
- 2( 2)
- i(i)
- 0 0)

0 0)
4Z2) 6.-- (32)

Length of
abstract
in lines

Schol. Trend
nonoGraphs reports Critiques Proposals Total

1-2 9 1) 0
3-5 59 4) 23 0
6-TO 154(11) 35
11-15 117 21 12(
16-20 44 14 10( 6
21-25 20 9 5( 4) 0)
26-30 13 4 Mm

31-35 16 14
36-40 1 ( 1)

40+ 3 ( I)

Total 436 80) 22(23) 12( 1)

0
1 2

3 .9..C2 5
0) JaI 15
1) /a 25

5A 20
26 I
17 7
.2.2 15

6(2) 552(106)_

Figures in brackets aro for books alone
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topic alone, although about 2 are fully d tailed. This is

perhaps the effect of having to choose between a very long

abstract to do the work justice or merely stating what it is

about. (For table see overleag)

As to structmre of abstract, most abstracts of whole books tend

to have some sign-Dosting (90%) though in the .1inority of thcso

(16%) this is not a detailed chapter-by-chapter treatment.

Abstracts rel-ting to specific chapters of books only, like

journal articles, have a much higher proporti n of unstruct-

ured ab tracts (55/c and 46% respectively), but a fair number

of journal articles (23%) are also structured in detail.

(For table see p.2.27.)

'Unstructured' journal abstracts are partly accounted for

when structure is con id red in relation to the amount of

detail; 24% received merely a titl -like form of description

and in a further 36/0 of cases abstracts took the form of a

detailed exposition of the author argument, where points

might be expected to be presented as a single sequence rather

than groviped under headings. Fine distinctions as to the

amount and typo of detail could not satisfactorily be made and

thus it is not possible to relate further emphasis on structure

to further degrees of detail. (For table see 2.28.)

There appears to be no other particular pattern excep

that over all categories, except general background, literat-

ure reviews, critiques and bibliographies, and reports, the

number of abstracts in which there is some but not detailed

structuring outnumber those structured in detail and those not

structured at all. Xowever, in the case of books of r adings,

detailed structure is nearly always to be found; in all oth r

categories absence of structure is more coma

see p.2.29 ) 10 b

(For table
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TABLE 2.13

EFFECT OF FORM OF ORIGrNAL ON LEVEL OF
ABSTRACTION AND DEGREE OP GENERALITY

nf.
Readings papers

Ref. Off.
books reports

Te-
books Total

T(G)

T(D)
5( 3) 72(2)

25(23) -OW
-

1(1) -
4( )

24(24)
11( 9)
60(56)

T(G)E(G) 3( 3) 2(1) - - 1( 1) _6( 5)

T(G)E(D) 2( 2) 1(1) _ 1(1) - _4 ( 4)

T(D)E(G) 3( 2) 3(3)- - 8( e)

T(D)E(D) 2( 2) 1(1) 2(2) 2( 2)

_Wi3)

2( 7)

E(G) - - - 0( 0)

E(D) - 1(0 - _ 1( 0) 2( 0)

Total 40(35 ) 20(10 1(1) 40(39) 104(94)

Prac
guides

Gen.
background

Reviews
of the lit.

Bibliogs. Total

T(G) 1(0) 3(0 1 1 1(0) 1)

T(D) 9(s) 4(0) 9(5) 3(2) 25 (15)

T(G)E(G) 1(1) 1(0) 5(1) 7( 2)

T(G)E(D) 2(2) 2(2) 3(2) 7( 6)

u(D)E(Q) 2(2) 3(2)

P(D)E D) 2(2) 3(2) 3(0) 0( 4)

E(G) 1(1) 1( 1)

E(D) 2(1) 2(1) 1(0) 5( 2)

Total 26 0.2) _5(2) 64(35)

Schol.
monographs

Trend
reports

Critiques Proposals Total

T(G) 10( 1) 12(0) 2(0) 2(1) 26( 2)

T(D) 29(10) 20(7) 1(1) 1(0)

T(G)E(G) 36( 5) 9(3) 4(0) 1(0) .22( 8)

T(G)E(D) 116(17) 17(3) 5(1) - 138(21)

T(D)E(G) 25(11) 17(7) 1(1) - 43(19)

T(D)E(D) 104(34) 14(6) 2(0) 1(i) 121(41)

E(G) 3( 0) 1(o) 1(0 .2( 0)

B()) 111( 4) 16(1) 1(0) 1(0) 129( 5)

Total ./Z4(82) 106(2h 16(3) 2(2) 563(114)

Figures in brackets aro for books
alono
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TABLE 2.14

EFFECT-C-2 PLaT or CILIGIVL .151STCTBD

ON ao]il_CTURE C S7-1 LI3STLOT

Structure Book Particular Chapter Total
of abstract theme or

part in
book

of book

Non-formal 24 2 52 78

Informal 61 4 16 _Ea

Semi-formal 111 2 23

Formal 32 2

_13_6

Total 228 329

Structure Journal Journal Particular Total
of abstract Issue article theme or

rart In
journal:
article

Non-formal

Informal

Semi-formal

Formal

Total

1

3

12

179

61

57

02

5:f.2

fm.T.

1:80

69

58

402
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TABLE 2.16

EFFECT OF FORM OF ORIGINAL ON
STRUCTURE OF SEA ABSTRACTS

Structur.:J
of
abstract

Reae_ings Conf.
papers

Ref. Off.
books reports

Text
books

Non-formal

Informal

Semi-formal

Formal

Total

1(1)

11(9)

10(9)

15(13)

i7(32)

6(5)

7(6)

6(5)

3(2)

220.8)

- 1(0)

1(1) 3(3)

10(10)

- -

1(1) 14(13)

3(2)

9(8)

0(20)

-

J230)

Structure
ofabstract

Pract.
gulacs

Gen.
background

Reviels
of the lit.

Bibliogs.

Non-formal

Informal

Semi-formal

Formal

Total .2.2

2(1)

6(6)

4(4)

1(1)

02 )

7(2)

3(2)

5(3)

2(2)

12(9)

8(1)

9(3)

7(4)

2(2)

26(10)

1(1)

2(1)

2(1)

(3)

ructure sohol.
abstract monogr

Trend
ha. reports Cri tiques Proposals

Non-formal 159( 51( 4 ) 13(2 5 1

Informal 74(19) 20( 6) 2(0) 1(1)

Semi-
formal 101 3 2(15) 1 ( )

Formal 101(10) 2( 2)

Total 435(80) 105(27) 16(2)

2.29'

Total

11 ( 8)

31 (27)

46(44)

18(15)

106(94)

Total

Total

228(15)

al(26)

434(58)

103(12)

562014

(Figures in brackets are for books alone

B2!QtLPhIac: tcristjcs of Spl abstracts

The patterns which emerge from the general analysis des-

cribed In the previous pages are not by any means clear cut.

Even in the way we handle reports of empirical research, where

authors te4nd to follow a standard pattern of presentation, SEA's

practice does not appear tc. be consistent. Either we are not

in fact consistent or there are subsidiary patterns to be

110



identified. In the latter case, those patterns night be

asoociated with combinations of characteristics rather than

individual characteristics of the docurients and might become

obvious wi h further three- and. four-way analyses. lternat-

vely they nay reflect evaluations of the material which were

too subjective to for.a part of the general analysis.

The ob:io t in describing our present practice is to help

us to systematise our future practice. There is a point at

which the Identification of distinct types of abstract becomes

an academic exorcise and no more. Even if we had complete

knowledge and were to embody it in any guide for abstractors

this guide would either be too complex to be usable, or the

attempt to apply It would Iead to more inconsistency rather

than less It did however seem likely to be helpful to

examine any further characteristic types of abstract which

become evident in use- in or0.er to indicate the Id.ncla of circum-

tances in which they may be appropriate, even if no 'rules

can be formulated.

The general features studied have become known to us as;

'topping 'tailing circundescripti These are all

concerned ulth the relationship between the content of the

document and the content of the abstract. In aeAition, some

miscellaneous characteristics of style and presentation nay be

mentioned at this poln.

1. Our own use' of the service both In making the geneJ:al

analysis, for searching pexposes in the c urse ef running the

bibliog:raphical enquiry service, and In indexing experiments

have brought these practir3es to light.

ill
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Features of content

It ilay be helpful first to cscribo the basic type of

re1ationsJlp which may be derived from our conception of the

absura t conoisting of either 'topic', sition', or both

topic and exposition.

J. document (1 cals with a given topic which is often enti

fled in the tit this may be amplified ( .g. how treated) in

an introductory section or chapter. The entire document may

consist of discussion of the topic at a general level, or it

may be treated aspect by aspect. If treated at the most

general level the discussion is a simple exposition of a thesis.

If treated in more detail the inaividual aspects considered

each receive a separate expnqition, though these will tend to

advance a main thesis. (Some works are of course more

complex, dealing with several topics simultaneously, but this

does not inva idate the nature of the underlying pattern)

a

TITLE I I
TITLE

lIntro Ii
General
thesis

Intro

'General I

thesis

'Aspect-
Expo
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An abstract for (1,ocumen type ( nay take the forms

a(i)

1

TITLE

Topic

An abstract for

b(i)
--,-

TITLE

Topic

lAspect

Aspect

1) a (iii)

1

TITLE TITLE

General Topic
Thesis

document type (b):

b(ii)

TITLE

!General
1 thesis

1 Exposition

1

Exposition

General
Thesio

_

TITLE

Topic 4

iGTIlielsTS-

+,

!Aspect
1 Exositi

9

lAspect
Expositio

(Type (b) documelits may also of course be accorded type

(a) abstracts.
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The further possible permutations may be worked out.

topic = TO, thesis = TH, aspe ts of topic = A rposition

of aspects of topic = E (the order may vary in the actual

abstract):

TO + E

TO + A + E

TO + TH + E

TH + A

TH + E

TH + A + E

A

*E

*A + E

A start was made upon classifying abstracts into these

categories but it became evident that the assumption, implicit

in the construction of these categories - that abstractors

would for tha most part tr at all parts of a document similarly

- wee not valicL Abstracts of type (b) were then classifid

simply into 'regular' and 'irregular' and the latter were found

greatly to outnumber the former. 'Irregular' abstracts could

be described by a form of 'algebra' (e.g. TO + A + A + AE + E)

and thus divided further into sets but this die, not seen likely

to be of practical value unless documents also could be

analysed pavt by part. Additionally there was a considerable

number of sets of one. This line of enquiry was not Airther

pursued.

It was in the course of this work that the practices now

These are not in practice, though logically possible,

likely to occur.
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be 0,escribed were first no Th other activities con-

nected with the investigation their effect on use of the abst-

rants (helpful or otherwise) became eviclent;

p.2 30.)

Topping -_4,tailing

These aro situations in which documents are treated 1 in

type (b) way part by part rather than in sum,...lary fashio ) but

l'_;co footnote

parts arc not all trented in the sane .y. Soctions of

especial interest may be given an exposition, others of ls
interest (or for other reasons e.g. conllexity) may merely be

mentioned i

discussee_
1

.

terms of the a pect of the topic which is

The variations aro numerous.

Two forms were found to recur quite frequently:

lExp sition' is used throughout but the abstract suffers

change of gear' at the end and the latter part of a work

is represented merely as e.g. 'further topics liscussed are

. 'the laplications ed' etc. This for

convenience may be call 'tailing 'tele- oping'.

2. The preliminary part of a work is summarily 1 alt with;

exposition is accorded only to findings or conclusions

arrived at oy experiment or argument which is not outlined in

the abstract. In this case the clocument may be s id t

have suffered 'topping'.

1 in books of readings.
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T21BLE 2.17

OF TOPPING AND TAILING'

2.35

SEA
Vol. 4

sues

Tailing Topping Total no. abstracts

1 16 15 187

2 10 9 193

3 10 5 187

10 4 170

Examples are:

Tailag
Cocetka, Jura 'The question of the group variant of the

socJ.ometrical test and its statistical appraisa pedagomika,

1967, 5, 569-682.

The author believes that the classical form of Moron

socionetry is not sufficient to reliably ascertain the real

group relations of inC_Ivieuals and the actual ,roup structure

of the population that is the subject of the research. To

supplement sociomctric research he proposes a group variant of

the sociorietric test whose substance and specific feature is

the fact that the person examined is called upon explicitly

to make up a group of people, to choose indiviCAlals with .-rhom

he or she would like to undertake a certain group action and

the like. The author explains his procedure and shows how,

on the basis of tables aad sociograms and also by means of 80t

percentile curves, "gruup attraeGivoness" of inclivid.uals in a

given population and their "group orientation" may be

ascertained.

Jonassen, Christen T. Community conflict in school district

reorganization . Oslo, Universitetsforlaget, 1968. 132pp.

Paper Nkr 19.50 (approx 23/-).

PROBLEM: A study of community conflict in a spe ific instane6

where urbpvization, modernization and centralization imping6
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upon traditional community patte and local loyaltios, namely,

in the issue of closing a two-room village school in a rural

area of Norway and transporting the children to the local town-

ship for their education.

NETROD: "L'vont analysis" The application of survey technique

using a schedule three specially constructed scales - a

ruralism scalo, a sehool :localism scale ana an alienation scale

- and probability statistics within the holistic approach of

the community study method.

DISCUSSION: Covers cultural and psychological factors

including local rivalries, rivalry between town and country

and ideological oppositions reflected in the results of

various interest groups on the .ealos; and social structure

factors including groupings, s atusos and rolcs. Tho-retical

implications aro pointed..

ToPping

Dale, R. R. 'Premature retiroment of women teachers from

girls' and mixod secondary schools' 1-itistl Jovrnnl of_

Educational Psychology, 1967, 37(3), 329-338.

This article is one of a series of attempts by the investi-

gator to introduce more objective criteria into the study of

the conparativo effects of coeAucational and_ single-sex

schooling. There Iras no significant difference between

breakdown rates in mixed and single-sex schools. The writer

suggests t ,t the predominantly urban siting of the single-S,x

schools probably places them at a disadvantge and may account

for tho slight tendency for mixed schools to have a better

health record lnong staffs an judged by the breakdown

criterion. It was noted that the rotas of breakdown were

some 40% higher in grammar schools than in econdary modern

schools.

Fasick, Prank, A. 'Educatjonal retardation among children of

migratory agricultural workers: Rural S00.olopv, 1967, 32(4),

399-413.

A stUdy of families with children attending special summer

schools for atkloultural migrants during 1962 and 1963, as
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well as previously published data, show that families enter

migratory form labour to improve the f ily income till )ugh

employment of the children. The pnrents' low evaluation of

formal education contributes to their willingness to engage

in this work. The consequence for the chil,Iren is severe

educational retardation, which is supported indirectly by

farmers who have integrated migratory familieL into their

operations and by laws eealing wi-Fh farm labour. The factors

leading to youth employment in agriculture are similar to

those that led to youth employment in inclustry at an earlier

period. The short-run educational outlook for migratory

children is bleak, but lonr-run prospects nre more hopeful.

It is planned to study such abstracts in relation to the docu-

ments they represent. It is believed that this may throw

some light on the art of abstracting as distinct from the

scientific' method. SE.t's approach has its Oangers but,

given safeguards against ,listortion, is also a cnsiderable

strength.

'Circumdescri tient

This was a feature of our abstracts notec in analysis

when recording the statement of topic, prior to studying 'part

by part' treatment of a document. It was found that about

20% of the abstracts of type (b) devoted more than 50% to a

statement of topic.
1 In these cases only rarely did the

statemont of topic incorporate details of the aspects of the

topic treated. The amount of space devoted to 'topic

these cases was counted for by something more even than the

statement of 'treatment' we included under the heading 'topic

It is perhaps best described "cont e. its function is

1. It is not impossible tor an abstract to be devoted entirely

to what an author aimed to do and never actually to describe

what he aid do.
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to aid the user to understand what the topic is, thus 1)eing

aditional to information s to what is saia about the t(_pic,

how it is treated etc.). 'Context' was found to occur

coinon1y in the early part of an abstract, but could also be

found in the mi,ddle or at he end. It is normally derived

from the introduction or a first introductory chapter in the

original.

Exanplos

Clark, S. D. 'Higher education and the new men of power in

society.' Th Journal of Educ-Itional Thou ht 1967, 1(2),

77-87.

What are the consequences for socioty 'when a large proportion

of young people do not have the benefit of a higher education

t a time when higher education has increasing importance?

Tbe spread of higher education in North American society ir

directly related to an increased standard of living and the

xemoval of barriers to upward mobility. However, increased

dependence on the man of specialised knowledge is creating

new social divis4 ns and new power strl,ctures which underlie

revolt against rliOdle-class social values and the rise of

anti-intelloo;;ual movonents. A comparison is made of the

rise of the conspicuously deprived young people in United

States, English- and French-speaking Canada, with special

attention focused on tho rural tamigrant to cities. There

is a need to develop other types of educational institutions

than universities to bridge thc gulf being created between

the educated or not educated.

Lynch, James. A problem of status: teacher training in

West Germany.1 Comparative Education, 1967, 3(3), 219-224.

Discl lsion of efforts made this century by German elementary

school teachers to improve their status. Their demand has

been for equal status with secondary schiol teachers by virtue

of training at university. This has never been achieved

despite several 'near-nisses'. Genuine doubt about the

advisability of the university becoming the overseer of a
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training so ci,:)soly geared to practical work has usually been.

the difficalty. The alternative solution, to make element-

ary teacher training colleges autonei:lous but of university

status, has et with no further success. (Though latterly a

grouping of such colleges into university-equivalent

institutions has been announced in Westphalia.) The article

traces the important stages of the battle (sic), incluing

references to sche:_es by British and American occupation in

1945, and various neves, in advance of elsewhere, in Bavaria.

Features of st lc and rescntation

SEA has always taken the view t at individuality of style

enhances rather than detracts from readability and usability

of its abstracts. The only stipulation is that connuni-

tion should not be impaired e,g. successive points may be

tabulated but 'telegraphese' is not acceptable since it

requires interp etatien. Wi-jiout ready access to the

originals it is difficult, in th'_) office tc do much editing

for clarity, and there has been inadequate tine on the edit-

orial side to correspond with abstractors on such poilitS.

A nunber of instances of unconventional spelling,

grammar and punctuation wore noted;
1 these disturb the

re-dor but do not on the whole lead to information loss.

More serious are instances of ambiguity. Those may result

either from statements which are open to more than one inter-

pretation, or from the omission of essential information.

The effects of this situation aro obvious, It has become

nt that it is far from uncomno, thou.=Th not always

1. Ranging from one instance per 9 pages to one instance per

2 pages. Investigation shows that these are often not

amended-before copy goes te the printer, although printer'S

erroré add to this and are not detected in proof reading,
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apparent until an attempt is made,from an strec to de-cribe

in detail the expected contents of a document.

Denseness of print and absence of paragraphs are, in

longer abstracts at least, likely to detract from usability,

but economic factors arc overriding on these points.

The concept of the 'compl tence f an SEA abstract is

rather difficult t define, and is entangled with notions of,

and aspirations to, objectivity. SEA has always sot its

face against critical evaluation, although minor examples may

be found. At the same tine sufficient information should be

available for the use' to evaluate and to evaluae not merely

fer relevance te a given problem or topic but to select the

most worthwhile amongst documents on his problom or topic.

Therefore in some pieces of reaearch it may net be necessary

to go Into eetail about for instance the sample; in othe'

cases it could be misleadi g not to do so.

The process becomes more subjective in case of 'ideas

writing. There are instances where the presentation is such

that one cannot tell from the abstract wh ther a rigorous

experimental study or a general airing of leeas may be

expected frou the study. Material of indirect relevance

also may be misjudged if the specific reason for its

inclusion is not clear.

It should be etre sod that such cases are isoiLt d.

Neverthel es the fact that they may occur repres.,nts a trap

for the unwary and particularly those with less sociological

background and thus loss ability to 'read between the lines'.

It tends to lower the reliance that may be placed in SEA for

purposes o± detailed study.
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The detailed study carried out with the help of enleoted

abstractors (see alrle p.3. is oxtreucly helpful in throw-

ing soma light on the reasons for which aspects of originals

influence abstracts in some particular way. This study

related to journal material
I

only. Abstractors were asked to

indicate the length of abstract appropriate to each item

selected fer inclusion. This seemed to vary with perception

of Iniediacy of intere t of the material; the two abstractors

who were more highly selective in what they would Include

tended to have a larger pro7)ortion of longer abstracts. Those

who were more liberal or inclusive tended to use shorter abstracts.

Since abatractors sometimes viewed imm diacy of interest

differently there wer0 occasional wide differences in the

amount of space deemed appropri te to some items.

Some abstractors wished sometimes to be selective amongst

the contents of individual items. Some items were seen to be

very concise or closely argued, thus ioquiring a long r

abstract. There was consciousness of pressure on space in

1. Journals used re:

American Sociological Review

Comparative Education Review

Journal of Educational Research

journal et' Social Psychology

New Society

Reeord

gicai Review

Chronicle
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SELL. and length was clearly as3oeiate0 w± h the amount of space

a giver' item was'worth' in SEA. Material of a very general

nature was not considered worth extensive treatment.

Panelists were also asked a) whether they would tend to

treat any item formally section by section or whether they

would treat it in a looser, mor^ 'thematic' way; and in

either case b) whether they would consider it most appropriate

to treat all points of the original uniformly or would wish

'highlight' or telescope' certain parts relative to the rest.

One abstractor only favoured 'loos ' abstracts and then only

slightly. Others thought that in about + of cases the

aooser' abstract would be more appropriate.

However, there was 5 disagreement as to which items

required which type of treatment. This was spread over all

journals with the exception of the Record, an edIrlational

'ideas type' journal unanimously considere0

abstracts.

On the point of uniformity of reduction there was a strong

tendency towards uniformity but, in a proportion of ca

ranging from 1/7 to+, panellists felt that special or

selective treatment was desirable. These particular items

will be studied in detail.

Panellists were then asked to indicate the appropriate

level of abstraction (see 2.2.12) using the code previously

described. For rinterial in, or directly bearing on, the

sociology of education, 50% of the items were deemed to warrant

statements of both topic and exposition, and the rest in almost

equal parts topie or exposition only. 60% of material of more

general interest was accorded topic only, and a quarter both

_t to need formal
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topic and exposition. Since the c'egree of relevance could not

be agreed upon there was similar disagreement here as to tYPe

of treatment although ineivldual abstractors tended to have

their own stereotyped patterns of treatment.

No mention was made of the specific purposes the abstracts

might be considered to serve', but the guidelines were worded so

that this could emerge unprompted from the column for grounds

for decision as to form of abstract' which panellisto were

asked to complete. It woulft seen that the service is viewed

largely as a bibliographical record of work in the field and

relevant to It, tho primary functicn of which is to identify

relevant material, secondarily to set down the substantive

contents of the material so as to draw attention to it.

Comments were made rts to political' reasons for representing

certain work and encouraging interest in certain areas, also

on the adequacy in soLle cases of advertising the existence of a

piece of work rather than giving details.

Particular groups of usere were not mentioned; comments

on selection were bpsed on an appreciation of the document

vis-à-vis the field as a whole rather than individual groups

of people in the field. It is perhaps that SE4 is seen at

present as a shop window, where the onua is on the customers

a diverse body, to search out and expnine further anything

that appeals to them. One abstractor clearly took the view

that brief abstracts were advertisement for the user who is

interested and will obtain the original. It was not clear

whether it is felt that if substantive findings are extracted,

an abstract night serve as a substitute for the original.
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Reliabilitz_alabstrae st journal -tracts

In eases of abstractors dealing in the study with the

journals they reTularly abstract for SPA, it is possible t

compare their actual decisions with those later recommendations.

This analysis is now in hand.

General as eats of book abaimstLag

Reluctance to impose further upon any of our abstractors at

this time deterred us from making a detailed study of validity

and reliability of SEA book abstracts. It seems a reasonable

assumption that neither validity nor reliability is highar and

both are probably ra.her lower than is the case with journal

ab tracts despite the fact that a substantial proportion (25%)

of book abstracts are prepared in-house from locally available

material. Some 'case studies' illustrate the problems of book

abstracting.

There are some major problems which books seem to pros nt

in addition to those they share with journal material:

1. There is more material to reduce into a limited space.

2. The structure is mere complex.

3. A book is like/y to have contents of a more diverse nature

than a journal article

case)

4. Material of a higher d

ness of relevance than

book of readings, is an extreme

marginality or indirect-

our journal material may,

because of its-authoritative nature, be selected for SEA.

It may also be only partially relevant.

Pressures from publishers

Where length, complexity or diversity is the main problem*

separate chapter abstracts nny be provided, if space permits-
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a practice sometimes, but not invariably, aoptoci by SEA and

only in tho easo of multi-authored works such s symnosia.

the othor extreme is a simple cont nts list, either more or loss

as in tho book itself or in a more ;5unmary and possibly narr t-

form.

Lot us suppose howovor that a form cf treatment intorm_

iato to those alternatives (i.e. to separate chapter abstracts

or summary treatment of some kind) is considered essential for

work, either experimental or thooreti al, felt to represont a

significant contribution to tho literature.

Two possibilities are illustrated in the following abstracts,

appearing in different services, both rel ting to the same wor1c.
1

(1) (SEA 4(4) 600) A contribution to theoretical sociology

as well as to academic criminology. The author proceeds from

the base that analysis of decision-:7aking roquires an under

standing of the 'invariant proportios making up the background

expectancies' of people involved in the process. Like all

people, thoy operate with expectations and norms and a 'sonse

of social structure' which onables then to make sense of what

they do. Conventional sociologists and criminologi ts are

criticised for usually failing to appreciate this fact and for

accepting ns obvious community and law-enforcement definitions

of aeviance and so-called social problems. Thus the common

complaint made about 'bad' crime statistics should lead social

scientists to study the procedures wIrlch produce the warpod

statistics as well as to try to correct the figures themselves.

The basic assumption of onventional rosoarch on crime and

1. Cicourel, Aaron V. The social organisation of juvenile

jun lee. Lonclon o.nd Nem York, John Wiley, 1968. 345pp. 84/--

MA, 4(4), 600;

Sociological Abstracts, 16(4) D1904.
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delinquency misauiedly views eoapliance and eviance as havii-

their OWK ontele=dcal significance but progress requires

recognising that how members of _roup4 come to be labelled

'deviant' is nuch more essential for a truly sociological under-

standing. Thus the view that delinquents aro 'natural' social

typos produced by various internal and external pressures io

criticised and an alternative view is offered that law enforc-

ing organisations themselves produce and decide what is

deviant and delinquent in their own communities. The

delinquent is soon as 'an emergent product, transformed over

tine according to a sequence of encounters, oral and written

reports, prospective readings, retrospective readings of "what

happened", and the practical circumstances of 'settling' matters

in everyday agency business. This is terned by the author

'the creation of history' and the thesis ie demonstratod and

illuminated_ by a description of the organisational workings of

police and probation departments in this regard. A number of

case studios of actual children are also analysed in support

of the main thesis and reveal the problematic nature of social

control and juridical procedures generally.

(2) (SA, 16(4), r1904) An examination cf the everyday

practices of the police, probation officials, and the courts

ridch views those agencies as actually generating DEL'cy by

their routine encoula%ers with juvenile, in f Chpt's, preceded

by an Author's Preface. (1) Preliminary Issues of Theory and

Method - emphasizes the empiricism, objectification and

verification of thn data, on which the conclusions of this

book are based, and reviews some published literature on

objectivity and verification in sociol'al res. (2) Theories

of Delinquency and the Rule et Law - states that JD'ey theory

rarely 300s JD1cy as a product of the agencies of sec. control.

Some of these theories are examined. (3) Delinquency Rates

and Organizational Settings - analyzes material on DEL'cy and

DEL's taken from police and probation files te show hew official

statistics are assembled. It is observed that conventional

sociel'al explanations often rely upon unexamined, unverified

tacit assumptions re the workings of gov and law-enforcement

agencies, and that they often do not take sufficient account of
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the encoding operations employed by those who assemble official

statistics, and by the res'er. (4) Conversational Depictions

of Social Organization deals with the JD'cy situation as a

soc scene, in which particular language, gestures, facial

expressions, etc, arc employed. The system of coding juvenile

offenses is eiscussed, and some dialogue is quoterl. verbatim.

(5) Routine Practices of Law-Enforcement Agencies - presents

findings on the procedures and techniques followed toward JD ,

Several case histories are presented. (6) Law-Enforcement

Practices and N'id.,11e-Income Families - describes how Mc parents

often challenge law-enforcement agencies when their children

are charged with JD'cy, and how this makes it difficult to make

a case for criminality in direct confrontation with fam

resources. Here imputations of illness replace those of

criminality. Again, case histories are given and some

suggestions are offered. (7) Court Hearings: The Negotiation

of Dispositions - describes court hearings in one city in Calif,

with excerpts of records quoted for a number of JD's. Special

attention is paid to the manner of verbalization in the reports

of experts and officials and in questioning the offender.

(8) Concluding Remarks - points out that the special skills,

which the police acquire to enable then to decide "normal" and

"unusual" circumstances, become crucial elements of their sense

of soc structure. General policies and rules are implemented

within a context of unfolding contingencies attached to actual

soa scenes. The verbal interpretation given by police and

official agencies to situations "maker" a DEL, who engaged in

activities labeled "DEL", who is described as "defiant", or as

having "a bad att" etc. The study challenges the view which

assumes "DEL's" are "natural" soc types distributed in :some

ordered fashion and produced by a set of abstract "pressures"

from the "sec structures". 41 Tables and separate name and

subject Indices.

In the first instance the abstract consists of majer points

in the argument of the monograph set down in sequence to form an

extended statement of the author thesis 0.13 summarised by the

abstractor (our form E + E + En). The second abstract offers
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a chapter by chapter treatment in which the thesis is similarly

developed, but its context, and in a little more detail.

We have yet to have such contrasting abstracts the essence v.

the 'faithful record') evaluated by users but on the face of it

abstract no.2 appears to have a number of advantages:

1. The general statement of thesis which prefaces the abstr c

is conveniently placed for those scanning through the abstracts

to cl_ecide uhether to delay or return to read the entire (quite

lengthy) abstract. It is not until over half way through

abstract no.1 th-it one encounters such a st tement.

2. Subdivision by chapter is helpful in enabling the user to

take s swift overview of contents.

3. The chapta .. by chapter treatment of thesis is likely to

ensure that important statements are not omitted e.g. the 'act

that tnis work is bas d 0.1 an empirical study and is not merely

a persona/ expression øf ideas. (The author's standing may be

sufficient to Indicate that this would be the case but thie may

not be known to those wIthout an extensive rociological back-

ground.)

4. It avoids the ambiguities which may occur in a more com-

pressed abstract as in the sentence (third from the en

abstract no.1 reading 'The delinquent is seen as "an emergent

product ..." 1. Cf:also the conclusions of the two abstracts

tho telescoping in (1) ('the problematic nature of social

control and juridical procedurus generally') and the detail in

(2).

5. Some of the additional information o.g. on 'Conversational

Depictions of Social Organisation' might be regarded as being of

lesser interest but this is a dangerous kind of assumption.
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Even if, as in aListract no.2, such inforaction is cited only

as an 'aspect discussed'pwithout actual exposition', this seems

preferable to omission of this detail.

Abstracts of type (2) do occur in SEA and it is possible

that for 'significant' works they should be encouraged, where

separate chapter allstracts are inapprorriate or not feasible,

and the 'contents list' is felt to be inae,oquate. For works

of c mere popular natur, where treatment of subject -Ls not

closely argued or unirlual,a simple statement of general thesis

alone is probably adequate.

The general Inadequacy of the contents list type of

abstract will be evide ' from a comparison of the following

two abstracts:
1

(1) (SEA 4(2) 197) Intended for undergraduate students of

education in the triaA and derived from a wide background of

mostly second-Y.3r sources in Eng/ish, referred to in a long

appendix, this introduction surveys generally the social back-

ground of schooling - the family, nyths about Negroes, teacher

supply, teacher education, curriculum, education costs, admin-

istration, grants and loans, adult education, leisure and

"educare". This last is defined as the education of urban

minorities.

1.Bornstoln, Abraham. The education of urban popuation.

New York, Rando-_:. 'Louse, 1967. 398pp. Paper p3.95.

STIA 4(2) 197; 1(.1.9.2__E-01.231Altstr 16(4) 1)1847.
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(2) (Sil D1847 Jul 68) An introductory cuc text aimed at a

new kind of teacher-candidate and intended for now circum-

stance., in educ, in II Parts and 17 Chpt's, preceded by an

Author's Preface. I - TEE PROBLEM - Includes: (1) Urban

Education and Rural Reclamation - which discusses the following

types of educ: Dixie, Italian style; English style; French

style; US style in terms of flow and stasis of people, capital,

and ideas and suburb and "super-burb" oduc. (2) Family

Structure and Education - examines Negro and Latin fam styles

and Ur brotherhood in US cities. (3) Stupidity and Ip-norance -

is concerned with eucating the stupid vs educating the intelli-

gent. (4) nllitancy and Intelligance - discusses the aggress-

iveness of ninority groups. (5) The Teacher - deals with

evaluating the teacher and problems of teacher training vs Ur

educ. (6) The Curriculum - considers the merchandising of

educ'al materials and techniques, aspects of team learning, and

the dichotomy of content vs concept im curriculum. (7) The

Bureaucracies in Urban Education - provies n brief history of

Western European educ'al bur'cy and discusses the bur'cies of

esthetics and deprivation. II - THE SOLUTION - contains:

(8) The Budget and the Program - which is concerned with

educ'al funds. (9) Educational Extenders, Pore and Aft -

examines aftcr-Sch, weekend, and Sum programs of Sch's.

(10) Money Incentives for the Learner - presents the possibility

of paying the pupil to learn. (11) Curricular Psychology -

considers separately the various subjects taught in US Sch's:

reading, English, mathematic, sec studies, etc. (12) The

Training of Teachers - examines the improvement of in-service

training and the teaching candidate's pre-service training in

relationship to the needs of the nearby Sch syscom. (13) The

In-Service Course - An Example - suggests in detail a 30-session

course on educ in deprived communities, while the candidate in

undergoing in-service training. (14) The Pre-Serviee Course -

Two Examples - proposes 2 courses: (a) educ'al philosophy and

history; (b) human development and educTal psychol for the

pre-service teaching candidate. (15) The Administration of the

Urban School-deals with the relations between the Soh admin and

the staff and the parents, as well as the mole of the admin'or

in educ'al innovation. III - PROSPECTS - includes: (16) Adult
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Education, Autorlation, and Le5_sure - which offers general

observations en pror,rams of adult educ, on modarn fl.evelonnents

of automation, the sudden abundarce of funds available for

educ, the educ of the p,ifted and the problem of educating

everyone in terms of his r..bilities. (17) Toward Educare -

Total Education for Urban Minorities - urges a hater geneous

approach fur educating US minorities 'he training of teachers

who are as much at home in the community as they are in tho Sch

and who do not allow community leaders to browbeat them. Educ

should becoiie Liere diversified as guided by empirical res data

on a variety of communities. The teacher must no longer be an

outsider; he must bring with hin the values of the exp'aI as

against the traditional. Am Appendix, a Bibliog, and a joint

name anc_ subject Index.

The advantage of the latter over the former is quite si ply

that there is and was at the time the abstracts were published)

a wealth of ma erial on urban education. The topics covered in

a work of some 400 pages could probably be predicted with sone

accuracy from the title; the potential valuo of rui abstra

rather to indicate the particular standpoint on each topic of

this autho_r. Knowledge of the author cannot be assumed.

Prssumably since the work is said to derive largely from

secondary sources the sunnary of conents Is felt to be

adequate but, since the nature of these sources is not indicated,

the umer can make no deductions about the nature of the material

under each heading. Unless urban education is being explored

exhaustively, additional detail would be crucial in deciding

whether to follow up the reference. The book might well have

to be obtained solely on the basis of the information in the

abstract, on inter-library loan or on approval from the

publishers, unless a review happened to have been traced. Even

a complete contents list m-ather than a summary of topics would
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be less than helpful.

It ts difficult to conceive of a situation in which a

simple contents list alone can be adequately helpful except in

the c s- of 1)'_)oks of readings. Part, section or chapter

headings only tend to have the same dis dv-_tages as titles

(see p .2.55). Such an analysis of a book of readings how-

ever, is quite appropriate since the information sought is

bibliogLaphical rather than subject infornation. This does

not, of course, apply to symposia containing original work,

whore one cannot expect prior knowl Oge of the w rk.

When factors of marginal, indirect or partial relevance

further complicate the issu e, some modification of technioue may

be required.

It may be araued that some of the works included are

marginal In that they are of an order of generality such tha

brief abstract is all the work is 'wo th'. Were there a

general education abs racts service such books would probably

noT be included. As things are they tend to be included but

treated very cursorily. Some would contend that such works

should be 'announced' and that those interested should refer to

the actual work. On the other hand it is equally valid to

suggest that since they So general this would not be the

best use of the uaer's time and a full abstract would be an

adequate substitute for the original. Again if they are so

general should they be included at all? Or at any rate would

it not be more helpful to exclude them from the abstracts but

te append details In an 'also of possible interest' section?

(Tha 'Editor is consierinr- this suggestion.)

The same arguments may be applied to riaorial of marginal
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subject interest; the problem here is that such material may

nevertheless be of central interest to marginal users. It

would seem to be a safer principle that such material, if worth

inclusion, should be accordee_ similar treatment to that given

to natertal of_ more central interest.

Books of indirect relevance axe a difficult category.

There are at least two najor types of indirect relevance (see

theor tical and factual 'backing', and items

unrelated to education.p2:r se but relevant as models. The

former type nay have ae much immediacy of interest as natcrial

in, or closely relevant to, the sociology of education and

would seen to merit the same type of treatment. In the caSe

of the latter it would seem mere appropriate to sketch the

content of the work as background to the special features which

make the work of interest to the sociologist of eeucation. In

either case the particular relevance needs to be spelt out

since it may not be obvious, 0.g.:

(SEA, 4(4), 723

Although speaking primarily to managers of business concerns,

the author discusses formal organisations in terns which can be

used also for the analysis of service (including educational)

organisations. He begins by using a discussion of single and

multiple causation to lead to a discussion of the idea of

"system", emphasising especially equilibrium and feedback.

Systems analysis is seen as an analysis of functions. Formal

organisations as systems are viewed as involving four types of

variables: human, technological, organisational and social-

structural/normative. mach of these is considered in turn.

The final chapter, "Analysis and Action", is concerned with the

relationship between systens analysis and subsequent action,

and with the ways in which the analytic categories formulated

in the earlier part of the book can be used. A number of case

studies designed for practice in analysis, arc included.
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For aterial of partial relevance a similar treatmont to

that for items ouch as the former seems to be required, unless

the relevant portion forms a separate physical unit in the

book and can roceive an individual abstr ct. If not, it is

highly desiralilo to indicate the total scope and coverage of

the book, lest a distorted impression of the portion high-

lighted is conveyed, e.g.:

(SE;-, !,(3), 385).

Designed as an introuctiotL to the foundation rlisciplines of

education, the voluno is intendee "to provide some preliminary

perspectives on the various ways of investigating educational

problems and concepts..." and to introduce the student "to

sociological, llistorical, philosophical and comparative inform-

ation significant to educators, and to important ideas that have

contributed to the development of our educational system". The

first section, Sociological perspectives on education by

D. F. Swift (pp. 11- ,) outlines the sociological approach to

problems, the role of education for the sociologist, the

institution of education, the function of the eeucational

system, the culture of man, the school as a social group,

education and social class, and education and social change.

Further soctions arc concerned with the history, and philosophy,

of education, and with conparative education.

With regard to pr s ure from publishers, there are two

problems. Either publishers are loath to provide books for

abstracting, lost this diminish sales, or, having provided a

=eview copy', thoy are concerned that their book should figure

prominently in terns of space. In either case library copies

uay be used for abstracting - that the wishes of publishers

should continue to influence either presence or length of

abstract and diSrupt prospective measures of quality control
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-in some a ientifia fields (e.g.

biology
2) into the value of titles a dictors of contexts.

Many are sceptical of their value in the social science context,

but there are nevertheleas 'Current Contents' services in both

education and other fields
3

. It was felt that this question

ahould be clarified boforo going too deeply into the problems .

of abstr cting.

Such services night be of value at two levels:

a) to eliminate non-relevant material from consideration,

b) to identify, and indicate priorities amongst, possibly

relevant material.

From SEA's potnt of view there is no interest in titles

alone; in our context we would expect to supply at least full

1)ibliographical information. It is possible that a great deal

of what the user needs to know in assessing for relevance may

be derived from information about -che author, his affiliation,

1. The Editor comments: 'Neither reason is a justification for

varying any future policy of quality control'.

2. Bernard, J. and Shilling C.E. Accury ftitlesin des-

cribin : content of bic,1oica1 sciences articles. (Biological

Sciences Communication Project Communique) American Institute of

Biologieal Sciences, 1963.

3. 1.g. Current Contents, Behavioural, Social and Management

Sciences, Philadelphia, Pennsylvania Institute for Scientific

Information, 1969 -, 1 (1) - (Wheatley).
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publisher, date and length of work, together with its title.

With this Inforiaation at his sposal, in particular if he

has prior knowleC_ae of the author and his general ?pro- h, the

sjocia].ist may well be able to make a frirly accurate prediction,

although an abstract nay confirm his preiction and provide

aalitional Oetall. It was felt that the more important

question in considering the effectiveness of bibliographical

references as predictors, as distinct from questions of

c nvonience was their value to users with only a minimum

sociological background.

A small -tudy was conducted with about 20 members of an

advanced course in the sociology of education at the Oxford

Department of Educational Studies. About forty itens which

were abstracted in a recent issue of SEA (5(4)) wore selected.

These itens represented certain types of books and journal

articles, and included both sch larly w rk and material more

popular in approach with 'catchier' titles, although no titles

wholly lacking in information content were inclu:Ted is

obvious that such titles would need to be extended in any

purely bibliographical service). Both empirical and 'ideas

documents were represented as well as some non-sociological

work.

Bibliographical details or these items were duplicated

on a pro,forma together with SEA references, and members of the

group were lrovided with copies of the appropriate issue of

SEA. Each panellist was asked to note against each iem

whether he had:previous -knowledge of it and on the basis of

such knowledge as he had already, or had been given, to Write

brief notes on expected scope and contents. Then he was
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asked te work through the list again comparing notes with

abstracts and to assess the ac uracy of this prediction.

Students ha:_. just completed a diagnoslic test in intro-

ductory sociology so this made it possible to group them

seem:OA/1g to their knowledge of sociology al, relate this to

their responses, as well as to compare accuracy in relation to

different types of material.

Returns are not yet comploto. Results will be reported

in due course.

'Contents ist ' versus abstract

It has been seen that many of SEA's L -bstracts take

the form of 'contents lists' rather than, strictly speaking,

abstracts of the author's views, statements, findings etc on

the subject he is treating. It is clearly a simple matter to

reproduce the list of contents from the front of the book,

whilst an abstract takes rather longer to propar. It is not

known te what extent the extra lab ur (tiLla nd t)

involved in preparing an abstract is worthwhile in terms of

enabling the user to make a more accurate assessment of the

relevance of the book. (We make the assucaption that an

abstract can rarely serve as a substitute for the reading of

a book (in the way that it Perhaps sometimes can for a

journal article) by providing adequ te knowledge even for

general interest purposes, of the contents of the book.)

A special study involving comparison of contents lists

and abstracts was considered but it was abandoned on the

grounds that evidence of the effectiveness of titles would

probably apply equally to contents lists, which are essent-

ially a series of title-like headings for individual sections

las
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Effectiveness of SEA abstracts
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This que tion has necessarily been studied somewhat

unscientifically up to the present ge. There .are not even

any crude but independent measures of use such as citations,

in the context of coverage) which could be utilised. Self

recording and rope ting were considered as a possible method

but,sinee abstracts 'stand' for documents, any exercise studying

the effectiveness of abstracts should include para lel use of

the documents for purposes of coeeea ison, with obvious problems.

It was decided therefore to approach this work from

another angle and first to consider the requirements likely to

be made of SEA abstracts in use, then to assess subjectively

how far the abstracts do or do not meet these requirements.

SEA's own experience of SEA e. in running an experimental

bibliographical enquiry service, see p.3.

for such an asses- ent.

The main aspects of use considered aro:

Scanni -ference (from index to individual abstracts),

reading.

2. High/low discrimination.

The following basic requirements were suggestedz

1. A user may of course switch from one mode of use to

ancther almost from one minute to the next - abstraets should

be capable of use at diffex'ont levels.

2. Userel needs are not homogenous even when their interests

are'congrU nt (i.e. a given task may validly be approached from

several perSpectives) - abstracts should thus allow of

diffe ent no iroaches to use of the docunents they represent.

, °vide the basis
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!Ind peruse inform-

ation about a previously identified iten, sometimes will wish

to identify their requirements by survenng the :-_vailable it me

- abstracts should allow for different techni.ue a of searching.

4. Users have limited tine - all possible devices should be

explored which may contribute to ease of a sinilation of inform-

ation,

The following were felt to be desirable features:

1. The abstract should contain a brief opening st tement of a

title-like P7'Lna indicating the n ture, level, scope of the work

and the subject or theme of the work, prior to the body of the

abstract, which in fact users may not then need to study.

2. Where the subject matter is of indirect bear:Ing on the

sociology of education the reason for its inclusion should be

stated unless self-evident.

3. If a selected part of a work only is reported, but this is

not clear from the bibliographical citation, the relation of the

part to the whole should be indicated. Even where the whole

is abstracted the balance of the original should bo indicated

even if not maintained.

4. For the benefit of those seleo ing Items id-)ntified via the

d x the appropriate 'tags' should be distinctive ana the lay-

out helpful for thik, purpose.

5. Where an index entry refers to a part rather than the

whole of a work and thua of an abstract, paragraphs at least

should inaicato where new ideas are introduced, and preferably

tags' would be helpful.

6. Those scanning all or a section of the abstracts were felt

to be well served by an introductory statement of a general
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nature If howovor a number of abstracts are to ho road in

entirety, readability becomes inportant It was felt that

broa1 and tags would not he un1elpful in this respect, but

that complete sentences were proferblc to tolographese, and

that a certain smoothness of expression or style was not moon

patable with ccurato representation of the author's text.

Unduly long sentenoe however arc undc-sirablo.

7. In certain typos of work visual presentation (e.g. table,

diagram) may be a more effeotivo moans of conveying information.

8. With regard to nature and amount of detaIl it would have

been impossible at thi. stage to t to how much and what typo

of detail iouid be gi'ron. Instead this question has been

approached from the angle of important questions which should

be answered (i.e. to which the user would sock the answer had

ho the actual work in his hands) These are still under

consideration.

These suggestions amongst othor are to be circulated,

with examples, to abstractors, and may be modified in the

light of their comments (both on academic and practical points).

Abstracts embodying those suggestions will also be subjected to

tost at the Easter seminar. In the meantime it was considered

worthwhile to assess the sort of change this would involvo in

our present practice.

c;nera1 Introduc tory charactecistiou

It is not our invariable practice to preface an abstract in

this way, This is sometimes perhaps because the title is held

to convey this summary information ao that for instance an

abstract might merely dosi with eamplo instrument and resu2-ts1

1. Results alone however would seem, en academic g,ounds, to be

inadequate.

i4i
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However, while a title may be

yet be ar3bicueus L600 r.2.55) and thus

hsnper recognition o relevance. At the other extreme there

are a !umber of abs- acts, mostly be ks ,where tho major part

of the abstract is devoted to such proliminaries, and the

contents of the worlf: are not specified in any detail. This,

for works such as textbooks covering eest aspects of a riven

topic, is perhaps acceptable, since the contents can readily be

predicted, possibly also for works of marginal interest, but in

most c ses this woulc satil2;fy only,the di- rimination' user.

Statcuont of nature_of. indIrect relevance

SEA Is now used by students and librarians 2s well as

professional sociologists of education. For their benefit if

for no other reason it would be helpful if the precise reas n

for the inclusion of material of indirect relevance could be

given. This is often s lf evident in th case of 'backing

material sociological or educational theol7y or data).

IPA selected works are included in areas such as social

stratification, and whilst their general relevance is obvious

the particular features of these works which justify their

inclusion, where ethers in the sane area aro not included, are

not always clear. This comzient relates mainly to books and

concerns 1, gely work of an authorit tive nature, likely to

become a stLnard reference for those concerned with e.g.

stratificatioat the family, but this nay n t 1)(1 made clear

to the mser. A further range of Material in rel ted areas

study(e.g. manasTement studO:may require similfir coment to

shOw the-work to-be of special interest to a partici4ar group,

approach, type of problem, special area of study etc. within
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_ucation. In this way SEA would rely less

on the insight of the ut:er and assume no highly specialisoil

knowlodre, though at risk of stating the obvious, There is

clearly a liniteci amount of material only to which these

comments anply.

AID tracts of works of nartial relevance

SE.A has two Aothods of treating works of partial relevance.

Where highly geruanc s (e.g. chapters) form distinct

units of a work, and ean be =bstracted separately, this is done.

Problems arise when soxie part(s) of the work are felt to he

highly germane but either they do not fern: a physically distinct

unit (e.g. recurrent references to an educational context in a

work of sociological theory or method, but not focussed on

education) or they do form separate nnits but the rest of the

work 1S. also of low but some relevance. The danger here if the

work is abstracted as a whole is of a misleading ab tract. In

the first case a suhsidiary theme nny appear to have nuch more

attention than is in fact the caso,and the user may be disap-

pointed If he refers to tho original thinking that this is the

case and wanting only compact accounts of his topic. In the

latter case, if an abstract devotes half its space say to Dile

tenth of a book or journal , ticle without making this quite

clear, the user may be misled into exne ting a much more extended

account of his topic than he will in fact find. It should be

mentioned that this may also happen within -a abstract ovoted

to a Given section ef a work.

Presentation of the abstract in rela ion to the following

up of index entries has not greatly concerned SEA to date. In
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general there are several points deserving mention. One is the

bibliographical citation practice which is sometimes inconsistent,

sometimes flouts convention. When the volume of materi 1 was not

great this did not cause seri inconvenience this is in any case

not always a matter of concern to academics) but as SEA grows there

is an increased ri k of overlooking sought items. A further point

is that the text, not physically split into paragraphs except in the

case of items accorded the problem/method findings treatment, appears

dense. This would seem to as ist noone. There ie of course eL.ving

on epace. Once the contents of the abstract can be agreed, some

small experiments with different layout, type etc. will be d eirat

Style

The dangers of 'telegraphese' need no illustration. A greater

problem in the context of SEA occurs when the complexity of the

ideas to be presented is considerable, e.g:

"The data suggest that teaching is likely to be attractive

to those who have low achievement needs and high deference needs,

though the findings that satisfaction accompanies strong needs for

affiliation and nurturance are difficult to reeoncile with the

view that teachers are discouraged from displaying warmth. That a

low dominance need appears to accompany high job satiefaction might

be taken as evidence that confearmism rather than orignality is

encouraged in Australian teachers." (From SEA, 4(4), 610, Journal

abstract.)

In such oases length and complexity of sentence structure

could probably not be greatly reduced to minimise the amount of

intellectual effort required of the us B t in other cases

SEA could do more along these lines to aid easy assimilation of

ideas. Consider the following:

"Whether it be a que of primary education, where as

soon aa it is possible to establish compulsory edu;ation, this

largely solves the problem; or a question of secondary education,
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which especially in the echnical and professional domain, reflects

more directly woman's role dn society and its socio-economic rev-

olution; or a question of higher education, a relatively new con-

quest for women, who, except in a few countries, still tend to

pursue quite traditional study programmes - the proportion of women

in education varies from a small percentage to half or more of the

total numbers enrolled' always lesser in the rural areas and some-

times overwhelmingly- large in teacher-training courses." (From

SEA, 4(1), 59, Journpl abstract.)

Such _cases are probably the result of an effort to condenf,e

either complex or diffuse id -to a small space. Short sen-

tences and liberal punctuation may however be more effective.

Punctuation is a question which will be studied in m r

detail. The sociologist has some idiosyncracies in the use of

language e.g. the use of nouns as, effectively, qualifiers,

achievement motivation, role conflict, teacher role. Some of

these forms are 'o c ional' whilst others, by usage, have become

new and distinct concepts. These compounds may or may not be hy-

phenated. Such terms may be further compounded, 0.e. teacher role

conflict - a simple example. It is thought that a linguistic

study of such practices might be helpful in throwinp light on the

development and elaboration of the concepts expressed by these

terms.

Vse of tal=)18s-L-ALLSAa

This is not our present practice and questions of cc

effe--tiveness need considerable study. In principle the idea

would seem to merit further exploration. Some users may find

assimilation of detail of variOles and hypotheses in a research

study easier by means of a path analysis type diagram than by

10 - 15 lines of print.
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ture and amount etail

SEA's practice varies very considerably and the general

effect is that it would be unwise to nake any final relevance

judgments without reference to originals. The major change

required would therefore seem to be towards more attention to

the needs of those, possibly without easy access to a good

library, who wish to use the abstracts for 'high discrimination'.

It is probably unrealistic to think that for most purposes r ad

ing of an abstract can be an adequate substitute for reference

to the original. There will nevertheless always also be those

who do use abstracts in this way and thus any help afforded to

them will not be wasted.

Comparison with ractice of other abstractin services

Coverage overlap between SEA and other services is not

great (see p. However the possibility of exchange of

abstracts amongst services is an attractive idea, L_p(!ci-aly

offering the possibility of filling in gaps in coverage. The

question of feasibility and desirability of aiming at compat

ibility is being considered.

Simple exchange would not necessarily be appropriate.

The users of one service have perhaps a marginal interest In

material of central importance to'users: of anoth r bUt appear

ing in A 'marginal' joUrnal. An abstract prepared for marginal

interest might not be Suitable. Again an abstract prepared for

tpachere of a subject would probablynot answer:all tlw

questions a researcher would have about a document; an abstract

containing the necessary infermation might not appear to have

immediacy for'the teacher.

Clearly each service wishes to cater for the special



2.66

interests ane approaches of its own clientele and a more appro-

priate arrangement would perhaps be for the service catering for

the target population of a given document to prepare a full and

balanced abstract which other services might reduce, simplify or

slant as they saw fit. This target population would be deter-

mined by discipline orientation, except in the case of purely

technical and pedagogical material which would be the central

province of a general education or rather teaching abstracts

service. Specialist services such as SEA and hopefully soon

psychology of education etc. services would ensure that special-

ist material was presented appropriately. Such services might

exchange abstractsland a general education abstracts service,

and related services in areas such as higher education, would

draw upon the specialist services for material of more general

interest.
I Were the general service to provide the pool upon

which specialist services should draw it is probable that a

number of abstracts would not be fully appropriate to the needs

of the specialist and the originals would have to be sought and

reabstracted.

Thera are no generally recognised standards for abstracting

(those of the International OrEc.nis'Aion StrInd-zdis-ti:n d,Jels

only with the most general principles). It is suggested that,

whilst standards for the complete balanced abstract may be

helpful, supplementary standards for different disciplines may

additionally be essential, in which general principles may be

Abstracts might be prepared in-a modular w y (general des-

cription followed by a more detailed account, as suggested for

SEA)



CHAPTER 3

USERS AND USZTI REEDS

Part of the brief for the first stage of the project was to

provide answers to the following questions:

CL ) Who uses SEA at present?

) How is it used?

(3 ) Far what kinds of use ultimately should SEA attempt to

cater?

Planning of user studies

It was dealded, at this stage at any rate, to restrict our

enquiries to British specialists. It was considered undesirable to

conduct a comprehensive and detailed survey amongst British sociolog-

ists of education for several reasons. First, the Infross survey

had already included members of our population in such a survey. The

other major reason is that we wanted not merely to collect basic data

from sociologists of education but also to ask them to help 1.113 evaluate

alternative forms of service, and we wished to make economical' IMO of

the members of a small population and to impo e upon them no more than

was strictly necesscry. ,It was therefore decided to make a series of

small studios relating to particular kinds of questions of special

interest.

This decision was also. associated with a particular view of

the concept of -user needs ,ln the contelit of 'the sociology of education

(see p..3.3).. -It is :plainly 'e- sntiai-to, have an understanding of

overall current:information Soeking habitS' ,(use' of SEA-in: 06ntekt).

In determining the-desirable future liattern of Our inferMaion service,

however, _we have eat ab4Ph94. aP a prime iple_that_Ve_Will_be, guided. In

Investigation into the InformationikeqUirenents th6 'Sodtal Sciences.

DIrector: DLit tine -Librarian, Bitth'irriiVei-sity of T ohnolegy.
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the main by therb_ tl view rather than by the majority view. Our

studies therefore have incorporated the 'funnelling down' process

referred to in the research proposal. This is not to say tha:i; the

majority view will be disregarded, but to indicate that knowledge of

the present stage of information practices will be used rather to enable.

us more effectively to assist development to a state which Informed

opinion in the sociology of education identifies as destrabl

.We have relied extensively upon subjective methods A

have been con-erned to collect information not merely from a range of

users or potential users, but more speeifically, from those who are

neerned' about the use of tho literature in relation to the devel-

opment Of the field e. to obtain the 'best' View referred to).

Criteria of kind of performance, as well as level of

performance have had to be investigated. A somewhat open-ended

approach seemed desirable in order to avoid assumptions as to the

nature of the criteria which sociologists of education apply. The

points of interest are the exte It to which and the ways In which, in

the light of the nature of their work, specialists are or should be

prepared to delegate intellectual effort in literature searching to

an information-mervice. The aim was to investigate the mistam of

con iderations of which future policy should take account and the

relative ImswiLEgliT, of these considerations, rather than to 'collect

quantitative, statistioally significant data.

It was felt that future SEA policy must ultimat ly be a

subjective matterfor, decision at editorial level, based on-an

evaluation of -the arguments put forward, and resulting-in a state-

ment of policy ae to M.t.'srole within the soc ology of education.1

. . .

. In so far as SEWs editors and abstractors, are all sociologists,

of education, $EA is. a part of as well as : service ,,to, the field.

1410
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Such a policy would have regard not only to diifereut in1011 ual

positions,of courselbut also to financial, managerial, technic 1

feasibility, organisational and possibly other considerations.

SEA's ethos

A basic problem is that those concermd with the sociology

of education do not form a homogenous group. Subgroups inc :de;

(L) sociologists of education working In the sociology of

education;

CR sociologists working In the sociology of education;

(3) educationalists working in the sociology of education;

(4) non-sociologists of education working in the sociology

of education (e.g. librarians);

sociologists of education working outside the

sociology of education g. with primary

professional affiliations to related areas such

as administration, counselling - plainly any

sociologist of education may have secondary

commitments).

SEA is se n essentially as a service for specialists,

although the literature of the sociology of education is clearly

valuable at a practical level In offering insights Th10 educational

problems and practice, and SEA Is thus of potential inte est to a wide

circle of non-sociologists. H waver the literature pre ants serious

pitfalls to the non-sociologist who may be tempted to regard sociological

findings as facts,'and to apply Ahem in a range of situations to which

they are inappropriate bccause_of a misunderstanding of the actual or

theoretical bac
1

or methodology to whichthe findings ,ralato.

-
Swift has pointed to other dangers in the misunderstanding of the

natUre of:seelological researchlet. Swift, D. -P. -artd.Acland, H. 'The

sociology of education In Britain, 1960-1966i a bibliographical review.'

Social Science Information, 1969,6(4), 31-64.

IZO
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(For example, a study in which educational achievement is found to be

inversely related to size of class might be used to argue for large

classes, when in fact the relationship could be shown to be the effect

of declining neighbourhood and size of school and the findings thus

not necessarily generalisable other contexts.)

It must be assumed that SEA users are either soc--logists

or will behave like sociologists in utilisinr its contents, bi.lt there

is, we believe a place for a quite different p_7esentation of a

selection of SEA material, dealing not 80 much with the material itself

but with its implications for the practical educational situation,

possibly even a range of such serviccs . These services could be

offered perhaps at a lower subscription than the main service and

would be more attractive to those for whom the sociolo I al literature

is only one of several literatures on which t- draw.

It had been hoped that a study which OSTI considered

sponsoring a study into information use amongst educational admin-

istrators, would receive approval. 7lifortunately, we understand it

to have been deferred sine die. Educational administrators mplify

a group working in a field on which the sociology of education has an

obvious bearing. Increasing profes ionalism is likely to involve

more who are serious students of, If not academically qualified in

the sociology of educati Educational administration is now widely

taught as an abademic study as well as practised. There may be some

to Wham SEA has a direct appeal', bUt_ there .are also non,sociologists,

'who bring-other-specialisms -to-the fieldl I.:rho might welcome an' lter

native presentation'sUch'as'has been suggested We have as 7ot'no

Videndeto-tauppe t'this viewiYbut it-is hoped to follow.it,up,in the

ou±s---or-later-work.-

'In gen ral the .fUnct ten of, the present. inlrest igat Ion is



3.5

seen to be that of studying the recording and storage of information

for the specific purposes of sociologists working in education. Only

once their primary concerns have been clarified and net, can it be

soon how fqr such concerns are compatible with those ofabher special-

ists or those with more general or 'lay' interests, what modifi ations

in treatm nt would be required to give a fully effective service q7o

such others, and whether the result would be to diminish, beyond a

tolerable point, either the effectiveness of the service for sociolo-

gists of education or the possibilities of cooperation or interchange

of material with other services.

Rations. e 0-P studios

The distinct between demands and needs d between

expressed and unexpressed needs is now widely aceepted, though we have

begun to have doubts as to the value of the concept or 'needs' in the

context of a study such as ours. It is obvious that a knowledge of

demands, thoUgh eesential as a starting point, doe0 not alen_ provide

an adequate basis for policy and,planning. But equally, the study of

needs would not seem likely t

thie purpose, if !ly 'needs

provide the appropriate information for

we mean' that which the user lacks that

would he "goad for him" r rather, for his Work.

The implicatien is that needs In. some sense 'exist', and

await discovery. Ta Menzel, we-do not-believe that there are such

latent need6 for- the simple re as on that the discipline is still

developin at the prosentstage of develdPment 'in-the sociology of

education Thatever --may be the 'case

Instance noconsensUs-de to

it a'bciii6eptuti1' éxidtenee'

2.n other fi ld ) there is, for

That sociology f education Is (e.g. has

is it 'what:SOCielogists of education do

1. Menzell Hbo±t 'The informata:onmeedSof ourrelit scientific
-=

eareh'. '1:9644 knilf(1),;:` 4-19.
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There is an implication also that the needs to be considered are those

of individuals, whereas SEA attempts to distinguish between the needs

of individuals cad the needs of the discipline or sub-discipline. In

so far as such a distill tion is meaningful, it is felt that the devel-

opment of Sal should be geared to the latter.

We are again brought into possible disagreement leth Menzel

when he stipulates:

'The knowledge and insight of information experts
cannot be replaced by the judgement of a cross-
eetion of selentists,or even of the.best

(Menzel, 1964,op.cit.

We believe that only with the aid of sociologists of education can we

hope to develop a service which will be at all acceptable in terms of

improving the sociological quality of research in education' - SEA's

prime aim. The grounds fpr this view are:

'I welcome the aid of professional documentalists
Who know the science of processing mass data, who
know the problems of classification, who have the
technical know-how to utilise electronic equipment
with which to reduce the "slavery of olerical
behavior" inevitable to the documentation of a
field. At the sane time, I wish to caution the
professional documentalists that sociology is both
an art and a science which betrays a range of
'languages' and has not reached a stage - nor will
it - in the foreseeable future where the variables
with which sociologists work will receive the kind
of clarity and symbolic denotation which our
brethren, the chemists and physicist have achieved.
To this extent, the creation of ex post facto
systems of classification or now meta-languages by
documentation specialists, though elegant and
aesthetically beautiful, involve EVALUATIONS, aad
this is something sociologists consider to be the
essence of THEIR discipline. I am nut aware la
the history of science that chemists and physicists
and botanists and biologists haye had 'document-
ation people' prepare their classifications and
symbolic.languages. These functions the chemists,
physicists, botanists and biologists performed them-
selves. They set their house ize_their _OWL order.
Though meta-144guagest.04aPeification scAlene§_,-
h:-erarchies and principles of data organliation are

_the resUlt of great intelligence,-I_doubt if they _

AR?
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will be us d by 'intelligent' snniologists.
It is one thing to create a bec» :ful house

for sociologists to live in, ti; 3 quite another
to malre them look at it, no less live In it!' 1

This is not to undervalue the experience of information

experts nor that of ' cientific' planning. It is to insist upon a

di -Unction between iieans aid ends; to the extent that means may

mould or deflect ends, 'discipline' considerations for us overrirle the

TknowleC_ge' of information experts to which MenElol refers. This view

pormeates the work of the SEA project.

stdieS

The various studies are not reported separatoly though a

general account and/or data on any one of them will be made available

to any enquirr). Information from various studies has instead been

brought together to answer the broad questions stated above, together

with the ancillary questions they generate. Es ential details of the

varioum studies (instruments are appended to this report) are

follows:

(1) Analysis of data on subscribers from:

(a) subscription records

(b) records of bibliographical enquiry service) offered to

personal subscriber

factors affecting use, and desirable developm nts in

use of information services, with spe ial reference to SEA, amongst

Coll?ge of Education lecturers teaching the sociology of education

mainly In education departments.

Sample:

held by the Departm nt of Educ

.Midlands College pf Education, 8-1.2 September 1969.
;.

about SO lecturers attending a confere (N119)

_ion and Science at Walsall, West

-1. O&M"; 'Lee

World Congress of Sociology, Evian, 1966. Mimeo.



Method: members were divided into 6 groups for group

discussion led by chairmen who all worked to the same sot of guide-

lines. All participants hal previonsly been circulated with an

information paper, describing and illustrating the present stage of

development in pub ished bibliographical se vices.

(3) Use of SEA in education libraries, other services used in

the study of the sociology of education, and desirable developments:

a survey amongst ?.ducation librarians.

Sanple: one in three Colleges of Education as listed in

t) Handbookof Colleges and Departments of 'Edu ion; all Schools ete.

of Education libra'ies with the exception Jf sever:A omitted fo:c.

speeial roarons, e.g. close association with SEA.

Method: 2 page questionnaire. Comments OD developments

structured by sheet of 'points for consideration' similar to guidelines

used in (1) described above.

Response rate: College of Educ tion librarians School

etc. of Education librarians 86%.

(4) Use of, and desirable developments in, bibliographical

services amongst universit sociolo ists of education.

Sample: all members of the British So- °logical Association

citing, in the BSA register, the sociology of education as a speoial

interest;1 lC of remaining -50% 6i' BSA members wh6 failed to return

personal data for inclusion the register.

Method: 2 page questionnaire, c onpanied by list of

potentially relevant services and points for cenaderation' 'in

-relation to future d6velopnent as used in (2) above.

Response rate: BSA members known te have intereSt in the
r,

soolology of edUcation 65 nenbers net indiesting i estm 6 (of
+-*-------97-

1. Excluding member who,had a c pted an invitation to attend a seminar

(see 5).

1



thes proved to have an interest in the field).

(5) Follow-u _

from the sample who

technique).

(6)

ationst
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ady to (3) above, with a self-selected group

expressed willingness to help us further.

Method: 6 page questionnaire (semantic differential

Response rate: of original sample.

Seminar on acceptability, In terms of discipline consider-

of specific types of indexing, classific tion and of forms of

abstract.

Sample: 22 sociologists of educatiorl (11 from Colleges

Education 9 from Universities 2 from other types of establishment)

invited because of known interest in these areas or allied problens

(five non-sociologists of education, concerned

information problems, also took part).

Method: seminar, study of examples

indexes et- discussion and series of mini-qu

Present users

in different ways with

of different types of

stionnaires.

'Who uses SEA at present?' is a deceptiV

to which there is no simple answer.

was the list of subscribers,
1 but this could give only an incomplete

picture. The subscriptions fall into two oategories: individual and

ly'Simple question

A first seurce of information

institutional. With regard

sent to their Place-Of-work,

to individuals' some subscribers have SEA

others to their home-, so that we do not

always heve even minimum personal data. The institutional subsorip-
-

11 uS nothing of who actually uses SbA.

The available data indicate that roughly 29% of subscribers

individuals, the remainder institutions.

and 49% of'inStitutional subscriptions aX.e from

of. individual
_ .,

uverseas k28 countries)*

1. e u1cribers p-rior to SEA s assocIation with Pergamon; d tails

of lubile4Uent Change 'in the list aie 'not' readily available.
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represent: University Departments - 38% (of these 61% are from

Education Departments, 3 from Sociology or other Social Studies

DeprIrtnents, fr.:'m other Departments); Colleges of Education 4

(few specify Departments); Schools, primary or secondary - 13%.

British institutional subscriptions in the nain to

libraries includ the following. University libraries represent

19g of the total; this figure includes some main University libraries

but conprises largely the Schools, Institutes and Departments of

Education. Colleges of Educ tion account for a further 47% The

remainder include ducational a o iations and other specialist

bodies 11%; technical colleges Local Edu ation Authorities -

7%; and smaller numbers of Colleges of Further Education, public

libraries and booksellers with subscriptions for unsp ified customers.

The data from the analysis of subscriptions was upplenented
- .

as possible by information collected in other studies.

Individual subscribers

A

xperinental

bibliographical enquiry service ee p.3.28 run on an

basis in connection with the project, was offered to all
: r

Individual subscribe
,

small questionnaire

Of the 65,g of this group who replied to a

70% wore
4

.

college of education staff members of

university education departments predominating amongst the remainder.

university members of the British SociologicalA chp-_.k of

Association noting a special interest in the sociology of educatien,
=7;.; ':57r

J1

b nenbership lists of several conferencee of college of education

staff coneerned with the teaching of the sociology' of,education

againstcur subscriber list, showed roughl equal though low_numbers
2.x)

of people with,a personal subscription to SEA.

.,No,cpAclusions,gan_be,drmT about the cpqposition

persona; tsubscFibers It mayj,e,,hat t4oTs for *ion we havq.no data
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are not in fact genuine individual subscribers. In SEA's early days,

when there were preferential rates for such subscribers, advantage was

taken of this fact by some to obtain copies for libraries or departments

through individuals.

No attempt was made to follow this up further since,from the

point of view of future devolopment,our intention was to stucly the

needs of soci logists of education in general, and not merely those of

present users.

Institutional uLe

With regard to institutional subscriptions, there are no

records which could be used to tell um exactly who uses library copies

of SEA, the main type of institUtional use. Librarian do not

a

normally lend such a publication and thus do not have loan records,

and they are unlikely to keep any rec rd of itS use within their

library. Questionnaires sent Out in library copies were not likely

to produce rellable)data. Continueus _bservation over a period of

time even Ina small sample of libraries waiii ncit feasible. It was

therefore decided instead to collect indirect evidence and 'imPressionst

of use.

Librarians in selected Colleges of Education and Schools

etc. of Education (the two main types of institution served by SEA)

were questionnaired ( ee p. ). The pUrpose waS to estibate the

extent to whiCh SEA je ueód, based-on librarianm' observations and on

evidence of uSe. Impressions as t- the categorie of readerS making

most use of SEA were also sought; responses were given with caution

and have been treated in the same spirit.

.tn-"dbiput 6 of college 6.ha 7,4-of'sdhoOla-ete.

education, librarians r

Part' o asionaliy

port that EA appears to be Used or the most
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TA_BLE 3.1

USE OF SEA IN SELECTED GROUPS OF LIBRARIES

Frequently Occasionally
Rarely
Never

Colleges

Schools etc. of Ed. 2

20

6

12

Librarians based this view on their observation- which were supported,

for example, by responses as to the deg.7.7ee of wear and tear upon copies

of SEA. This view ip _1 arly associated with the extent te which

college librarians receive enquiries about SEA (e.g. its whereabou s

in the library); schpols etc of education libraries receive a

higher proportion such enquiries thande colleges (75 _O of cases

though usually only asionally'. In all but three of the colleges

in the sample the sociology of education is taught as part of an

education or sociology course, if not as a full cpurse but this is

often a recent Intreduction and not, necessarily to an, advanced level.

The extent te which a journal such as SEA is used may be

influenced:by its location in the library. :Itseems that in roughly

half the libraries ( ellege or other) h lased with the j urnals;

alternatively in about half it is to be found in the refocnce section

a few libraries display the current copy with j urnals but file

back copies in the.refe ence section. It was thought.that location
.

in the referenco section might be associated with a lower use of SEA,

but the extent of use is roughly similar whether this is the case or

whether SEA is treatc4as a journ 1, which i at the present time its

prime function.

Size of library (measured in number of -volume seems to

bear no special relationship to extent of use. It had been
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supposed that frequent' use might tend to occur In large libraries in

hich a wider range of books and journals might stimulate the use of

SEA, and that une 'rarely or never' would-be more typical of small

libraries. Altern tively the reverse -ase might be expected, use of

SEA being highest in small libraries as a -ns of extending limited

library resources. Neither supposition was supported..

There appears to be no strilmLne difference amongst types

of use (teacher-teaching use, teacher-research use student line,

library staff use).

TABLE 3.2

USE- OF SEA BY DIKB.61-1ENT. GROUPS OP USERS IN LIBRARIES

gos
r q. Occ. Rare:177

Neter

Schools_etc. of 2duc.
Freq. Occ. Rarely

Never

Teaching staff
(teaching purposes

4 24 2 1

Teaching staff
research purposes)

4 22 0

Students, 16 . 4 0 6 3

Library_staff 20 3 10

Others 2

Thp.:balance between- ''frequentl and, 'oce nal' la roughly the'

same within. each-category of use'. (over .80%.,' occasional'. use -in-eaoh

case). The proportion of use to non-use or virtual- iion-lidb- is:

respectively 82%, 76%, 50%, 65% in colleges, 83/0 92%, 50- .-100,izt_ the

case- of :schools etc_ :of education-. Lower- stud.ont.:une may well be

accounted .for by- difficulty-. found in uning the: whieh, a number

of librarians mention;.:.:in.some cases-.it is. aid:A-Q:130 -&fradually

c ening to. be spore used :by students: as- it - is-!recofamended] to -them

tutors or : librarians '9-.,.and as. the- t study_ of theabôio1oy of editcatien
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U1'7111n1 ly dovvlops In th tcl loec.c,-

How SEA is_ueea

Celle es of education

Evidence about the kind of use at emit made of SRA has

been drawn from several of oar studies. From our discussions with

college of education staff it was evident that SEA wal used mainly in

tracing material for teaching purposes, generally by browsing or

having students browse throuzh the contents. A. small proportion of

the group only (25%) were engaged in research as well as teaching.

Afew used SEA In updating their personal index° . About 8C had

SEA in their college libraries.

It is clear from librarians, comments that,as a body,

librarians make every effort to bring the availability of SEA in the

library to the notice of their academic colleaguesland that many

lecturers recommend it to students as well as browsing through it

themselves. It seems that the main function of SEA for students is

retrieval, for which in its present form, SEA is not ideally suited-

Librarians themselves may use it in selection, in dealing with

enquiries or in noting recently published work. But several comment

on the lack of time-to guide students in-the use of SEA, particularly

in the understanding of its Indexes.. One or twO note that SEA's

extensive coverage may not necessarily be an advantage in fact it

may be 'off-putting'.

Universities

We lack eata on use. of SEA in main universit3r libraries,

but these de not figure largely amongst our subscribers-and it is

probable that Sooio ogical Abittrac ts is the- tlain tool used.

Librarians ef ,eohoole_ etc. of oducatioh itidicate theit=use of EA by

demics in their libraries is mainlYsfor retrieval purposes and -that
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the arrangement and indexing Is not founa satisfrictox-y. One or two

librarians note that SEA is helpful in tracing current material othe

wise unnoticed, but for books In particular is not sufficiently up to

date

Our survey of university sociologists of education shows

that SEA is used extensively by nany (7525), and is used both for

'keeping up to date' (85%) and for retrieval (08075) (see pp. 3.20 & 22).

As in the case of the college group, one or two mention the use of

SEA to maintain a personal index. Only 36e had access to SEA in the

librel-les of their own institutions.

For what kinds of use should SEA ultimatel attempt to cater?

Investigation of user requirements was at two levels.

First, general data on a broad though not necessarily fully repres

entative crosssection of sociol gists of education (users and non

users) was derived from saveral of our studi . (1) to discover

the range of bibliographical tools used at pres nt, which might

colour pa-oferenoes or condition use of an improved SEA; (2) to

study the kinds of enquiries which may be addressed to SEA, for the

same reasons; (3) to discover the general kinds of developments which

would be welcomed. Librar ans were similarly consulted.

Secondly, detailed views on desirable developments were

collected from two, group (1) a selfselected group completed a

detailed questionnaireL (2) a group known to be 'concerned' about

problems in the organisation of knowledge was invited to a seminar

in which some of the intellectual aspects of the 'information problem'

were examined. The seminar group may be regarded, in relation to

SEA, as a reference group. .
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Bibliographical 'experienoe' amongst sociologists_of_aducation

Few of the personal subscribers using the bibliographical

enquiry service reported extensive use of published services, once

obvious sour es had failed, prior to seeking help.

In the college grolAp with whem discussions were held, the

use of published information servi es waa not wideranging. Not

many were engaged upon researdh (about 25%). Apart from the use

of SEA for browsing, the B itish Edue tion Index was the -.01y other

tool cited this tended to be used for retrieval purposes). SEA's

indexes appeared to defeat most of the group. The information

provided by college libraria s tended to confirm this (eight out of

eleven librarians citea use of the Briti'=h Education Index by their

readers); other tools such as Education Index, Research in Education,

were rarely mentioned). Apart from this it seems that the available

journals are scanned, but the available journals are limited
1

Amongst the university group more services are known no

doubt because a wider range is availabl

as an aidememoire but in terms of the s

particular used at all extensively (

about twenty were listed

toes used, and in

than once or twice

the general picture ie much the seine am 1_ the colleges.
2

1. The lecturer grouP reported that even such basic jou:ma's as

the Ameri an journal of-So lology were'not in the oolleie iibram-y;

as another example hardly any of their' libraries were sadd to sub-

scribe to Socieleaz.

2. The data:ars not strictly comparable since ciro umstan forced

us to employ two differeent methods of 'data collection.
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TABLE 3.3

NUMBER OF BIBLIOGRAPHICAL SKRVICES, USED BY UNIVERSITY
GROUP IN RELATION TO SERVICES KNOWN

Number of
bibliographical
services used

responde

Knowing Using

0

6 20

2 1- :12 24

10

4 12 23

5 24 12

6 10 3

10 3

3 0

Where rows

0

Using
extensively

33

4

6

6

0

0

0

0 0.

:t sum to 1 this is due to rounding off)

About one third. have never umed aAy service more-than

once or -twice. Only aboUt 2 have used mdre than two oervides

(from the twenty or so oflp tential'rel v cc ) -to eiien this extent.

Only 7 service6 are used by 54- respoAdents.1

1 Infross data indicates that this is typical of university. Social

soientistsr-66%-of-their university
respondents used only one .s

video 1 of their college of education respondents used more than

2 services, 84% used. only on
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Librarians oit d the une only of the British Education

Index and Education Index togeth3r with Sociological Abstracts, in

addition to SEA. SocioloAical Abstracts (SA) was reported as the

most widely used service (77%) by the university group, followed by

SEA ( 50%) and Resear h inio-H- 'Ed tion Abstracts RHEA) (40%).

Research in Education RIE and Psychological Abstracts (PA) jointly

occupy 'fourth position' (30%), followed by Review of_Educabional

Research (RER) (27%) and British Education Index BEI) (23%).

Other services were used by 13% or less of respondents and .none was

used more than once or twice.

TABLE 3.4

KNOWLEDGE AND USE OB7 MOST WIDELY USED BIBLIOGRAPHICAL SERVICES

Known and Known and Not
used -not used known

British Educa ion
Index

Review of Educational
Research,,

Psyc407.0 cal-Abstraots_

Researdh in Education

Research into Higher
Education Abstracts

Sociological Abstracts

SmibTofEduAbstraotscatioir

27

77

50

16

14

28

3

10

20--

61-

59

56

57

13

Totalo

.106

loo

100

loo

100

100

200

-= L
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SLIME 3.5

RECENCY IN USE OP MOST "WIDELY USED BIBLIOGRAPHICAL SERVICES

%- respondents

Using within Not using
last 6 months so recently

Not used
at all

British Education Index-

Review of Educational
Research

Psychological Abstracts

Research in Education

Research into Higher
Education Abstracts

Sociological Abstracts

Sociology of Education
Abstracts

(Where.roms.do not sum to 1O

20

14

16

14

28

30

40

7 77

10 73

14 70

14 70

14 60

43 23

14 50

this Is due to rounding-off)

Per retrieval purpo s (r searching a topic in depth), SEA

and likkit, are Most uded (each 3776'of resPendents); 'Use of the other

five most widely used services is rather. lower_.(T-17%)... _(For table

scie overloaf

Neither SEA nor RHEA are pri-mruPily geared to retreival.

It may be that the need or preference is more often for a limited and

ageablo' range of closely relevant material and that the more

restricted scope and focus of these two services are the reasons for

which they are preferred. (RHEA abstracts inolude a number of
.

reprints of SEA abstracts.)

Respondents also gave information about theirruse of

.bibliographical services for exhaustive searches Searches in
which every care is taken to See that no possibly releVant im:

overlooked

166
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3.6

RELKIEVAL USE OF MOST WIDELY USED BIBLIOGRAPHICAL SERVICES

onden
,Using for
retrieval

Using but not
for retrieval

Not using
at all.

British Education,Index

Review of Educational
Research

Psychological Abstracts

Research in Education

Research ilato Higher
Education AbstractS

Sociological Abstracts

Sociology or Education
Abstracts

17

10

13

13

37

7

37

13

13

-13

13

77

77

73

73

57

83

50

(Where.-r ws, do not BUM o:100% this'is due to-,rounding-off.)

TABLE 3:7

USE OF,BOST WIDELY USED BIBLIOGRAPHICAL SERVICES FOR EXHLUSTIVg SEARORES

respondents using:

Intensively Nonintensivelir- 'Known & n t
I-9, not ex using or
haustive searcl) not Imowing

British Eduoation Index

Review of Educational Research

Psychological Abstracts

Researah in Education

Research Into Higher
Education,;,Abstracts.

Sociological jbtracts-r.

14

.16

10

14

so,oiolpm,of,wkwatign-bStraCi;s 27 ?0-

(Where rows do not sum to 100% this is due to rounding 9ff,

77

73

70

60
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It is to be noted that use of RHEA drops considerably when

the search is to be exhaustive, whilst use of SEA remains fairly

high, probably for scope reasons. Exhaustivity would seem to be

taken to signify the identification above all of relevant sociolog-

ical material, since use of SA leaps from 7% (retrieval ) to 28%

(exhaustive searching). This night be because a different method

of search, to which SA lends itself, is considered appropriate, but

discussion with sociologists of education indicates that in the main,

for whatever purpose* the preferred method is beginning-to-end

s anning. This is time-consuming but not impossible at present.

No preference emerges for any particular type of organisation

for retrieval. Those services most used amongst the top' services

include both alphabetical indexing by subject and systematic arrange-

ment, and varying degrees of specificity in indexing. Preference

probably depends much mere on the kinds of terms in which documents

are described relative to the kind of enquiry in hand (given thut the

ope of a service isappropriate), than on questions of' iochan±cE '.

With regard to current awareness use, SEA, RHEA and SA aro

used by the greatest proportion of respondents: (Per table see

overleaf.)

The sane two services which,together with SRA which alone

specifically focuses upon the sociology of education are Most used

for retrieval are also those most used for awareness. Analysis Of

individual responses gives little indication that services are used

Selectively according to the appropriateness

features for a given type of use.

of their organisational

aay, BEI orThus, in cases wheri,

SA arc both used for retrieval,it would be on the whole true either

-

that both BEI and SA are also used for awareness or that the reopen-

dent does not use bibliographical services for keeping Up to date.

An apparent lack of sop _ation amongst both college 168
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TABLE 38

CURRENT AWARENESS USE OF MOST WIDELY
USED BIBLIOGRAPHICAL SERVICES

Keeping up jibt for keep- Not using or
to date ing Up to date not knowing

Britisb. Education Ind

Review of Educational
Research

Psychological 41:) tracts:

Research In .Education

Research into Highp
Education Abstracts

Sociological Abstracts

Sociology of Education
Abetrapts

(Where rows do not
-

10

16

14

,20

10 16

28 16

23 50

36 14

sum to 100% this is due to rounding off.)

77

73

70

70

60

50

and uni ersity groups'may be due-S.136 to .the featthat.:th needs

they see them-are limit d or are satisfied by other- __eans.1

1. Infrose data indicatos that, of all the ma hode used for keeping

informed of current literature about 1/3 of both educationalist and

sociologist reepondents rely on scanning abstracte or journals (about

;1/3),; personal contacts and browsing(e.g. In libraries)figure less

proninontly 10-20%). Possibly the emphasis is on joUrnals rather-

than abstracts. Yor discovering references to published information

in eneral tho uee of abstracts and Indthcos le lowar in both groupp;

library sourcee are more likely_to be used by educationalists,

sociologists tend to refer to oolloagUes.

a
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It is probably In Como I-Apex-sure nI -lArlbli.1Jle to the lack of

knowledge of the available tools and thus the ability to 'shop

around', partly also perhaps to the bewildering variety of services,

each with its own syetem to be mastered, by tha enquirer. It cannot

however be assumed that lack of sophistication in this r speet is

necessarily a drawback in the work upon whioh respondents are

engaged. The majority report no serious bibliographical probl ms.

It will be rememb r d that this minar)group was selected

on gr uncle of eviOence of concern with bibliographical problems.

Numbers were asked to complete the same questionnaire as the

university group (which covered the ground dealt with in discussion

with the college group) to enable us to make a rough estimate of the

typicality of the seminar group in terms of experience in use of

bibliographical services.

It .was found ths3 SA is the most widely used ser

from amongst twenty or so possibly relevant services, am ngst the

seminar group,.the rank order then 1-cs.ing RIE (53%), PA (

BEI (4 ) RER (33

A). ,-.1,J1,1
-Noft.)/0

p), RHEA (27%) showing a gpeater preferenoe for the

more comprehensive discipline services6

There is a slightly higher proportion of seminar respon

dents with knowledge of more than two services, and a -onsiderably

higher p ()portion knowing fi more. About 40% the seminar

greupmake extensive uue of more than 2 services Taber as this is

true of only 20% (4:the university group, (For table 10 see overleaf.)

sligh1yhigier deg e of recency of ue is also reported

can average of. 23% (university group), 38% (seminar g.eoUp) usage

within the la .six months, (For tabl p.25.)
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3.24
TABLE 3 .9

KNOWLEDGE AND USE OF MOST WIDELY USED BIBLIOGRAPHICAL SERVICES
(SEMINIa GROUP COMPARED WITH UNIVTRSITY GROUP

respondents:

British Education Index 40(23) 20(16)

Review of Educational Research 33(24) 20(14)

Psychological Abstracts 50(30) 20(2S)

Research in Education 53(30) 6(14)

Research into Higher Education
Abstracts

27(40) 20( 3)

Sociological Abstracts 60(76) 3(10)

Sociology of Education Abstracts 43(50) 0(20)
* Nos. in brackets refer to university -;-oup.

TABLE 3.10

NUMBER OF BIBLIOGRAPHICAL SERVICES USED IN RELATION TO SERVICES KWCWN
(SEMINAR GROUP COMPARED WITH UNTVERSITY GROUP

No. of bibliographical
servic s

respondents:
MIE7--Knowing Using

extensivEy

1

0( 0)4

6( 6)

0( 3)

6(20)

C.U)

20(23)

12) 24(24) 32(24)

6 (16) 6(10) 12( 6)'

4 12(12) 20(23) 20( 6)

5 6(1 ) 12(12) 0( 6)

6 24(.1. -I) 20( 3) 6( 0)

7 12(10) 0( 0( 0)

0( 3) 6( 0) 0( 0)

9 0( 3) b( 0) 0( 0)

10 20( 0) 0( 0) 0( 0)

* Nos. ts refer to university grOup.
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TABLE 3al

RECENaT IN USE OF MOST WIDMY upm BIBLIOGRAZHICAL,SERVICRS
(SEMINAR GROUP COMPARED WITH WNIVERSITT GROUP

9g res ondents:
Using within
last 6 nos.

Not using so
recently

British Education Index

Review of Educational Research

Psychological Abstracts

Research in Education

Research into Higher
Education Abstracts

Sociological Abstracts

Sociology of Education
Abstracts

33(20) *

7(14)

33(16)

40(14)

14(28)

56(30)

40)

6( 7)

24 (10)

12(14)

12(14)

12(14)

12(43)

6(14)

*Nos. in brackets refer to university group.

Overall use f r retrieval is rather higher:

TABLE 3).2

RETRIEVAL USE OF MOST WIDELY USED BIBLIOGRAPHICAL SERVICES

Using for
retrieval

Using but not
for retrieval

British Education Iiidex 40(17) * 0( 7)

Review of Educational Research 20 (10) 20(13)

Psychological Abstracts 27(13) 20 (13)

Research in Educati 40(13) 13(13)

Rosearch into Higher Education .15 trac 27(37) 0( 7)

Sociological Abstracts 53( 7) 13(10)

Sociology of Education Abstracts 80(37) 13(13)

*Nos . in brackets refer to univer ity group.
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SEA figures prominently as a tool for retrieval, followed

by SA and to a lesser extent BE.4 and RIE. With the exception of

SRA, these services are wall organ:Ls d (though not perhaps Ideally

for the sociologist-of education ) for secre}ving.. It may be

significant that sociologl al services are more favoured than

educational services. The use of RIE may Iftdicate a strong

research interest.

There is less use. of services for exhaustive searching

than for general retrieval purposes, as would be expected, though

still substantially ncre than In the university group:- ,

TABAJE 3.13

USE OP MOST WIDRTZ USED BIBLIOGRAPHICAL SERVICES POR EiMAUSTIVE
SEARCHES (SEMINAR GROUP COMPARED WITH UNIVERSITY GROUP

% respondents
Using Not using

Intensively intensively

British Education Index

Revi w of Educational R search

Psychological Abstracts

Research 'Edudation--.

ResearCh into Higher
Education AbSti.aCtS

.

Sociological Abstracts

Sociology of Education
Abstracts

6(1

20(28)

40(28)

*Nos. in brackets r fer to unive sity grou

;

Only SEA, SA and BEI ,9-re used much for exhans

RER PA,and RIE dron completely out of the picture,

(23)-

50(46)

50(20)

.searcnes.

ibly

because they are less appropriately organisein reation to the

sociology of education and thus there is a greater risk .;:hat relevant
_
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Items may be overlooked, though the favoured services are n t

perfect in this respect.

Current awareness use too is higher in the seminar &Loup:

TABLE 314

CURRENT AWARENESS USE OF NOST WIDELY USED BIBLIOGRAPHICAL SERVICES
(SEMINAR GROUP COMPARED WITH UITIVMSITY GROUP)

%repondents usin for:
eeping up
to date

Not for keeping
up to date

British Education Index

1.--view of Educational Research

Psychological Abstracts

Research in Education

Research into Higher
Education Abstracts

Sociological Abstracts

Sociology of Education
Abstracts

28( 6)

14(10)

20( 3)

20(10)

7(28)

33(23)

90(36)

14(16)

20(14)

28(20)

33(16)

20(16)

33(50)

7(14)

Figures in brackets refer to university group.

SEA, SA and perhaps surprisingly, BEI are the mock pl.eferred

services for awareness purposes. Such a use of BEI nay be explain-

able by the practice of cover-to-cover scanning mentioned earlier.

This would seem to be due not merely to a b lief in the valUe of

serendipity but to be a practical necessity if the headings used are
- .

inappropriate. As with the university group, seminar members tend

to use the same service(s) for awarenes:4 and r-trieval if they use

bibliographical services at all for these purposes. The majority

reported that bibliographical problems seriously inconve/AieLce them

in their work.

It would be unwise to read too ouch into these data. The

number of respondents, despite a good-Ap.sponse rate, was small
I
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because the total' Pepulation Is SnaI-i,.fir-1_ the number of-these

seriously concerned about such matters ts even smaller. Neverthe-

less the seminar group are clearly Shown to be more experienced if

not more skilled in bibliographical matters than either the univer-

sity or college groups and, as a reference group nay thus be

regarded as informed advisors. At the same time a broadly nimilar

pat-erh Of use soons'to be indi ated,:tossibIy rather unambitiou

which mininizes the risk-that th ir views on desirable developments

nay be-divorced from-the ways in whichsociologists of education.g0

about exploring the literature- if they atteMpt to do-se via biblio-

graphical services.

IA 8-eneral the great majo_ ity do not M9OM tol:3e at All

thorough in their use of bibliographical services, and the 'mechanics

of differentsystems appear'to be ignored rather than utilised.]:

No Preferences are evident, of which SEA policy should take account,

which oan be attributed to anything other than concern about tho

content of a service, and even preferences of thas kind aro far

from clear.

Impat_aL_Juisaalz

It was felt that it wns essential at the same time to

colle t more detailed information about the actual problems which
.

users address or try to addre_s to SBA, and the kands of searches
_

A highly sophisticated or systennti Approach to 1- erature

searching nay not necessarily be the best or

Time spent in scanning abstracts :ndexe

1-4.iy not necessarily be time which can or

MOS

Should bk

isation for retrieval may inhibit exploration.

:iopriate approacIL

method trieval

sox.ed' ()rgart-
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they need to make, than it would be possible to- -gain from retro-

spective reports. It was originally intended to do this by means

of interviews, but the Steering Committee agreed that this objective

might bs better achlev d by running a free bibliographical enquiry

service for a limited period.

They, and we had one fear - that if the sorvice

received a flood of requests the researcher would have no time for

other activities - but it was decided to take the 'risk. -In the

event this fear was net realised A6uring-the Perted7ef this

experiment (May - Nevember 1969) we receiVed'merely a thin trickle

of enqu es.
.1

Twelve requests for help were r ceived. in all, coming from

five of the sixty to whom-the service was offerer". The small

number wn- In a 002.186 a reli f, since each enquiry-took 1-2 A ys to

research at least 'It was stressed In the letter Of announcement

that this was-n t intended as an alternatiVe o librark searching

but should'be regarded as the equivalent of consulting a colleaguE:

in case of difficulty .after the avallable'doc entn y-sources hex.

been exploited.

The range of enquirios oovorod topics Within'the fields of

e ucational' adminiatration (1); al. p ychelogy of education

(2), the family (1), sociology of higher educ tion (6), education

and migration (1), sociol gy of tea hi g (I). The purposes for

which bibliographical ref mences were needed included:

I.; 'Use of suOh oee'Probably bftLc ip 'rthé'radu&LLy; it

net poialble to extend7the±lengthierYthesexPériraerbUt-near*as

many-reqUedts have "be6Arrizioolvedsined.thedidaine,date aa were'

received during the period of the pervmc
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Research projects - preliminary literature survey

- intermediate stages (exploring
patterns emerging from data
oollected

- writing up

Higher degree - Information on research ins tru-
manta

Preparing a paper

Teaching and seminars

3

2

1

:1

3

The enquiries .recelvedv ssl comp ;ed with the bulk of

'library' research, whether carried out by librarians or,readers

themselves, necessitated exhaustive searching for the mostlaart.

Also, whereas with library problems there is .usually BODO starting

point - a recent important paper, a.survey, an author known to be an
. - -

export in the_given area - these problems;were 'from cold'.

.There seems to be no difficulty in defining such problems .

quite precisely, but either the subject area cutsrlght across thl..1

usual boundaries or the,eoncepts are more spe-ifio than are:ind

in the normal,rangqof,bibliographical services av ilable in lbcis
and reasonably adequate for a large number of enquiries.

1

A brief:questionnaire:was sent at the close of the

experiment in November,to noil7users of the service_

the group), of uhom57responded. They were,asked:

1. Why they had,made no use of the service.

the.majority of

Infross findings Indicate that nearly half of the sociologists

and educationalists amongst their ret74.ndentshav- difficulty either

with verbalisi4g 904PoPtP.Or'lf74-1di,Pgt4OYSroia-by -,:}liolithoy aro

described in subjectindexes.(mgre,cemmahly the IE

have problems with-both.

17%



2. Whether they thought such a service desirable as well

as more detailed indexes.

3. FOr what kinds of purpose it would be desirable.

Reasons for non-use of the service not of course mutually

exclusive) included: no problems (various reasons gven)(45%)-

probl ms, but local sources adequate (10%) problems outside SEA's

scope (80%); other (e.g no time; cancelled subscriptions because of

price increase; thought it was an SDI service; not engaged inresearch

at present; no longer interested in the sociology of education)(33%)

44% of these respondent would. like a service of this kind as well

as detailed indexes I thought it would be unnece ary4 the remain-

der save no definite reply. Although nearly half experienced no

literature searching problems, some at least would seem to welcome

either a personal search service or the tools with which to do the

job themsel- es, -and cover-to-cover s anning was n t ruled out.

The kind of material which was said to be most diffit

to trace was that of indirect relevanoe. The need to identfy

indirectly relevant material seems to be espe lally evid

ation to the type of problem in which the enquirer i

to break new ground rather than to acquaint himeelf wIth work in well

mpting

researohedareas. There is probably a higher propo tion of such

quiries in any developing arCa of study than in more long-estab-

lish d_ ar as tbisz its likely to be a question of stage. or d.evelop-

me t rather than a Iseciiiliarlyisepial- a 1-Pn953 proPlenl.

other; probièm mentioned ve3*k times was the p

pFeparinF_a lectu-11-'° course

on the sociology er the farpily.for a joint teache7 . al worker

for

course. There seemedato,bejittle difference

reeearchere in the typ

+

el.zleen ÷Radiaers and

of problems which presented aifficity.

TIN t
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unh as SEA for knowl go of

wider resources than are locally available. One or two refer to

its value for a more specialist approach then most other sources

can offer - instancing aid in evaluation so that time is not wasted on

'trivia in bringing to light material which is not Immediately

apparent as bearing on the educational problems studied by sociol-

ogists, and in suggesting acceptable alternatives when required

material is not locally available.
I.

It had been hoped that a project elsewhere to collect and

pool information on the use of education libraries would provide

data on the more trun of the mill' enquiries and the bibliographical

sources to which they are addressed but it hns not been possible to

launch this project.

In terms of the range of enquiries for whioh SEA may be

used; it seems reasonable to assume that there is a fair Prollovu

of general library research of the kind in which a selection

material on a fairly broad topic is required, and perhaps a

proportion of areness' use at the general interest 1 -el. We

have some expe ience of this kind of work in the Library of the

Oxford Department of Educational Studies.

It is no doubt true that present use of SEA and other

services, ie conditioned by the kinda of us to which the services

lend'themselves. There_will probably ,alwQrs be many whoseapwoach

to the literature is relatiVely undemanding. Compared with

univ ity aociel gist's of education, those in olleges of education

1. Preliminary plans were discussed in outline Librarians of

Institutes and Schools

1

Education LISE).
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stressed that factors such as teaching load, allowance of time for

research, access to library res urces
I constitute considerable con-

straints upon individual intellectual activity (as distinct fr m

contact with students).

Similar comments were made by college and university non

users of the enquiry service (only 10 took advantage of the

service), who referred to pressure of commitments such as adminis-

tration, to different patterns imposed by different 1 vele of work

and the view was even put forward, by one respOndent, that

bibliographical activity is an improper use of time during term.

A peripheral rather than a central interest in the sociology of

education was found amongst some non-users of the enquiry service.

The bibliographical enquiry service provided us with a

number of instances of the kinds of enquiries which users would

f non-users offered

comments, apart from the 10 who sent actual enquiries). It is

clear that an undemanding aPproaoh to the literature does not mean

that approach to a bibliographical service will be undemanding

like to be able to address to SEA (about

(e.g. the bibliographical enquiry service non-user respondent

who would use SEA to trace subdtitutes for works not readily avail-

able to him would have quite a precise idea of the requirements

any substitute shOuld satisfy). SOme user (probably an inoreas-

ing number as 1464.1

specific problem ,

for inferMatiOn'

apPrOximat.

- the field advan e6)-were investigating quite

-ften 65Mbining a'need for-docuMents. ith.a need

rences.amonget school teachers which

to the differences,between looals and cosmopolitans

1. Interlibrary loans were not felt to offer an adequate solution

to this problem.
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found in other researches Enquiries of both kinds are probably

represented amongst the use of different services, reported earlier

(see p.3.17), even amongst 'the unconcerned' respondents and des

pite the problems of search strategy if a total scanning method

is adopted.

The latter kind of enquiry is likely to come from the user

who is attempting to break new ground, seek new syntheses of data or

ideas. He may be very much in the minority (data from our service

was intended not to quantify but to identify kinds of enquiry), which

in a developing field is the question in which we are at this stage

prirartly interested. Our present data is inadequate to give us

more ,than a general idea of the range ofenquiries which may be

eAdressed to PEA. ,Further investigation.into this question is
. .

planned.

Views' on criteria, for an improved service

The object of this part of our work was to dp3cover per

sonal preferences-as to form and content _of an improved service of

-which account should be taken:4n policy making. In ,the light of

these data, together with that on use of existing.services and types

of enquiryp.a rangeof suggestions was ,put,to the 'concerned' group

for comment_and,actual exampkss,Ipf,,different.formsof indexes etc.

-were-presented to .the,seminar group,for

t _With_regard to,oritsrj_a_to whi ',the ideal service' would

_cenformi'-views were invited,on coverage .(boundaries selectivity),

Lform:of.abstract-;or other type of description , ementof al,
,

attracts) form,of-subject index -other features....,,Respondents to

the questionnaire to BSA members and to librarians ail received
-

the same guidelines as to the general questions in which we were



particularly interes±..d.1

onssion with college lecturers and. also, although more specific

questions were asked under each of the headings, in the optional

follow-,up questionnaire to BSA respondents.

3039

The stl-moturo wao thAt used in dis-

The general view

A wide ranging but selective service was generally

favoured by the broad groups initially contacted, although criteria

ef selection varied, except in the case of college librarians who

dil n t want selectivity. There was a plea for evaluation of

material included. Comments suggested that SEA already contains

more material than pe ple feel they can handle, and that any

measures to duce the amount of material to be considered in rel

ation to its potential interest would be welcomed. The problem

of acc s to much of the material is a recurr nt theme.

general preferencewsnt d, except amongst some

school etc. of education lib arians, for bri f ab tracts. These

should preferably be broadly grouped by subj et and accompanied by

alphabetical index (2/3 of respondent would like detailed index

ing, whilst 1/3 would like rather broad indexing ). Librarians tend

to stress the importance ef the appearance of abstracts as soon as

possible after publi ation.

1. This part of the enquiry was an open invitation to those whO

wished to comment; we did not want response for the sake of response

from those who really had no vi
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Views of th to oriteri

Those who gave their views in more detail in the follow-

up questionnaire favoured a mo e restricted coverage (perhaps

because of mo spec alised interests) excluding *background'

material, but they wanted exhaustive coverage within the agreed

boundaries. 'Journalism' might be excluded but *academic' work

should not be aeeod over on quality or an3: other grounds. Their

views on treatment were inconclusive; they tended to see treatment

varying in relati n to the nature of the document. There was a

slight leaning towards approval of evaluative comment, but the

abstract should basically be an obje tive representation of the

original, well o ganised under sub-headings.

Broad subject arrangement of abstracts with detailed

alphabetical subject indexing was generally favoured. There was

no groat insistence on speed of publication of abstracts.
1

Retrieval facilities are important and high discrimination is wanted,

but this group would still want to consult the originals to assess

relevance
2 (The detailed analysis of responses will be mad

available -to any interested enquirer.)

Infross findings indicate that xre 13,- 2/3 of both educationalists

and sociologists amongst the respondents would like abstracts pub-

lished within 6 months of publication of the original, roughly 30%

within 3 mont1-s and 10 within one month. Nearly half of both

groups atate that it is very important t know very soon after pub-

lication what is being published, and about a third in ea h case

regard it as moderately Important.

2. Both educationalists and sociologists amongst Infroes responderita

report use of a range of librari

or morr- libraries.

roughly 2/3 of each group use 3

183
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In general the diffe ences in preferences between the 'general'

d the 'concerned' view are differences in emphasis rather than in

kind, the 'unconcerned' group wanting a higher degree of guidance as

to what iB imp rtant as well as to what iE 1.2levant in terms of sltbject

matter, but there is no t chnical incompatibility. The kind of

service they both have in mind is of a conventional type, modelled on

existing abstracting services such as SA which they mostly know even

if they do not use), with the addition of a grading as well as a

sorting process further to reduce (for a variety rlf reasons) their

contact with the literature.

SEA criteria in rel the needs f the.dlEaLeILla

Whilst individual preferences of users represent a major

factor in policy de isions, it must be remembered that also of impor-

tance, indeed 2 overriding importance in the SEA view (see p.3.6), are

the 'needs' of the discipline though as far as possible the two should

be reconcil d. A- Chall
1 points out, the processing of sociological

literature necessarily involves participation in the academic debate.

It is for this reason that SEA is more than a service to thr, discipline

and is rather to be regarded as a part_ of the discipline. AB such it

has a responsibility to gear its development as an IR system to

'desirable' developments in the discipline. It will he recalled

that the sociology of education is seen e sentially as sociological

study (see p.3.4), If SEA is effeotively to support such studw it

shoUld not only be a ceptable to the user in practical terms

venience in use the methods of information processing adopted must

also afPrda treatment of its material which is intellectually.

1. Chall, Leo P. 2E. oit.
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acceptable in sociological terms. The sociologist is, fol- SEA,

the arbiter9 and at the present time even such important questions

as ensuring consistency in trea--ent are for us secondary to the

intellectual problems to be explored with regard to the nature of

treatment appropriate to the material.

Intellectual problems

It is a truism to note that natural scientists have -greed

ways of categorising and. describing the phenomena in which they axe

interested. The indeterminate boundaries of social science fields

have often been the subject of comment 1 This indeterminaey is a

consequence of the fact that a social nce discipline does net

deal with a 'special class of empirical data; instead it deals with

data as interpreted within a special type of conceptual framework'
2

There is fairly general agreement as to the subject matter

of, for instance, sociology, but this does not alone c n titute a

description of the field; other social sciences cover much the same

ground. The distinctive characteristic of a social science discip-

1. Line, B. Investigati n into information requirements of the

so al :.ciences: report of the preliminary stage S:ptember, 1967

March, 1968. Bath University of Technology, 1968.

2. Smelser, N.J. 'The optimum scope of sociology Bierstedt, R.

ed. desiga Philad 1

phia, American Academy of Political and Social Science, 1969. (Mono.

9 in a series ponsored by the Ameri an Academy of Political and

Social Solana
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lino is the kind of conceptual model employed, in particular the

unit of analysis.

The sociologist and the psycholr,7ist, for instance, may

deal with identical social situations yet, by virtue of a concern

with the structure and functioning of human groups, sociological

analysis is quite distinct from a psychological study, the focus

of which is the behaviour of the individual. Whilst it is true

that the individual person is both an element of the social process

and an entity' responding to It, there is a conceptual difference

between studies of the ways in which the individual as an 'entity'

way influence social processes and studies of the individual's

response to social situations. The former add to our under tanding

of the mechanisms of social processes, the latter to our underst-

ding of the functioning of the individ al person.

Swift1 warns of possibly diffi tlty: 'Because we are

so used to individuals as concrete things we find it easy to talk in

terms of the individual level of abstraction. On the other hand,

because the group is n t a concrete thing2 we often find it a diff

icult idea to deal with

1. Swift, D.P. The oci lo ducat i n: introdu alyt ical

22EEpectives. London, Houtledge & Kegan Paul, 1969.

2.'1En ordr to have 7atility for sociological analysis, a definition

of a group must refer to an integrated social structure rather than

a mere categóg of indlviduals [Le. aàollsciion of people together

is not necessarily a i§roup d a group may be geographically (Its

persedj anctX(31br W.L. L-dictionary:61 the social

sciences. London', Tavisteok Publi atidne 1959;

186
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We feel these Icaus of distinctions are important from the

point of view of info mation processing, in so far as such processing

is concerned with information and not merely with norete things'.

Also although some SEA-relevant material (relevant as raw

data ) is concerned with either description or prescription, sociology

is essentially concerned with explanation. The selection of the

variables which will be studied in any analysis, and the way in which

these variables are defined, depend upon the individual's conceptual-

isation of the situation he is studying1.. Sin

study has

a sociologi

no meaning without reference to this individual frame of

reference (see p.3.3), descriptions of a given study, divorced from

this context, should be seen not merely as relating to data rather

than information but to be potentially misleading if taken to refer

to infor ation2 .

Probably most would agree in principle that representations

of individual documents should reflect the persr?.ctive of the writer

well as the 'concrete things with which he deals. The differ n es

may be quite subtle and go unrecognised. Compare the concepts of

foreit birth and foreign born people in the following e ple:

ONF

'The logically clear fallacy of inference fron an
aggregate to the individual has been shown to hold in
aotual research when Robinson (1950) tested an hypothesis
that since educational standards are lower for the foreign-
born, there ought to be a positive ecological correlation

1. Meehan, Eugene J. Ex lanation in social_2212nalayElm_paradlan.

Homewood, Illinois, Dorsey Press, 1968.

2. Swift, D.P. /Recent research in the sociology of education' in:

Department of Education and Science aortoftik_ie-oin-DE02.11-
ference on the soci012sy_211.241112EaLkan_ip_22112B2E_21_2111cation held

idlands Colle e of Education Walsall 7-11 Staj."L2ka.
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between fore gn birth and illiteracy. However, when
the data for grovps in ce_isus areas wer analysed, a
negative correlation was found to exist between the

proportions of foreign-born and the proportions of
illiterates. When, on the other hand, the data were
analysed in terms of INDIVIDUALS, a positive correl-
ation was found. The point is, of course, that the
ecological characteristics of groups have no necessary
connection with the relationshil-s of .these same char-
acteristics in individuals.' 1

It is less obv ous that reflection of perspective is a

primary consideration in the grouping of related documents. It may

be argued that an empirical-world oriented scheme is ( ) more helpful

to users, since this is what users are primarily interested int irres-

pective of discipline affiliation, and (b) a more appropriate treat-

ment of the literature, since documents deal with the same 'things'

though from di.fferent perspectives. These arguments have a particular

appeal in a field such as the sociology of education in which 'prac-

titioners take the knowledge and theories evolved by the pure scient-

ists and apply them to the solution of practical problems27.

The following counter-arguments may be put forward. In the

first place, whilst practitioners are undoubtedly, largely ooncerned

with practical, technical and administrative problems and with problem-

related data which will provide an immediate basis for decision-making,

the primary inter sts 9f iologists ofeducation lie in so iological

problems, of economists in economic, manpower eto. problems and so on,

Swift D.F. 22... cit.

2. Swift, D.F.

perspectives. London, Roatledge and Kegan Paul, 1969.
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though additionally, it is hoped1 that sociologi al etc. stuay will

help to solve pra tical problems. Thus a scheme allowing for a

discipline (e.g sociology) approach rather than a mission or problem

g. education) approach is to be preferred by specialists. More

over, bearing in mind the now famillax distinction between data and

information, it could be highly misleading to present, as information',

sociological findings divorced from their conceptual conte,L (cf .

example on p.3.4).

With regard to argument (b) let a sociologist reply:

... sociological explanation has to be defined not
as the relatiin between two different classes of
things theories nnd facts but as a relation between
two conceptual frameworks. It consists in comparing
the linguistic and conceptual conventions by which we
organise the phenomena that we call the empirical world
with the linguistic and conceptual conven-ions by which
we organise the phenomena that we call ideas. ... This
kind of conclusion is somewhat disturbing to those of us
who like to think of a 'real world' that is separate
from our ideas about it; but it is more in keeping with
the ways in which experience is organised and scientific
livestigation proceedE,.' 2

If then the 'empirical world' view is merely one amongst

a nuinber of eon eptual frameworks, and the observable just another

unit of analysis this offers no common gr und for the purposes of

intellectual organiaation. We are therefore faced with a range of

alternative sets of abstractions each
_representing _a different waY of

analysing the real 'real w rld' and thus as concepts (withoUt entering

the nominalist r alist controversy ) relating to different 'things

1. Swift, D.F. cit;

2. Smelser, N.J. 22.. cit.

3. Acknowledgement is due to L.E. Watson(of Sheffield Polytechnic)for a

lucid exposition of the pitfalls yawning before those who venture therein.
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... beginning to take seriously, and as not incom
patible, the principles of the continuity of nature on
the one hand, and the emergence of qualitatively
different wholes on the other. Each of the basic
scientific disciplines can be seen to treat as its unit
of discourse some kind of whole whose parts constitute
the wholes studied by the discipline on the next lower
level o4' integration, and which in tin:n becomes only
a .7,omponent of the whole treated on the next higher
level. This viewpoint seems not so problematic at the
lower levels of the atomic nucleus, the atom and the
molecule, but encounters increasing resistance as we
reach higher levels of the complex organism, the
species, the ecosystem, and especially the human society.'

Sociology deals with abstractions from the 'reel world'

but there should be in principle no difficulty since, as Buckley says

'it becomes increasingly difficult for any discipline
to claim that it is dealing with a 'real entity' or
'substance' while another's subject matter is an abstrac
tion or mental construct. And should the practitioner
of any discipline ;laim that the unit of focus on the next
higher level must be explained basically in terms of his
unit of analysis, then he must be prepared to give up
his own autonomy in the face of the similar claims of the
discipline just below him. The end point of such an
argument, of course, is the not very helpful evaporation
of everyone's unit of analysis into a swiri of electro
magnetic fields and nuclear forces.'

Ancillary problems for information processing, inherent in

the sociological literature though by no means peculiar to sociology,

may be mentioned more briefly. Social situations by their nature

are compounded of a considerable number of variables
2

. Gould d Kolb

1. Buckley, L. ed. Modern s stems research for the bahavioral

scientist. Chicago, Aldine Fublishing Cc., 1968.

2. Nagel, E. The structure of icience: roblems in the logic of

scientific explanation. N.Y. Harcourt, Brace and World, 1961.

3. Gould, J and Kolb, W.L. 22. cit.
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note that under conditions of controlled experirmatation it is

usual to refer to the independent which under manipulation

produces changes which are to be associated with changes or differ

encea in the dependent variable, but 'this clear cut direct relatioa

ship between two variables has, however, been a most evasive goal

for social scientist '. The principal reason is the difficulty

of identifying and controlling other relevant variables. Not only

ay the number of variables be gr at but their interrelationships

may be complex the simple paradigm of causal relationship is seldom

appropriate to sociological analysis. To be effective in terms of

intellectual acceptability, an IR system should, in the SEA view,

accurately reflect this complexity.

It follows also that probleml of t-rminology should be

approached with caution. In a field dealing with abstractions, it

is essential to have regard to the writer's definitions of the terms

he uses. Subtle distinctions may be crucial to aa understanding

of the 'meaning' of a document vis 1,vis others dealing with the

same empirical world situation. Standardisation in use of termin

ology, whilst a long term ideali should not be imposed artificially

for sooalled convenience the basis mu be aconceptual one agreed

upon by specialists. Terminological control without conceptual

clarification is not likely to be helpful to specialists it may

indeed be harmful.

Fowler's
1
comments On ciologec-' are amusing,:but at

the same time, the use of jargon' which makes necessary conceptual

di tinctionsand which does. .represent a strictly technical use of

language for avail& purpose should-be respected. The use of

1. Powler, LW Adictionageoft. 2nd ed. revised
by Sir Ernest Cowers. Oxford, Clarendon Press, 1965.
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bstractitis' to which Fowler also refers -ay be similarly n,Deosspry

though it i no doubt often true that the writer 'may end by con-

cealing his m _Ang not only from his r aders but also from himself'.

A particular kind of distinction of which we have become

conscious, and which we feel to be Important is that between

specialist or technical and 'everyday use of a term. The sociol-

gist's use of a term such as 'rol is a reference to something

quite different from that in the mind of the non-sociologist. The

latter refers to something much closer to 'function', wherem, to the

former, role may be defined a 'an aspect of social structure &a& a.

named social position characterised. by a s t of (a) personal qual-

ities and (b) activitie- the set being normatively evaluated to

some degree both by those in the situation and otht::xs'1 So, for

instance, two documents, both accurately described as dealing with

the role of the teacher, may deal in fact with diffe_ nt 'things',

and need to be distinguishc:, ae such if both sociologist and non-

sociologist are not to be referred to a proportion of (to them ) non-

relevant material.

A. -stene s of existin techni. es of informaILaa

2Locesslag

In considering the feasibility of different techniques

of information processing in relation to the int lleotual problems

of the sociological literature SEA's prime concern, it is impossible

wholly to separate abstracting indexing and classification as in-

formation processing activities, since these represent'sucoe ive

reductions of the content of a given document and not 'different'

activ, Rowever, since specific t chniques are involved they

ay b.; 15red separately for convenience, though the same

.!sftwof

1. Gould, J. and Kolb, W.L. 22. cit.

19
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considerations (e.g control of terminology far as is approp iate)

apply in each case. The following se tions contain an account, under

these broad headings, of our thinking at the present time based, in

consultation with sociologists on (a) study and experiment with

different techniques, both inhouse and in cooperation with others, and

(b) examination and discussion of excmples illustrating different-

typos of techniques with a selfs lc ted (by virtue of a concern

with the 'information probl m') group of sociol gists in a seminar

situation.

The range of questions studied by the seminnr group was

similar to that upon which other groups were asked to give their

views. The seminar situation, however, allowed detailed discussion,

and members could question each other about the propositions upon

whi h their views wore based.

The object was to consider the feasibility of different

kinds of alternatives, not to evaluate specific alternatives eval

uation of the latter kind will only be appropriate when more detailed

work has been done upon the intellectual basis required effectively

to procesS Cur material as information. The seminar was convened

to give us the views of subjec+ experts as to the approach( ) which

merited studying in this greater d tail.- These views were not seen,

either by SEA or by members of the _seminar to offer definitive

guidance but rather to add to our knowledge of the range of views

to be considered.

hembers wore, presented with specific example,: of abstracts,

indexes etc. (about 100-documents were processed in various ways) for

close examination and comment. In this Ay it was possible to gO

bsycnd general statements of principles, and to consider the practical

effects of such principles and their ac eptability in the SEA context.

193,
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All received a folder containing the foll wing material, accompanied.

by papers giving technical description:

Abstracts (classified and serially numbered)

Author Index

Subject Indexes
ERIC-style Index
Faceted Index
Articulated Subject Index
PRECIS Index

Indexes by Jourmal and Publisher

General Information
Outline of Subject Arrangement
List of Headings and Cross-References
Diagrams - Concepts and Conoephual Links
Scope and Size of Annual Volume

The group was given a brief overview of the materials and

the ways in which items could (and could not) be used, and questions

were answered. Various 'exercises, were worked; these were designed

to give members insight into different approaches to information

processin&

In tho following suctions SEL'S in-housu study of intellec

tual problems and the views of s inar members are in turn reported.

(1) EahlaaLLILUla
(a) In-house study

SEA's present study areas indexes educational and sociol-

.ogical have not found favour with users. No research was needed to

discover this fact; it was abundantly evident from unsolicited oomments.

For some purposes the system is too broad (e.g. the heading educational

and scientific institutions attra ts in each issue some 100 refer-

ence for others t o detailed (e.gu subdivisions of curriculum). It

is, in principle possible to use the indexes in a post-coordinate

fashion, but users find it too mplicated for convenien

Neither of the schemes was intend d for bibliographical pur-

poses. It will be seen that the 'facets, of the educational scheme are

mt mutually exclusive (cf. topics associated with counselling). The

1942A5
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sociological 'facets' are not fully enumerated so that those with

less sociological background have difficulty in deciding in which

conceptual area to search for specific ooncept s .g8 role and we

have found that abstractors are s metimes inconsistent in the way they

deal with such concepts. There is also overlap between the two schemes

(cf0 social relationship interpersonal relationships) which in the

absence of clear definition of the difference in scope of these terms

(primarily a question of level of analysis) may be confusing.

In the course of preliminary thinking and study of alter

native indexing systems we formulated the following requirements:

(a) Indexes should be suitable for manual searching by

users, often unaided by librarians.

(b) Indexes should be capable of production by computer,

even if at least for the time being SEA's indexes are

manually produced.

(c) Preparation of input should, since indexing like ab

stracting is regarded f the problems described)

as a matter for subj ct specialist judgment, be a pro

cess in which sociologists, who give up their own time

to contribute to SEA and who are amateurs at indexing,

can participate with a minimlum of instruction.

(d) The mechanics of the system should be such that there is

no distortion of the material, either in representation

of individual items or of collections of material.

C ntrol of terminology iS easential (experiments we

carried out shoWed that the use of natural langige

is not cffeetive ih auuh a 'soft1 subject area as the

se_ialegy of edUcati-n).
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Apart from various systems of the KWIC (keyword in context)

family, and given that we had not the resources to produce MAT ewn

complete new indexing system, the three main systems available are

the articulated subject index
1 being developed by Dr. M. Lynch of

the Sheffield Postgraduate School of Librarianship and Information

Science, the PRECIS systeni2being developed by Derek Austin for the

pri-Uplatilioay. and the system developed by E.J. Coates

for the pzilic3. Of a different kind are indexes

using 'the ERIC (Educational Resources Information Center) th

aurus of descriptors. Finally D.J. Foskett has experimented

with the production of a classified index by rotation of terms in

entries in a faceted catalogue%

1. Armitage Janet E. and Lynch, Michael P. 'Articulation in the

generation of subject indexes by computer.' Journal of Chemical

Documentation 1967, 7(3) 170-178.

2. Austin, D. and Butcher, P. PRECIS:- a rotated sub'eet index

svstem. London, Council of the British National Bibliography Ltd.,

1969.

3. Coates, E.J. '.amputer handling of social science terms and their

relationship in:Council of Europe, Euro ean documentation and infor

mation s stem for education Vol III Teahni al Studies. Strasbourg,

Council of Europe Documen atien Centre for Documentation in EUrope,

1969.

4. Educational Re ources Information Center Thesauxus of ERIC -des

criptors- Washington, U.S. Department of Health, Education and Wel

fare, latest ed.

5. Foskett, D.J. 'The London education classification.' Education

LIbraries Bulletia2212ment 6, 1963.
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The following discussion of ri-tornative kinds of indexing

system, each of which satisfied requirements (a) and (b) xr.lates

merely to technical f atures of the different system requirement

(d). Que tions of intellectual organisation of the literature of

the soL,Ielocy of education, requi - ts ( ) and ( (including

e.g. structure of crossreferences in alphabetical indexes) are con,-

sidored in the following se-tion. It may be ar- ed that this is

an artificial distinction, but the seminar was organised in this
.

way so that, for instance, disagre ment over collocation of topic

4 with topic Z in a classified index could:be isolated from dis

agreement with the value of the technique of systematic arrangement

as an aid to searching the liter ture. The same concept analysis

of a document formed the asis for the entries in all the sample

indexes and far .as possible the same terminology was used in

each.

It must be stressed. that we had to consider each indexing

system at two levels:

(a) as a member of a type (alphabetical/classified, pre/

postcoordinate

(b ) as a unique system i.e. as set up by its designer

embodying an individual t of values about desirable

and vidble qualities in indexes and design d to

achieve a particular range of performance. 1

1. E.g. the ASI was developed with scientific material primarily in

mind, the Precis system was developed for use in a service handling

books, but note at the present time, iteme in journals.

197



In experimental work we have attempted to study how far

our material can be treated appropriately within given individual

systems, not how to fit our material into the preferred pattern of

the system designer, though we have, of course, been bounded by

the characteristics of the Ina of system represented by each. In

so far as the results are at variance with the values and inten-

tions of the system designer, this should be attributed not to the

system but to the use we have made of it. Equally, however,

judgment of the results should be on the basis of (a) the validity

of our views as to the way in which oum material should be treated

(implicit in the follow ng appraisals of different systems in the

light of our needs) and (b) the eff ctiveness with which, in the

eyes of sociologists of education as arbiters, an individual

system has been exploited to produce an index of a certain type

suit d to use by soolologists of education views of seminar group

reported on p.3.79).

Thus, for instance, it has been found that in many cases

an accurate description of a document can only be a detailed one

in that, if subjects are not analysed in depth, descriptions are

either incomplete or so general as to convey no un fel information.

E.g. a study (SEA, 6(1), 30) of /Social dabs origin and academic

success is one of a great marxy on the general topic of social

class and achievement A distinguishing feature of this study is

thatveucc is broadly defined as entering a prestigeful occup-

ation and, 'using the academic profession as an example of a

prestigeful occupation', is defined therefore nx_ILI_Euivellag_jag.

this study as 'holding positions at top-ranking universities'.

1



Additionally, the study, in desaing with soci

focusses on two specific systems of stratifi

3-52

01'1-gin;

s in recruitment

o highranking universities of those having attended lowranking

universities (the latter tending to draw students from loser

classes), and in recruitment to highranking u.tvereities from

highranking universities appointment tending to be asse iated

with soci olas 4 more specific description than 1

class and achievement' w uld be cial class origin and equality

in occupational opportunity'; the actual situation investigated.

was 'the possible aeeocia.tion of university attended and social

class origin with appointment to posts in prestige universities'.

Neither fully conveys the significance of the study as one of

'social etratification, resulting from an association (direot

or indi ect) between social class origin and career opportunity,

as perceived in the re ruitment of personnel te prestige estab

lishments e.g prestige universities/.

leat)

(eee figure over

The effective system should enable the subjects of

documentslanalysed to the ssaisfaction of subj ct specialists

subject speoialist àbstrôtors:(eätno.subjeot-re 1 s, nom

more complex), to be-conveyed without distortion, fully and%

without ambiguity to sobiologist of education users.

by .
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3.4
The coordinate indexes may be contrasted with postecordina e,

and alphabetical with classified arrangement of subject statements.

We ruled out keyword indexes Of the KWIC keyword in con-

text) family1 g except in so far as specially prepaxed phras

,translated'titles might be used instead of actual ti1les
2

. This

pr,ssibility was explored but it was found that an adequate expression

of the subjects of _any of our documents -equired a phrase too long

for the standard KWIC format. KWOC keyword out of context) indexing

was an alternative, but it was felt that having reached this point,

one might take the further step to an articulated subject index,

the first pro essing stage of which is a KWOC.

The articulated subject index (ASI) as 4sed in scientific

fields is applied to material which can be described relatively con-

cisely, relatively unambiguously and relatively consistently. A

minimum amount of control is therefore required in input prepar-

ation to produce reliable index entries under required headings,

in a well organised display. The simple algorithm employed merely

requires that certain forms of linguistic structure be avoided and

it is recognised that it may be necessary to control e.g. compound

terms either in compilation of phrases or by program.

It is olaimod that the scheme is potentially widely

adaptable procedure which can be applied in any of a wide range of

disciplines', and that 'it may be possible in time to develop this

simple model yet further to accoMmodate more complei forms of_ trtioturet3.

1. Readers not familiar with the syetems upon which we offer comment

in this and following sections will find desoriptions of them in the

works cited onIp. 3.45.-

2. Titled as deseriptions-havo been found to be inadequ

3. Armitage, Janet Et and 1.4ynoh, Michael F. 22.eit.

atir

p.3.118).
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It seemed to us bighly likely that our material would bring to

light proble s not encountered in science fields but that by a

greater effort in preparation of indexing phras s, such as is deman

ded by many indexing systems, the program would at the least offer

facilities for the automatic generation and organisation of required

index entries. We felt too that we might be of assistance in the

further dlopment of the system.

Tn the course of experimental work carried out in cooper

ation with Miss Janet Armitage, of Dr. Lynch's team, a number of

problems emerged:

(1) Standardised terminology was essential.

(2) The complexity of the subjects dealt with in znir

material leads to much longer phrases than is

coramon with scientific material and thus to index

entri s which demand more effort on the part of

the user to transpose to their original form. (Such

subjects o.nnot normally be treated adequately by

using 8 v ral short phrases instead of one long one.

There is frequent occurrence of coordinate concepts

e.g. Reliability of differentiation in verbal reason

ing, vocabulary and personality, as means of prediction

of performance am ngst college of education students.

There are two system devices for this situation: the

writing of separate phrases or the 'ampersand' program

facility)" which diet ingishes between and' as

(3)

10 Only recently available.



(4)
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articulating dev cL and 'and' an a coordinating device,

and in fact generates separate phrases. This is appro

priate when the items joined by _d' are treated separ

ately and conseoutiv ly, but not in cases where the

items arc treated concurrently although for some reason

it is not possible to specify their relationship one to

another. The inability to specify 'nested' terms as

entry points except to once. level is a disadvantage e.g.

(economic (political and (wi-Tir4 ohnl g D ) is not .:1110 -ed.

There is frequent occturence of compound terms of two

kinds: the complex noun phrase1 ; which may include up

to three or more component te. ms (e.g. ideal self con

cept, disadvantaged family envir nment), and the phrase

linked by preposition(s) (e.g. perceptions of rola of

teacher, attitudes to teacher). The two are sometimes

alternative forme (e.g. teacher role) but not always

.(e.g. 'teacher attitudes' is not the equivalent of

attitudes to adhe ). Both kinds of phrase can

It is our impression that sociological writing contains a higher

proportion of nouns than most other writing, and that nouns are often

used where other parts of speech or another grammatical structure

would strictly be more orrectl (e.g. achievement' in hievement

motivation°. This is not, however, supported by the investigation

of P.E. Cheeck and M. Rosenh pt 'Are dociolegists incompr hensible?

An objective OLdy.

617-627.

American Journal of Soclologz 1964, 73(5),
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sometimes become split in a misleading way, and beyond

a cert in level of complexity recent program modif

ications do not solve these problems.

(5) A further complication is caused by the fact that the

subject area with which a document deals is not the

only factor of concern to our users. Two does ents

may deal with precisely the same problem (e.g. one an

airing of opiiions, the other an empirical study) but

only one will be rel vant for the user's purpose. W

therefore found it necessary to include appropriate

qualification in the description (e.g. comments on,

preliminary report However the seleotion of most

frequently used words is an important system principle

in organising the display. Such qualifying terms,

which we would not wish to bring to the fore as/sub

headings, are selected in this way because of their

frequency. Some alternative principle by which terms

with greater information content are select d would be

preferable.

These are all problems of which account may perhaps be taken

in the further development of the system. For our Immediate purposes

in preparing sample index s (both by computer and manually) it was

found that, with a few simple rules for phrase preparation additional to

those specifi d by the system d signers
1

, andby deleting,the instruction

1.= Work bcith o ases derived from abstracts and on phrases written

for the-purpose show that SuCh: rules are eseritial.
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to sel ct by frequency of word use was possible consistently

to generate entries which were accurate representations of subjec

The cost is sometimes one of undesirable clumsiness of expression.

However such phrases should be compared not with phrases which des

cribe scientific docume ts but with statements of problems as mad_

by sociologists (-f. SEA, 6(1) 113: 'A study of the differences

between culturallyadvantaged and disadvantaged and between aced,-

e_ cally successful and unsuccessful tenthgrade students on the

variable of universalistic/particularistc modes of olving

conflict°.

The work involved in phrase writing, once the initial

concept analysis has been made does not impose a burden greater

than that of preparing input for more formalised indexing systems.

Thus, even though an advantage is partielly lost, the system is

in no way handicapped in this respect relative to other systems.

Our experimental work was felt to be sufficiently promising to

justigy including an ASI amongst others for study in our seminar.

We were fortunate in having an opportunity, through the

res

good offices of D.J. Foskett and byT permission of A.J. Wells of

the British National Bibliography, to cooperate with Derek Austin

in an experiment in the preparation of aPRECT_S index to a sample

of about 50 SEA documents.

The PRECIS system is in many respects similar to the ASI in

that bqtb offer an.. alphabetjcal arrangement, both are two .stage sy

tems , A opmplete description of the document- appears at every entry

point there is indexer designation of terms to be used as entry points
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language control can be applied. Both, as systems, are still in

proces of development.

The starting point for the preparation of a set of z--'1CIS

entries for a given document is, either on paper or in the indexer's
head, something very akin to the title-like description from which

the ASI entries are derived. The ASI entries are generat d by a

process of permutation and there are rules to ensure that closely

related concepts t rms are not separated. But although the

index entries, taken as they stand, should not give a misleading

first impression, use is essentially a process conscious or sub-

conscious,of translation of the entry back into ito original form.

It is the natural language structure and citation order of the

ASI laptat des .ription (not the variable forms of the set of index

entries relating to a given document) which should be compared with

the discrete elements and formalised indication of relationships

in the PRECIS entry - both are in their wazr preserved context syste s.

There is then the further and separate question of the extent to which

the manipulation procedures by which individual entries are generated

(permutation in the ASI, rotation in PRECIS) help or Impede the

user's comprehennion of the content of an entry.

With regard to structure and citation order, natural language

flexible but may be more loose, and consisteney is likely to be

lo er.

lp typical, tends to develop patt rns for similar treatment of similar

In practice, howeve_ an individual probably, if our experience

items, as _in abstracting; if so, such patterns, set down in guidelines,

may be taught. The advantage of natural language is immediacy in

20b
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communication. However, in the case of complex subje ts requiring

lengthy description, immediacy of communication may be better

served by setting down the subject in a series of smaller units as

in PRECIS. Mental effort is still required of the us r since he

must supply some of the implicit links, and the crucial question is

whether the formal manner in which the subject is then presented

(a pattern is essential since natural language links may be lost)

matches reasonably well with the user's thought patt rns or is so.

alien that it is preferable for him to 'struggle with natural

language.

The model employed by the PRECIS system is of a systems

analytic type and relates to a new general classification being

developed in which there will be separate vocabular es of entities

1
and attributes. The 'logic of the system however -cm in the

rules for classing) does not consist of a set of propos3tions

derived from the model but, as Austin
2 points out, is 'invested'

in it. The rules'are based on the,recognition of certain fun-

damental relationships3 between entities and their attributes, or

between one entity and anoth

In the SEA c ntext, the distinction between these types

of concepts is very hard to apply. Inconclusive discussion as

22:1stin, Forthodming introduation to PRECIS syst m.

-Austin, D 2.R. alt.
The generic, attributive and po sessive relationship the inter

active, defined as causal relationship, together with a fifth, the

phase relationship which is now being developed.

207
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to the nature of 'entitativity' may be found in the s clo-

logical literature
1

. Smelser
2 points out that there are in fact

various conceptual frameworks. For xample, a person may be

attributed many roles; at the same t me a role does not refer to

a complete person but, studied across persons, the concept of role

is itself an entity, analytically separate from the subjects amongst

whom roles, role-relationships etc. operate. In another perspective

the rslalt12/22h12.betwean the concepts of 'person' and 'role', as

rm entity, may be the subject of study. The status of any concep

within a system is assigned to it by the researcher for the purposes

of a given study. Accurate representation of subjects must there-

fore depend upon recognition of the researcher's view of his

'problem' (consistency in description should similarly be seen in

these terms) rather than upon reference to one selected model.

With regard to relationships, also, the distinction

between active and passive systems is not meaningful in the socio-

logical conteat. 'Activity' and 'passivity' are alien notions

In relation to social systems which by definition 'denote patterns

of interhuman behnviour vzhich are interdependent in such a way that

any change in one pattern is attended by changes in the others' 3
.

Identification of types of variables may be more helpful in cat g-

orising concepts.

There has been discussion with the Precis designers on

these questionsp which relate to the theoretical basis of the

scheme and it is understood that a more complex model has been

developea. Full details are not yet available but for instance

in experimental work it has been found possible to distinguish

between ( ) research in which the subjects of a research (or some

characteristic of them) are the subject of research and (b) res-

earch in which the aim is not to study any characteristic of a

1. Borgatta, Edgar F. ed. E.2.21olo

Francisco, Jossey-Bas 1969.

2. melser, N.J. 21p.. cit.

3. Lundberg, G.A., Schrag; C.C. and. Larsen, O.N. g22kaam. 3rd

ed. New York and London, Harper & Row, 1963.
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particular set of subjects, but rather the characteristic is the

subject of investig tion and the selection of one set of subjects

rather than another is of no significance in the design of the

research.

Other problems remain for investigation. We feel, for

instance, that the function of the 'qualifier', in descriptions of

subjects for use in specialist fields and in particular in social

science fields needs considerati n. In experimentation with SEA

and in handling BNB material, the qualifier has been used to

establi_h the context in which the lead concept is considered in

the document indexed'. This has been taken to indicate the

discipline a or material world context. In a specialist field,

even one drawing on several disciplines, it may be better to

indicate the approach employed (structural-functional,-Parsonian

developmental perspective, rate of return analysis) than to in-

dicate the field of study since boundaries at this level are so

fluid. It may be, except in the case of purely descriptive

writing, that the specific material world context studied would be

more accurately indicated as a limiting factor on the understanding

of general behaviour patte,me than as 'context/1 which by definition

implies 'something broader'

Such questions are important ones if the essential nature

of sociological thinking is not to be misrepresented. They are

also Important if our sociologist contributors are to be enabled

to specify the subjects of the documents they handle for indexing

purposes. The kind of statement reauired both oontent and. 'logic'

of the individual entry- i.e. rules determining cit tion rder),must

209,
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not conflict with the ways in whi h snciologists organise their

dat-, and their ideas.

The whole question of modification in description for

different groups of us,?rs and for different purpose (e.g0 degree

of depth ) is difficult but important. Ideally one would hope that

a single string might be prepared in a onceforall analysis, from

which sets of entries could be generated for a range of services

with different orientations. The SEA view is that this would

require a team of subject specialists covering sL11 disciplines

if possible engaged pa.Atime in academic work and actively working

in the discipline. Even with these circumstances, we feel that a

oncefor--all concept analysis would probably not be viable if the

si ificance of a work, as well az what it is in terms of the

author's intentions, is to be oonveyed to the user. It is more

likely that a network of specialist services, though possibly

using a system technically compatible would (despite dupli ation

of effort) more effectively meet the needs of specialists. Such

services, with contributors in immediate contact with developments

in their dis iplines, would-be better able to achieve the,necessary

identification with researchers conoeptualisn.tion processes for

accuracy in representations of subjects.

With regard to the mechamirs of the.system the use of a

process of rotation (as opposed to permutation in the ASI ) ensures

that the citation order is held costant in all the entries gener

ated from an input description. Less mental gymnastics therefore

are required of the uer in reading the entry. To help him still

further, relationships between elements in the description of a

complex subject are often expressed in prepositional phrases to which



3.64

attention is drawn by change of type face, ru.ther than by any

formal means (0.g. panctuabion symbols), although simple possessive

or attributive relationships are indicateipositionally, and the

formal threepart structure of an entry carries additional relational

informatioi. The main effort required of the user, therefore, in

formulating a cohesive taLement of a subject, is to start at the

end of the phrase and read backwards, making a small intellectual

leap from each element to the prec ding one.

Austin, Coates and others consider chaining as an al r

native procedure and conclude that there is undue noise for ussrs

entering the index at or near the start of the chain1 This may

ot be too inconvenient if users are maki. g a oarch of the liter

ature as a means t tArnY,ds rather than as a consequence of the for

mulation of their requirements. Nevertheless if it were decided

to couple such an index with an nrrange ent of abstracts other than

elassification by subject, the tracing of individual abstracts

dispersed throughout the file would be tediauc. Additionally, if

space etc. permits, the complute r presentation of a subject at

every entry point is clearly preferable. The SLIC technique is

attra tive but, as compared with PRECIS, does not readily allow the

indication of relationdhips.

uirtin, T. and Butcher, P. 22. eit
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In tel.ms of use of space and other economic considera

tionslI5 May be considered a luxury system. Given, however,

that the economics axe acceptable, and given that the theoretical

m del underlying the structure of the entries does not conflict

with the intellectual approach to the literature of the user, the

appropriateness of the mechanics of the system is felt to be

entirely a matter of user preference for one kind of visual

stimulus (e.g. linguistic cues =ails d pattern in the two

systems discussed so far) rather than another. (Even BO the:1.e

are a number of relevant factors, e.g. academic background and

training, work habits, verbalbrisuospatial ability are some of

the user variables, features of typography, layout etc. are amongst

the system variables.) At this stage the possible economic

constraints are impossible to predict, but it was clear that the

experimental work wam of considerable interast and that an ass es

ment of umer reaction would be valuable.

As an alternative, a syetem which produces an index

similar in many respects to a PRECIS indexIbut rather more econom

ical of spacepis that developed for the aiLLEILaclialt_jpialm

(BT1) by E.J. Coates. Like the PRECIS system, it offers an alpha

betical arrangement, is p e oordinated; contrasting likePRECIS
1

with an AS1, relationships are indicated and, as Coates st esses

. Coat E.J. 211.. cit.
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'intellectual effort is applied at the input [stage] to achieve

formal statements of subjects in accord with an algorithm broadly

similar to that oV

_Unlike PW4CIS, which is intended to be coupled with a

cassified arrangement of document descripions, it is designed as

a one stage system. However, if used in the context of an abstrac-

ting sez-vice it.would be expected that there would be a separation

of 'descriptive det il from the subject heading stru ture111 to form

a two stage system.

Another difference between the two systems is that in the

BTI system the subject description appears only once in the index

under its lead concept but not under other key concepts. Users

entering the index under other concepts in the string are referred

to the main entry by means of a system of inverted cross-references.

e
As Au tin points out the effect of this practice is that in depth

indexing 'the number of subject elements from whichonly references

are made alwaYs exceeds the number of sali,malt entries, so that some

pages .. seem to lose impact by cousistir.g largely of references'.

However, again, in the context of an abstracting service, document

references would be expected to accompany the first half of the

inversion reference eliminating the need to crose-refer between

hoadin

Austin3 also notes that with a chata procedure there is

'tendency to handle oonceets in their substantive form This may

not _be too gzeat a disadvarrtage where this tendency appears to exist

1. Coates, E.J. cit.

2. Austin, D. Forthcoming introduction to PM IS system.

36 Austin, D. 22.
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in the li.erature, although it may (cf. Slum dwellers. Children

inhibit immediate comprehension. But it does lead to clumsiness

(e.g. East Afri,lans: Universiti s) and it could lead to infor

mation l s (e.g. 'Maternal deprivation* would not be sought under

'Mother ... ).

There are further points of contrast. The method invo v s

th : use of inversion in citing compound terms; this cannot be avoided.

Whore compounds often consist of two or more substantives this may

be confusing (e.g. Motivation, achievem nt); where the qualifier is

an adjective ( .g. maternal expectations ) it is, LA the least,irr

itating. With regard to technique for indicating relationships

between concepts in a string, whereas the FTMCIS system relies upon

citation order backed up by the use of preposition-11 phrases, the

BTI system employs citation order and punotuational symbols. The

latter requires a greater e fort on the part of the user, at least

initially.

Thus, whilst in their 'formal' approach the two systems

have much in common, the BTI system has important differences in

terms of mechanics which ,equire to be examinel, as in the cnae of

PRECIS, from SEA's viewpointl of intellectual acceptability and

acceptability to users in the first instance, and ultim tely then

with regard to pr ctical feasibilit

Our work has not advanced to the point at which it would p.

have been appropriate to present a BPIstyle index to the subje t

expe7As at our seminar. A sample index has been produced indep

endently by E.J. Coates. However, it is difficult on this basis
.

_

to examine tne potential of the system in relation to indexing
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the literature of the sociology of educati n, for the reason th

because of problems of terminology and concept analysis, the potential

of the system does not emerge clearly.

Considering the system in theoretical terms, there are two

problems to be noted. The first relates to BTI practice

with regard to exhaustivity and specificity. Its 'exhaustivity is

a function of the choice of the whole paper as the unit to be

summna-ised. lts specificity is the measure of precision with which

the index heading corresponds to the summarised id a,content of the

whole paper'l.

From SEA's point of view, exhaustivity can sometimes only

be achieved (e.g. in the case of some books) by the use of a smaller

unit than the whole document. This is recognisedby Coates who uses

more than one string in several cases in hio sample index. However,

summarisation at any level may be difficult to adhieve, and to avoid

information loss it may be necessary to enumerate all the variables,

and to do so in the same string. Por example, a aubjeot such as

'teacher partioipation in decisionmaking (in the community) viewed

in relation to teacher role expectations' is not helpfUly summarised

social interaction of teacher Similarly it is not adequate

to select one variable only from several selected for.etudy by a

researcher (e.g. association of attainment and sooiometric status

with reported delinquent behaviour' is notles in Coates' sample

'achievement' of 'withdrawn' orindex, appropriately summarised

aggressive' students).

1. Coates E!..T 22. pit.
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The second problem is that of the theoretical model to

which the 13'21 algorithm
1 relates, and is almost identical to the

problem described with regard to the PRECIS system. In the first

place, the use of a causal model is inappropriate to the sociolog

teal literature. Secondly, emphasis on the concrete thing' tends

to lead to distortion in statement of subject. It is unnecessary

to repeat our arguments with regard to this approadhe

Coat.
2 indicates various ways in which the system may be

modified within its general framework. For instance, it would be

possible t ploy a different facet order. Again one might refer

t each entry point to the abstract rather than cross-referencing.

Nevertheless this would not solve the fundamental intellectual

problems. Az it stands, it would seem that the system enforces a

distortion of the sociological perspective, limiting it to a view of

education as a situation in which 'Educands are the recipients of

educative action carried on br Educators'.

1. Coat s, E.J and. Nicholson, I. *British Technology Index -

study cf the application of computer proces ing to index production*

inr Cox .4.S.M. and7Gros

1967.

CoateP

N.Trin. eds. Organization and handling of

uter. Newcastle upon Tyne, Oriel Press
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As in the case of the PRECIS system, the algorithm is

'invested' in the system. There seems therefore noxoason in prin-

ciple why should not be developed to take account of a more complex

c nceptual model. Features of the system such as the use of punct-

uation smb.ls as relational operators which may confuse inexperienced

index users, might then receive less prominence, or alte natively

naturn1 language phrases might be

are several precedents in Coates'

with')

used as a matter of course;

sample index (e.g.

there

correlation

Technical features inherent in the system (e.g. deriving

from chain indexing techniques) would remain for assessment in terms

of user reaction. Such questions would have to be w ighed against

economic etc. questions. The general effect, however, would be

somewhat to blur the distinction between the present BTI system and

the PRECIS system now being developed, perhaps to a point at which

the effort would not be justified. There has as yet however, been

no discussion with hr. Coates, so that more detailed comment would

be premature

It was considered that a prec ordinate index would be more

appropriate for SEA users than a postcoordinate index on account of

the compl x subjects of many documents Such an index is far from

ideal for utile in an_index appearing within a journal, though possibly

helpful to individual users who maintain a personal (e.g. pUnched card)

file. However, n view of the adoption of an indexing system of the

letter type within, the:US ERIC (EdUcsiousa Resour Information

Center) system, some of whose products are known and used by respon

dents to one or our questionnaires (see p.3.15), it was felt that

the hod should be illustrated and discussed by our seminar group.
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It proved impossible to U.Se the Thesaurus ERIC_descriesc

tors1 for this purpose since a considerable proportion of the

conc.:ipts represented in our sample of documents did not figure in it.

Foskett
2 faults it on more general grounds: 'loose terminology, in-

consi tent application of subject headings, varying treatment of

comparable headings In sub-dividing (e.g. Physics and Chemistry) lack

of necessary and even commonplace headings and references'.

It was decided, since some users were familiar with ERIC

produ ts, to follow the ERIC practice of not providing crossrefer-

ences (though there would seem to be no reason in principle wiew

this should not be done) so that the last or Foskett's points

caused us no problem. Lacic_ of necessary headings was a considerable

problem; only about one third of the required concepts were index d

in the the aurus in the form required, and even when near equivalents

and 'use' references were included, 40 of our concepts were still

missing. Many of these ar Foskett suggests, commonplace. It

was to be e leeted that some sociological concepts would not be in-

cluded, but it was f und that only 60% of the required educational

terms were Present. A strong American bias in terminology is also

to be heted, And many of the terms describing the administrative

structure of education in countries other than the United States

Educational Resources Information Center 0-1 cit.

2. Foskett D.J. and Rumby, M.J. 'Documentation of education in the

United Xingdom with an account or other semi-mechanised and mechanised

systems of interests,' -Council of EUrope EUro ean documentation

and information s stem for education Vol. II Natt2p_aj_.nects.

Strasbourg, Council of EUrope Documentation Centre for Documentation

Eur pe 1969
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ro-e ladkin

an alternative bni74is we considered the thesaurus of

Barhydt and Schmidt10 Foskett- comments of this thesaurus: 'Another

thesaurus h s been produced by Case Western Reserve University. This

has been constructed by the team originally engaged by'the U.S. Office

of Education to prepare its own thesaurus; but the two groups parted

company at some stage, and consequently there are now two American

thesauruses. The CWRU effort is much superior has a clearly

defined structure and evoids most of the faults mentioned ... [with

regard to the Thesaurus ofaR.Ig_gzes92_p_2.itors. We would not recommend

that this be -used as it stands, however, mainly on the grounds that

it has been prepared from examination or American literature, and

lacks many terms and_ aspects found elsewhere'. We found that a

larRer proportion of our sociological concepts wore listed but in

terms of overall inclusionAxclusion rate the pattern was similar

to that of the ERIC thesaurus. It was therefore decided t000mpila our

own list of subject headings, and this was used both f r an ERICstyle

index and, with the inclusion of a structure of orossreferenoes,for

the other types of index also. As tar as possible the number of

entries per document was confined to a maximum of around five as in

the ERIC system, though th s is not inv iable.

1. Barhydt, Gordon C. and Schmidt, Charles Information r trieval

thesauru f education terms. Cleveland Press of Case Western Res
erve University, 1968._

2 Foskett D.J. and.RUndby M
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From questionnaire information, it wam evident that there

is an overwhelming preference for an alphabetical rather th

classified index. We foresaw too that the complex problems with

which many SEA documents deal were likely to produce classification

symbols of a greater length than most users were likely to tolerate.

There is the additional disadvantage with a oln-qsified index that

it is a threestage system (index of concepts index of subjects

-) original documents in library use or abstracts in a service s ch

as SEA), as compared with the twostage) alphabetical index. The

advantages of such an index, however, in a field in which searches

seem to proce d often by exploration rather than retrieval of items

on specific topics are widely recognised. Also, although some

services u ed by sociologists of education employ the techniques

of broad grouping by topic or study area, none c-uld be said to be

based on a detailed formal scheme of classifi ation, and users were

therefore expressing an opinion without experience of using a

classified system. -EXperimentation therefore seemed desirable.

With regard to possible types of classification the

inadequacy of hierarchical schemes for the documentation of modern

specialist literature, particularly in developing interdisciplinary

fields, is now generally accepted. Foskett
1 levels the following

criticisms at such schemes: 'lack of precise detail; crossclassif

ication, which alloWs IsYnbnyms", r the provision of more than

one place for the same toPic wthout PAP 9_ i*ovidirg rules for

making t "ehoic e4.:Liffoonsist the subtdiVidingZof several,

Foskett, D.J. 2R. cit.
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topics by the same, or similar, sub-divisions- inadequate machinery

fer revision, which means a lack of places for r7iw subjects until

such time as a new edition of the scheme published'.

Modern techniques of classification tend instead to

employ methods of facet analysis. This is gene'. lly seen to be

more flexible and to allow of a detailed synthetic represent-

ation of the subjects of individual documents, whilst at the same

time offering a principle for consistent collocation of subjects

by means of a prescribed fax-et orderl.

The content of an appropriate scheme for the sociology

of education and general questions of intellectual organisatien

were considered separately by the seminar group and are held over

for discussion in the next second) section. For the purpose

of the present discussion, it is enough to say that we had been

experimenting, at D.J. Fosket Is suggestion, with the addition of

sociological facets to his faceted scheme for edu ation. A

major problem was that of deciding upon an acceptable preferred

order and this was one of the reasons for which-we were attracted

by Foskett's suggestion that rotation be us d to afford entry in

1. For a-detailed account of developments in plASsifioati.Ont

de, Foskett Di iT; aassificatioxL -foz._.el index 1 aan

:review -of recent researeh by; the Classification Research Grout).

Lenden Lij?rary_ Association, 1970.
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a classified index under each element of the classification

documentl.

Foskett had in mind, however, library situation; in

the context of an abstracting service some of the technical aspects

of suoh a system have to be rethought.

Foskett's intention was that a bibliographical citation

should be given at every entry point and, envisaged in the library

context, this would clearly be effective. In an abstracting

service, however, bibliograVhical details are accompanied by an

abstract, and for economic reasons it is impossible to give a full

ab tract at every entry point'in a rotated index. The moat satis

factory solution seems to be a verbal 'translation'
2 of the class

ification of the document wherever it appears in the rotated fil

together with a reference (e.g. serial number ) to a separate file

of abstracts.

As compared with classification for library purposes

complete representation Jf the subjeot of a number of SMA's docu

m911-4..s rar 345r falls :below six concepts. However, a restriction,

perhaps to a maximum of six, even at the risk of incompleteness

or possibly distortion, would seem to be essential from the point

of view of usability for the majority.

7

1 Foskett considers also chain indexing but concludes that it is
T

just as economical to make a complete classified entr

entry point.

2. I.e. a statement, in t legraphic form,of the concepte represented

in the classification of a given docum nt, which could be automat

ically generat d by computer.
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This createsleven so, another problem in following

Foskett's intentions. The notation preferred by Foskett oonsists

of pron unceable three letter groups, with number groups for

countries. Illustrating his system, Foskett uses a KWIC-type pres-

entation of classification ymbols; with as many as six elements

each of three characters (needing space for five groups of three

characters on either side or the central position) this is unecon-

omical of space. AB an alternative one may use transposition

(e.g. Bab Deb Bib - Deb Hib (Bab) etc. ) rather than an emphasis

shifting technique, e.g. Bit Bits

Bur Bit

Buf Bux

It has been suggested that it would be possible instead

to retain the string in its original order and use heavy type to

indicate the term being indexed but since this term would not be

aligned with those above and below, users might find this cn -

fusing.

We encouxitered other notational probleMs. Such a. syllabic

notation has a limited hospitality and, from the point of view of

Z, -, J-- 7.<
,e

1. Stu t-Jones, 'Eduoation classifleation - some baste

JIroblems and the London Education scheme. Education Libraries

Bulletin 19699 369 2-17.

"
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adding facets to the LEG scheme, since LEO uses B-T, this leaves

little scope for extension. .additionally it is rarely the case that

the structure of the notation may be used to reflect the intellectual

structure of the scheme. These practical coneiderations seem to over-

ride the undoubted mnemonic quality of such a notation.

Two symbols of relation are recommended in Foskett's introduction

to &he erbeee, the colon indicating the 'influence phase' and the cliag-

anal stroke for other relationships. In practice, in the London

Institute of Education library, 5 phase relations are now catered for
2

:

;1, gener :2, bias; :3, comparison and difference;4, 'nfluence; :5, tool.

In a type of system which, in terms of mechanics of use already makes

greater demands upon users than they are accustomed to, this adds yet

further complexity. Not all these relations (e.g. :4 and :5) would

occur in SEA document subjects, but others (e.g. interaction) would be

required if it were considered necessary to specify nature of relatione-

ships. For seminar purposes it was decided that this might make the

index appear unduly formidable.

Despite certain limitations imposed by this type of system

pis es, and the need to madiry, for SEA's purposes, upon the specific

system recommended by D.J. Foskett, the reactions of sociologist coil-

eagues to exp rimentation in the ways outlined were sufficiently
-

couraging to justify the inclusion of a system

as modelled on=that of Foskett.

which might be described

1. As,an.sside.it maybe_mentioned that in preparing sociological facets
. .

although concepts from about 800 documents were used in establishing the

facets the main only those'froM a-sample of 100 dbonments were ine-

eluded and-nOtated'for2the purpose-Ofeilinstratign st.,t4e-sminarb BY

the time, the use pf lell'Gerspronounced alike had been avoided, and com-

ical and obscene associations eliminated, it was found that the available
-

notation barely sufficed in some facets 'evenfor this limited-number of

2. Stuart-Jones E.A.L. .92. cit.

224
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Nevertheless, we had two major reservations in respect

of problems which would require resolution before we would be prep-

ared to adopt such a system. In the first place, although we were

able, tentatively, to establish a number of sociological facets, it

was Impossible to find any principles for ordering items within

facets which would be generally acceptable. Rather than impose

a.r. artificial or, to our users, intellectually incongruent

(however logical) structure, we preferred to accept the fact and to

use alphabetical order within facets. This however, is to

forego a major 3trength of the system. No specificity is lost,

providing the alphabetical index is sufficiently specIfic, but it

does mean that to widen the search one may have either to look

in several places in the alphabetical sequence within the facet or

to start again from the alphabetical index, since related material

is not grouped together.

Secondly, whilst obviously an order of face s must be

prescribed since print and paper requires a linear sequence of

items, it is by no means necessarily helpful to use the same pre-
%

ferred order in ordering the elements within the classification

of an individual item. There are cases in which one would most

helpfully state as 'leading' element the independent variable (the

one which is being manipulated ae bil'anges in other varilbles

1
studied), although other vara4les may 000ur_in prior facets .

i

1. We found it more helpful, to_ use an _abstraot to, poncrete facet

Order rather,tlian-thegeneral'-to%specific-order_of:LEC,,and,te

maintain this order in indiViau-al-ddouthemt-d'esorilotiens'wherS'LEG

x-eyersos its!, On balance 'this Waa appropriate if ,a decision

he made on this basis but we auestion ths need for suoh-adeoision.

225



3.79

This offers a principle which would in our view both

ensilre consistency and be helpful and meaningful to specialists.

For example, change (a social process) may affect attitudes (of a

social group, another facet equally these attit des may modify

the process of change. In this kind of feedback relationship there

is no inherent order of priority of concepts and the fo us of the

study (at which presumably the document is best classified) depends

entirely upon which phase of such an interaction a researcher has

selected for investigation as compared with another researcher

in a parallel situation. The rotated index ensures complete access

but, in a situation in which bibliographical details do not accompany

the entry in such an index, it would seem that other principles for

citation order of entries, at least in the case of complex subjects

are required, to avoid 'falue drops'.

(b) Seminar stu v of indexes

A. random sample
1 of c100 SEA abstracts was processed to

produce indexes of four different types (material being treated in

the ways just outlined ): ERIC-atyle, rotated faceted, articulated

subject and PRECIS indexes.

Initial concept analyses were prepared, an education librar-

ian and a sociologist working independently, comparing notes and agree-

ing on a final version. A set of descriptors and cross-references

was agreed. and was adopted as far posibie in all-indexes, subje t

1. The sample consist d of ons in four abstracts from SEA 5(1-3).

few documents were sap

ing which such a small

oially introduced to give

sample would not produce.

a measure of oluster-
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to special conditions imposed by the individual systems.

nntries for all the indexes, with the exception of the

PRECIS index, were prepared manually and in-house from the same con-

cept analyses. The PRECIS index was produced by a team led by Derek

Austin at the British National Bibliography, and the B1TB printing

department by arrangement with Kr. A.J. Wells, were responsible for

printing the four indexes, together with the abstracts to which they

relate.

Great care was taken in the printing of the indexes to min-

i ise differences in format typography, layout, etc., as far as possible,

so that attention could focus without inter' ening factors upon the

mechanics of the indexing systems.

Abstracts were classified but access from all indexes was by

serial number. No reference was made to original documents and alI

judgments as to accuracy of representation of documents were made on

the basis of information in the abstract only.
It was felt that the sample of documen s was too small

and time too li ited to make the simulation of actual searches viable

Our interest too lay not in index performance but in informed. user

preference. Vo this end., general technical featnres of the different

indexes were described.,to the group and methods of use illustrated,

and then, .
after diseussion, members' attention was focussed upon the

treatment of individual items comparing across indexes. .(Working

papers are Available on request.

The group T--,s then asked. (by means of questionnaires

was felt the mechanicsgive an assessment of the extent to which it

of the different systems allowed

which are appropriate to the mat rial and. helpful to the sociologi t
of education.

Effectivenes

documents to be recorded. in ways
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teaching, general interest i.e. browsing) u first cons1d

ered. From the point of view of usefulness to the sociologist

of education (i.e. appropriateness in relation to problems ari -ng

in the sociological study of education), the ASI and the EfiLCIS

index were felt to be most s-Aisfactory for all the kinds of

purposes specified, although a higher propo tion deemed the ASI only

fairly satisfactory. The classified and ERICstyle indexes ware

rated rather lower, but the classified index was seen to be at least

fairly satisfactory by a majority, except for teaching purposes.

The single concept index would be moderately acceptable for teaching

purposes; there are mixed views as to its usefulness for general

interest use; it is not strongly favoured for r search purposes.

FIGURE 3.2 ACCEPTABILITY OF INDEXES IN TERNS OP USEFULNESS TO 4.1711,

SOCIOLOGIST OP EDUCATION

a

ii

10

10

ERICstyle Classified Articulated PRECIS

1 2 4 5 1 2 4 5 1 3 4 5 1 2 3 4 0

1 2 5 1 2 3.4 5

-.5

1 Satisfactor Almo

4 Not verry 8 sfactom
jefactcry; 3 Fairly sa factory;

Uneatisfactory
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With regard to usability, the general rank order of

preference le the same. There are again slightly more favourable

ratings for the PRECIS index as compared with the ASI. The class

ified index received a. rath r high proportion of unfavourable

responses though a few thought quite highly of it except for

general in erest use. The single concept index received a me

what mixed response, a few peoPle thinking very highly of it, though

the majority found it at best not very satisfact ry

a
e

.h

FITUR21.3 ACCEPTABILITY OF INDEXES IN TERMS OF USABILITY

ified- Articulated PRECIS

1 ' 2 3 _ 5 1 2 3 5

2 3 4 5

Satisfactory; 2 AlMest giatisfactoty4 3 Fairly satisfactory;

4 Not very satisfactory; 5 Unsatisfactory
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Effectiveness for prediction of relevance of documents

was also considered. The same rank order emerged. Again the

ASI WRIR found slightly less satisfactory than the PCIS index,

and the classified index less so than either. The single con

cept index, used by finding common references amongst references

umder a series of desired headings, is clearly not helpful from

this point of view.

_FIGURE 3.4.ACCEPTABIUVr OF INDEX.ES IN TERMS OF EFFECTIVENESS

FOIc PRLDICTION OF :...14LEVANCIJ OF DOCUNENTS

-

ERICstyle Classified Articulated PRECIS

;

2. ,3 . 1 2, 3, 4 5. 1 2 3 4 5 1 2 4 5

e

10
. _

n -t
U

-P
5e

345 .03 4 5

1 Satisfactory; 2 Almost satisfactory; 3 Fairly satisfactory;

4 Not very satisfactorY; 5 - Unsatisfactory
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The question of prediction of relevance 11a2 explored

further since, whatever strategies are used to search an index, it

seems reasonable to assume that'users, on the basis of each entry

-they examine, make a jud&iicnt'ae to whether to= follow the reference

up, even if only in a negative'way by eliminating totally non-

relevant items.- Members were given corresponding entries from

the classified, ASI and PRUCIS indexes
1 for selected items, asked

_

t predict the Contents of ea h item on the basis of each entry,

and on comparison of each item on the basis of each entry, and on

comparison with the abstract to x.ate
2 each entry in relation to

specified criteria.

With regard to accuracy (a check on the extent to which

the entry captured the essential subject of a document) the ABI

and PiiECIs indexes'were considered by a majority te be at least

reasonably satisfactory, though a higher proportion found the

PRECIS index w' 311y satisfactory. The classified index was

regarded on the whole as not very satisfactory from this point of

view

1. The ERIC-style index was, for obvious reasons excluded from

this exercise.

2. It was not Considered necessary to devise elaborat- proc4dures

to minimise blas!dUe to- order of_presentation of indeXes.!7, -This
. : , $ ,

,

, 1

Hums-not a labOratorYtYpe-te-St lout an exerdise_torna;lole experts
_ . , . -

. _

t ,

.
i

i'. t 1 i ; ,

to 5give usi?informed .Opiniong, Fsild 'the fpel:ing Of,- #1.6 group -Was that

----th-ey --could-gauge- .--their --reactions-reasonably-accuratelyi.. --
,,,.:: ,,:- :,,. :_-, ,,$:_[,, _.. ,:, A.I.J.:,,J4 :)-,,.; :7:: -:V,:f::,_ ,,-. ".,7

T-IQ).!:-.11,1 -.- 7,-,iaz.,

201,g



FIGURE 35. ACCEPTABILITY OP INDEX ENTRIES IN TERNS OF ACCURACY
OF ENTRY AS GIVEN

Classified

10

1 2 3 4 5

Articulated PRrcIs

C
11

1 2 3 4 5

Averages 1 2 4 7 2

1 2 3 4 5

1 7 4 2 1

1 2 3 4 5

3 5 3 3 1

1*1,-..SAtisfaotory; moot,patisfa;ctox7v_.3 Fairly setisfact

ory; 4 - Not very satisfactorY; 5 Uniatisfactery-

Nembers_womp asked also to,consider whether all important
-

oneeptq weTe included. ,We 1-1.4 in mind that the practical limit-
:.

tion to six,concepts imposed upon the classified index might be

n-as a serious limitation upon 'the value of this type of index.
a_ .1

This index was indeed rated much lower than the other two in this

respect.



FIGURE 3.6.ACCEPTABILITY OF INDEM ENTRIES IN TERNS OF INCLUSION
OF IMPORTANT CONCEPTS

10-
Clriscified

1 2 3 4 5
Averages 0 3 2 8 2

)1rticulated

1 2 3 4 5

2 3 4 5

1 2 3 4 5

1 4 4 2 2

PRECIS

2 3 4 5

1234 5

1 2 4 5
2 7 3 2 .5

*1 - Satisfactory; 2 - Almost satisfactory; 3 - Fairly satisfac-
tory; 4 - Not veavr satisfactory; 5 - Unsatisfactory

The adequacy of indication of relationships between eon-..

cepts wan next considered. Relations:hips *ere indicated in the

classified indax in a very rudimentary way, merely in fact using

diagonals as dividers between the 'elements of the description.

Natural language achieves this purpose in-thO AS4 a doMbination

of citation order and natural langeLare us

index The An and PREcL; 1p-6th igeen b t1iè -niaj6rity to be at

3,36
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least fairly satisfa though the PRECIS index was seen by a

higher proportion to be more nearly completely satisfactory in this

respect. The classified index was on the whole 'not very satis-

factory'.

FIGURE 3.7. ACCEPTABILITY OF INDEX ENTRIES IN TERMS OF ADEQUACY
OP INDICATION OP RELATIONSHIPS BETWEEN CONCEPTS

Classified Articulated PRECIS

2 4 5 5

* 1 -;Satisfactory; 2 -. Almosteatisfactorri, satis='

factorY; 4 - Not very satisfactory-17, 5 - Unsatisfactory

Time did not allow of a similar exercise on the wale°-
. _

tion of descriptors and structure of cross -references,though

such an exercise had been p1 anned.
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1 rather stereotyped pattern of response emerges. Dis

cussion threw some light on this. Most members clearly want to

identify possibly relevant documents in the simplest possible way.

This being so a single concept index, making reference to abstracts,

was felt to be attractive. But since in the nature of work in the

sociology of education, the problems studied (except at the most ele

mentary stage of learning the concepts) are somewhat complex, it was

quickly seen that suoh an index is not really suited to manual search

ing for compound subjects. None were attracted by its possibility for

organising a punched card file. This type of index.was thus virtually

ruled out as not 'useful to the sociologist of education'.

The classified index was discussed at length. It was clear

that a few did not understand its basic principles. The majority, al

though such an index was unfamiliar, quickly grasped how to Wie it.

There was strong objection in principle however, to an index striae

tured on the basis of relationships between subjects, rather than

according to the more usual and conceptually neutral alphabetical se

quence of subjects. The perception of relationships is seen to be the

sociologisVs job, and since all have their individual conceptual frame

workso such a system was not seen'to have any practical value.

A further point to be considered is the acCuracy with which

the subject of an individual item may be represented. The index was

rated low in this:respect, and we feel that we reached the limits of
_

. .
.

the oompleXity tolerable_ in- the SEkr bontezt one,meinber of :the.

group commented: 'letters galore'.
1

1. Members felt 'unSble to cOMMent withOut MOre exPerience the. LEG.

type notation. No strong initial rea6tios :igr6r6 expressed e&ther for

or against it.

23
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Regretfully, it must be admitted that such an index is not prac

ticable for SEA's purposes.

As precoordinate indexes ASI, PRECIS and BTI indexes

handle compound subjects , n a more appropriate way than can a post

coordinate index. As allthabetical indexes they impose no conceptual

structure upon the collection of documents they represent, though

related headings are suggested by means of crossreferences. In the

ASI and PRECIS indexes studied by the group, the entries were felt

to be somewhat lengthy (some would use the index in fact instead of

ab tracts). It waa understood, however, that the alternatFe would

often be an incomplete description or one Bo general as to carry

little information content. No strong preference was expres ed for

either natural language strIleture or more formalised structure;

neither caused any marked degree of inconvenien e.

It may be argued that since, despite objections raised on

intellectual grounds, the PRECIS index was nevertheless rated aa high

and in some respe ts slightly higher than the ASI, it would be

desirable, if only for the Bake of compatibility with a system to be

used nationally, to opt without further question for the PRECIS sys

tem with or without modifications along the lines suggested. This

would be a powerful argument also for the PRECIS as against the BTI

system, even assuming the latt r to be acceptable to users although

it is conceivable that e onomic faotors might override an option for

the PRECIS system.

Althouah the seminar ratings indicate a rank order amongst

indexes they are not absolute measures of excellence on any criterion.

For reasons of time it was not possible to discuss any system in great

-detail and the group wns.not-aaked,to-oonsider-the,specifio algorithms

used in the sys-4em ,atudied.flor to.conductosample searches in a way

which would prompt discussion of reasons for 'false drops'. Attention

23Q._t,
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was focumd rather upon general system mechanics. Also members

were asked to speak for the best interests of the discipline but a

variety of factors may have coloured their views. Howe the

exercises, it will be remembered, were not intended to provide any

formal evaluation of indexing systems, but to elicit the range of

views to be considered by the Editor in making decisions about SEA.

It is perhaps of significance that in commenting on suit

ability of indexes for institutional v. personal use, the ASI

was rated higher for the latter, althauel.PRECIS was considered sup

erior for the former purpose. Perhaps the-preference for the ASI

for personal use is purely subj ctive. The ASI is somewhat similar

to the indeX Us d in SA, which most members know even if they do not

une, whereas none of the indexes they cite as known resemble PRECIS,

perhaps a. novelty factor is operating against PRECIS when it comes

to a matter of ISersonal choice.' Possibly personal use of a servioe

is better matched in some way by less formal representations of sub

jects. From the point of viewl-of preparation of input, specialists

-would find ASltype phrases relatively,simpler to write. PRECIS

strings would certainly have to be prepared inhous from ASI type

phrases.

There appears to-be-ooziiderabl e flexibility within the

-PMACIS symtem (it is impossible to speak at the present time for

BTI) but details of current developments are not yet available. rI t

is possible also that Dr. Lynch and his colleagues may at some stage

envisage further development of their ASI system which may eliminate

some of SEA's particular problems .
--;

Absence of relation

1.- Failing--this a 1510C ou]4ibé bynorneànsirippropriate.
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to any conceptual framework might be seen to be a considerable

strength from SEA's point of view, providing some more rigorous

control of citation order in entries can be achic. d. It is clear

that further study of the application of the system to our

literature would be desirable. At the same time, it is very much

to be hoped that the lAynch team will find it possible to devote

time to a study of the development of their system for use in

social science fields, in cooperation with bodies such as SEA.

Citation indexing has considerable attractions
1

in a

situation where it is considered desirable that no subjective cle

ment should intrude. It presents organisational problems, however,

for SEA in that it would necessitate all material being channelled

through the central office, so that the necessary references, f3ot

notes etc. could be extracted, instead of being sent direct to

abstractors as at present, thus saving time and postage. Our

citation study (see p.1.47 ) shows too that the number of items lost

by scatter mast necessarily, for purely practical reasons, be fairly

considerable, and it cannot be assumed that abstracts of such items

will be traced in other services. A citation service is probably

only feasible (it is undoubtedly desirable, even given known short

comings in citation practi on a broad multidiscipline basis.

Seminar discussi n made it clear that SEA is seen to have

considerable responsibil ti beyond that of purveyor of information.

1. 84% of Infr ss respondents expect that such indexes would be oonr.

siderably or moderately useful. AB they have probably never used

one, however,

op rating.

xs impossible to say how far a novelty factor is

2
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Many of those working in the field do not have an extensive sociological

background. The field is aa yet conceptually and methodologically

fluid. Reference to theaiterature is not merely a means to ma

end; working over the literature is a pls.tr_t of the intellectual

process to a much greater extent than in longer established fields.

In so far as SEA enables a us r to shortcircuit reference to the

literature it is participating in the intellectual process and

possibly influencing its course. It is therefore important that

SEA should not, in dealing with the literature, go beyond areas of

general agreement =amongst sociologists, either with regard to ter

minology, in statement of subjects or in assumptions about search

strategy.

There le undoubtedly a place for a service catering for

retrieval in the accepted sense of matching formal statements of

information requirements -to formal statements of document subjects.

For this kind of purpose an index such as a3RECIR, given the above

proviso and given furth r work In developing our SEA thesaurus of

terms, seems to be suited, and its performance may be eval

uated in terms,of recall/precision speed of search etc. There are

equally situatione in which the specification of requirements in ad.

vance is (a) not possible and (b) not desirable. It may be that

the same type of index could effectively be used in a more openended

way also. This is a point which requires further exploration. But

it is considered essential in-view of the imp8rtance from a dis

cipline standpoint of the latter approach to the literature that

future work should additionally investigate other forms of organ.

isation and types of servic (evaluation is a much

here and ham yet to be considered in detail).

greater.problem



in a standnrdised indexing language is, ot course, an act of class-

ification. But also, underlying the indexing language, even in the

structure of cross-references in an alphabetical index and in agree-

ment upon terminology, is an intellectual schema.

(a) In-house stilly-

Consistency of treatment depends upon the use of a single

schema. Social science however, offers a number of alternative

and overlapping schemas. To the extent that information processing

is concerned to group like with like, there would seem to be two

tenable alternatives: (i) a broad scheme conceptually sophisticated

enough to accommodate the frameworks of the different disciplines

without distortion; (i separate discipline schemes (this is not of

course a return to any n tion of 'subject matter' boundari s

) A general classification scheme

The Classification Research Group (CRG ) has examined both

integrative levels theory and systems theory as a possible solu-Lion

of the former type. It came to the conclum on that the former, whilst

adequate as an explanation of natural phenomena, ..,_oes not allow for

the complexity required for the purposes of specialist documentation.

It ie seen, however, to provide a principle for ordering different

entities, and systems theory is seea to provide principles for ordering

the component parts of the individual document deso ipti n

The CRG has a wealth of-collective experience the field

of -classification though it has with tl-e exception of the vqork of

Barb a Kyle which was so tragically cut short -deVoted less atten

1. Po kett, D.J. ssificadexiClaalaripe.
London, Library Association, 1970. (Library Association Research

Publications No. 2.) 2 40
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tion to the so ial sciences than to other fields. Our work on our

specific field is only just beginning. Clearly if there are general

principles we would wish to pliopt them.

Preliminary study of the application of principles established

by the CRC supports Foskett's1 view that work remains to be done on

'intellectual entities'. From the point of view of handling the

sociological literature, Austin's p p m 'The system developed during

2the period.of the NATO grant' raises a number of theoretical questions.

For example, it is envisaged that two main thesauri of

terms will be established. As indicated earlier, relationships

between concepts are conveyed by means of position or relational

operator in the individual document description. The sociologist,

however, often studies patterns of relationships 2211 ae3, an approach

whioh, since relationships are merely indicated as different types of

links, would seem not to fit within the present pattern of the scheme.

Types of concePts other than relations are defined

'entitles' and 'attributes'. In the empirieal world it is relatively

simple to draw such a distinction. In attempting thus to categorise

analytical constructs such as the sociologist uses (that is to say

1. Foskett, D.J. 22.
2. British National Bibliography Application by ths British National

Bibl-0 for t to.devel
.10

-$1.1 classification for the

controlland retrieval of information; Appendik 1* Louden, BNB, 196?.
r

Cf. The wellknown picture of 'the invisible man'; once he has

been perceived, ths :'est of the design is seen simply as space around
,

this picture. Similarly, entities and attributes may be merely

'social pace in relation to patterns of social interaction.

241.1-7
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hypothetical categories created 'by abstracting related character

isties from observed phenomena or possibly without empirical ref-

1
erence* ) one is likely to run into epistemological problems.

With regard to 'artificial entities' distinct from

'living entitie which are to be ordered in terms of purpose

(needs or drives), this appears to accord ill for instance, with

the sociological distinction between latent and manifest function

(latent funotions are consequences of a tion which are neither inten

ded nor even perhaps recognise& by the actors). 'Drive' is of

course, a psychological concept; 'the sociological perspective points

towards the ways in which the actor arrived at these mo-Aves, desires

and intentions and at the pressures which direct and constrain ac

tion'2

Refe encc. is made to the individual specierA and culture

'planes' established for each organism. It appears to be intended

that each organism posses ing a given purpose is named, the drives

asso iated with each plane then being stated in turn before the next

organism is named. This has a superficial resemblance to the con

cept of 'unit of analysis' but reference to arrangement by 'organism

possessing the purpo indicates as in the pre ious paragraph a

model which does not accord with the sociological perspective.

Attributes are divided into two categories: properties

and activities. This is another distinct on which is hard to make

in relation to sociological concepts, as is the intended ordering of

1. Gould, J. and Kolb, W.L. 211.. cit.

2. Swift, D.F. 22. cit.

24,
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the latter by stages of change. The sociological model is rather

one of continuous interaction.

Austin goes on to consider techniques for statement

compound subjects. This part of the scheme has been embodied in the

PRECIS system which was discussed earlier see p. 3.58), and similar

problems of application to sociological literature described.

Since the scheme is concerned with the intellectual organ-

isation of knowledge and not merely with the convenient arrang ment

of documents for retrieval, it would seem appropriate to consider

how far its conceptual basis reflects the conceptual -Ipproach of the

specialist in our case the sociologist. A bad match is liable to

mean distortion of the content of the literature and thus poor ret-

rieval performance at the level at which the service is aimed, even

though as a mechanism for document ret-rieval it may equal the per-

formarIce of systems based on other types of algorithm.

The principle of rotation ensures that each element of a sub-

ject may be brought to the l ad position so that slight distortion of

the subject may only rarely mean that a document is overlooked as a

result of citation order of elements. If, however, some important

element (e.g. in the case of relationships) is-suppressed because of

the mode of formulating an entry or if, in a classified array of doc-

uments for a subject oriented scan as compared with the use of the

index for a more specific approach), the citation order of subjects

is unhelpful or inappropriate this is more serious.

In general our impression is that the scheme is essenrcially

descriptive of the natural universe and based upon a causal modol

and se suoh would not tend to accord an appropriate treatment to

sociological material. In so far as this is a fair assessment,

it represents also a limited application of systems theory, on which

2
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it is based, as theory. Systems theory per se is not incompatible

with behavioural science frameworks though, as Buckley
1

, for

instance, points out, it is 'far from that of a unified theory' and

nothing approaching a 'dramatic sy thesis'.

The CRG's work on the development of a general classif

ication scheme is as yet incomplete. For the interim we decided that

it would not be inappropriate to add one more to the many special

schemes, It waa felt that there would be in any case a need to

study the problems of our material and ways of resolving them before

considering the relationships of our material to a broAder context.

An SEA classification scheme

In view of the desirability of compatibility, possibly an

eventual even closer association with other services to education,

it was decided to attempt to develop additional facets for D.J.

Foskett's London Edu ation Classifi ation
2 (LEC) and to seek the

views of the group upon the effectiveness of such a scheme for use

in 3rdering for retrieval the contents of the literature ofthe

sociology of education. It was accepted, for the kinds of reasons

mentioned by D.J. Foskett 3
, that hierardhical schemes ar0 not

appropriate for subject fields like ours and that a faceted scheme

might well be acceptable for our purposes.

Buckley, L. 22. 05.t.

2. Fookett D.J. 'The London education cla sification. Education

Libraries Bulletin, Supplement 6, University of London, Institute

of Education, 1963.

3. Foskett, D.J. 22..



3.93

In considering the framework.of a scheme for the scoiolagy.

of education, however, one finOs the general problems of the class

ification of social science literature mirrored in small.

For reasons discussed eaL,lier (see p.3.42) the empirical

world (admini trative framework of education) scheme of LEC had to

be accommodated within a theoretical framework. So iology has,

however, no single theoretical model; there are a number, each

focussing upon some parteC the total pattern of social irteraction.

Inkeles
1
suggests that it is only by focussing upon certain aspects

of the pattern (selective perception) that it is possible to b gin

to understand the mech isme that operate. The sociologist is

heavily dependent upon models for the purposes of theory building

and, since validation by experiment is not easy when it is concerned

with human beings, models tend. to become rallying grounds for

competing sohools of sociology. Smelser2 predicts that these over

lapping frameworks will 'give way to more general characterizations

of structures and processes' and 'will probably evolve to fewer,

mere analytic areas'.

Greater theoretical sophistication of this kiwi can only

be a gradual process, as the discipline develops. It would clearly

be an impertinence fer an information service te attempt te impose

a structure without some consensus from_specialists since this Wduld

.be prematurely to impose a

1.

lin

Inkeles Alex What

rofession.and

elution' upon the academic debate.

sociolo

Englewood Cliffs

It

An introduction to the disci

(Foundations of modern sociolegy series)

2. Smelser, N.J. c2. cit.

N.J. PrenticeHall, 1964.
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would seem that if bibliographical classification is to be anything

more than a mere finding device it must until sl_ch time as the

discipline arrives at the synthesis which Smelser predicts find

some neutral ground which will not involve the presentation of any

material within an alien framework, thus distorting its meaning.

A set of sociological facets was established based on a

schema of Inkeles
1 This scheme was selected, after consultation

with sociologists, partly because it has been used from the start by

SEA an its sociological study areas index, partly also because, as

Inkeles points out, its broad conceptual areas represent neutral

ground for sociologists, whatever their individual conceptual frame

works, and are not likely to be a source of intellectual disagree

mont. An independent rough sorting of sociological and social'

concepts occur:Aug in the abstracts in volume 4 of SEA produced a

rather similar set of categories, and in the light of this exercise

the Ihkeles eche e was slightly extended to take account in partic

ular of writing on cultural and normative patterns:

Social structure
Analytical constructs
Normative principles

Social units
So ial relationships
Social processes
Human characteristics individual and social)
Social institutions

Serious difficulties were encountered, however, with some

concepts, e.g. bureauc-acy, family, whi_h might be argued to 'belong'

1. Inkeles, Alex cit.
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to ore than one category, and agreement upon the scope of some

categories waa less than complete. Matters were complicated when

our categories were related to those or the LEC. It was found

that our categories tendeu to cut aorosc LEC. For exampl

educational processes such as selection, streaming, are, as educ-

ational processes, necessarily social processes. Concepts such

'status' which the soeiologist views as eLposition in sociEll strue-

ture were subsumed under 'teaching profession', which the sociologist

tends to view as a s oial unit. There' is toe possible confusion in the

different use or terminology (obvious examples are 'organisations'

'integration°.

It waa found that- the simple addition of sociological

facets t LEC was not viable and the scheme was recast1 (copies

avail...dole on request) subsuming education under the heading of social

institutions, though because of our int rests it received more

detail than other members of this category. Logically an 'admin-

istrative structure' facet, representing the material extensions of

education, its establishments, its personnel etc., should also

have been Included. In practice it was considered too difficult

to distinguish between the conceptualisation of education as an

1. The construction of an alternative scheme had another advantage

in that it allowed of complete renotation. It would otherwise have

been neoessary to,incorporate our.famets with a notation deviating

from that of LEC (three loiter pronounceable symbols), as they

could not otherwise have been included en bloc.
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institution and that of its 'material extensions', and these two

were therefore merged.

The problems of citation order of facets, and of citation

order within facets,han already been discussed. For the purpose

of the exercise we ordered the facets from purely analytical con-

structs to the institutional facet which has the strongest material

ociations ethough no greater or ieser connection with 'reality°.

We also followed the principle of preferred order in citing ele-

ments of compound subj cts. But we have come to the conclusion

that the notion of preferred order is not viable in classification

of cur material. The social situations which our material des-

cribes are situations of interaction. Depending on the focus of

interest, the hypothesis to be test d etcn one variable or another

may be selected from a number of variables for particular study.

There is no inherent sequence which is appropriate and to impose

one in statIng compcund subjects is liable to lead to inappropriate

groupings of documents.

(b) SGminar discussion of o1assifioaton

There were conflicting VieWS as to the desirability of

classification. In general, a cone ptually satisfa tory scheme was

seen by ths group to be not only impossible at this point in time,

but there was a feeling that an attempt to establish such a scheme,

or at least to lay the broad foundations would be premature, even

to be deplored as a constricting factor on the development of soc-

iological thinking. This applied not merely to a formal scheme

of classification but to any olassifioatory basis in alphabetical

subject indexing.
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A 'pragmatic' attempt t organisation for retrieval (by

study areas rather than by conceptual areas) prepared by one of the

group, was examined, but was seen fer practical purposes (members

quoted examples to show why they personally would not find it help

ful) to be of value to a.very limited number of people as well as

intellectually unacceptable. It seemed likely that any alternati e

pragmatic scheme would be open to the Blaine kinds of objection.

It emerged in discuss on with the group that, whilst

saw SEA essentially as supporting the sociological study of

education, others would regard it m inly as a service to education

321.3r

education. In the latter view sociological ( r other ocial

science work is felt to be most helpfully divorced from its own

th retical frameworks and related pragmatically1 to an alternative

educational framework. The former maintain that it is essential

that the material be viewed within a theoretical framework, and

that the relating together of documents within such a framework

is a matter for the individual since it involves an evaluation, a

relation to the individual's own onceptual framework.

1. The pragmatic view should not be onfUsed with the 'practition r'

view. As the term is used in this discussion, the pragmatist is

essentially cencerned with the academic study of education. The

vie s of those who need practical guidance are considered separately

e p. 3.125).
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It is difficult to accept that a subje t-oriented scan

such as would be provided by a classified arrangement of abstracts
a

would not be generally helpful and might indeed be undesirable.

One is inclined to argue that, even if it is Impossible to please

all groups of users, one should decide arbitrarily if need be,

upon one system of arrangement, and may assume that provided this

is maintained consistently all will be able to use it for browsing

in areas of interest, even though some admittedly more conveniently

than others.

The problem is, however, that already outlined in dis-

cussion of use of indoxes (see p. 3.31). If by 'use, we mean

identifying material known to be of interestthis is a fair assump-

tion. If by 'use' we mean serendipity1 on a massive scale and

delibere,tely sought, then the argument does not hold. And SEA feels

a responsibility towards the latter approach, particularly if the

abstracte are accompanied by a retrieval-oriented alphabetical index 2 .

Those who for some reason (e.g. specialistsoutside their

specialism) are prepared to delegate the intellectual effort involved

1. Infross data suggest that 30-40 of both educationalists and soc-

iologists often find,by accidenteitems directly, marginally or indir-

ectly important to a given piece of research and a further 50-60% do

so occasionally. It occurs even more often that they happen upon

material within their general range of research interests.

2. It is obvious that some of our seminar xxiembers have less than com-

plete faith either in classification or in subject indexes,-since

several asked for a personal search service additional to the published

service, for which, within reason, they would be prepared to 112.E.

2 5
a
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in the latter approach to a specialist sorvice such as SEL would

be better served by different and selective prosentations.The particular

viewpoint imposed Can then be clearly indicated and allowance made

for it where necessary by the user.

For the main servioe,only complete3y random access would

seem to be helpful to those who insist upon total scanning. (but we

are rapidly reaching the point where this is no longer feasible) or

to those who can spare the time o integrate new materials into

their own fil s organised in accord with their individu 1 conceptual

framework but hardly any of those we have contacted maintain such

fil s

A possible compromise 3. s arrangement by journal or, for

books, by publibher. This could not offend on any discipline grounds;

indeed it would offer an opportunity to browse the contents of the

abstracts as actual journals at least are scanned in the library by

academics. Knowledge of individual journals and publishers would to

a point enable 1,1anned browsing, yet at the same time promote seren

dipity. It would also enable journals received or scanned regularly

to be bypassed and thus reduce the amount of material to be scanned.

It is intended to explore further the acoeptability of this

suggestion. At the same time a working party of sociologists is being

formed, the main function of which is to consIder p oblems of ter

minology. This activity will inevitably lead into broader questions

of intellectual organisation, so that the notion of clazsification

has been rather deferred for further consideration than. abandoned.

It is conside ed; however, that it Will be a considerable tim

bcforo anything which information scientists would term class

ification' emerges.

2 5
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The kinds of material in which so iologists of education

are interested are varied and it was found that SBA tends, though

not consistently, bo accord different kinds of treat ent to differ

ent kinds of material, The work repo ted in Chapter 1 suggested

that individual abstractors in the absence of formal guideline

develop their own oonentons. Abstractors do not, however,

always categorise marial in the same way. As a basis for stan

dardisation of SEA pa-actice, 44greed categorisations of documents

are ess,,.ntial. These may then be associated with standard patterns

of abstraets, with flexibility where necos ary.

(b) Seminar asesernentof different types of abtract

Three of the catogorisations used in the analysis of SEA

volume 4 were listed .for the group and members were asked to n

dicate which of a series oftypes of abstract theywould consider

most appropriate to each category of mat

stracts were described as follows:

iel. The types of ab

Bibliographical details.
Brief statement of general area, problem, nature

etc. 01 work.
Brief statement of general aims, approach, method,

argument etc.
Detailed statement of specific topics or aspects of

topic considei-ed.
Detailed statement of actual statements, argumen

findings, conclusions etc.

1. One document was abstraCted in a number of ways t- illustrate

and enable detailed comparison of the different types (these exam

ples available on request

2 az 7
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(6) These types of description may be combined in
various ways, e.g. (3).4-(4).

(7) Any detailed statement of topics discussed or of
arguments may be set within the structure of
the original. The level of detail may also
be varied.
above could be modified in the same kind of
way (part of the abstract onlyw-o given for
illustration),it may or may not be preceded
by a general statement of theme or contents.

(9) The indication of structure (in this case by chap-
ter) and level of detail in the abstract need
not necessarly be uniform in r lation tc the
original.

(10) Alternative methods of structuring an abstract,
again not necessarily preserving the balance
of the original, would be an alternative
presentation of (4) including such sub-headings
as: problem; discussion; conclusions.

(11) Similarly (5) could be modified in the same way but,
in view of the greater length, with more detailed
sub-headings.

(These alternatives take account of the following features of abstracts:
level of abstraction (information about or eummery of original);
degree of reduction (general characterteation or mdre detailed break-
down of contents); structure (arganisod e.g. under headings or.con-
tinuous prose, following original or not).)

Members were asked to consider their preferred form of ab-

stracts in relation to material from different subject areas, some

more peripheral than others. Form of original and approach were

similarly considered.

A. number of the group fcund it impossible to make distinc-

tions betwe n material from different broad subject areas, taking

the view that, if an item is worth including, it is worth 'treating

properly'. (No preferences were olear from the responses of tha

rest.) Comments related this view to fear of evaluation on the part

of the service and the danger that difference in treatment would

be seen to reflect a judgment on degree of relevance rather than

kind of relevance. In this case any att mpt to make distinctions

even for reasons of expedien between re' and peripheral material,
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ence the preliminary evaluation of decIsion te include has been

is unacceptable.

With regard to form of original, abstr cts merely stating

the topics dealt with (the contents list approaCh) were on the whole

pref r ed, except in the case of scholarly monographs where a precis

of the writer statements or arguments is considered more approp

riate (see Table 3.16 on p.3.109). Unstructured abstracts are fav

oured except in the case of textbooks, general background, and

proposals for ,..ction; official reports and pp,ogress reports toe

are often considered to be best treated by abstracts clearly org

ised u_eaer headings (see Table 3616 en p.3.109).

In 2elation to 'approach' conceptual/theoretical writing

was felt in the main to require a pr6cis descriptive writing to

.-,entents list type ef abstract; there were no clear pref

erences as to ether categories (see Table 3.18 on

Structured abstracts were quite strongly preferred for

TRst.of these categories, although'some found such patterns artificial,

'intensely irritating', a cursive abstract enabling a more immediate

grasp of essential content. Abstracts following the structure of

the original were preferred to any restructuring (see Table 1.18 on p.3.110

It is understood that these views represent very broad

generalisations: some members felt that length of abstract would re

flect lengthoforiginal and selected type of abstract according to

length, whereas this is, of course, entirely relative, and does net

affect differences between type of abstract as we defin d them.

Several, for these reasons, gave alternatives, and this explains

the fact that the number of responses exceeds number of respondents.

244 --4
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In discussionithe main criterion referred to was rapid

readability. For many the abstract should give just sufficient

information to enable a user to decide whether to read the original.

However the abstract may sometimes serve an a substitute. Also it

may serve an informative function, of a special kind (e.g. 'would

neea detailed treatment especially for tutors who have limited

theoretical background in sociology'; 'not all lecturers are able

to value the worth of a book on one reading and abstracting services

provide the tutor with gulden but evaluation may be used in

several different s ns s f. 'evaluatory comment e.g mpreherk-

sive", "li ited", "suitable for At the opposite extreme was,

for example, the respondent who preferred 'brief abstracts because

I always find longer ones misleading I was shocked at the

assumpbion [emerging frnm discussion] that the abstracts were used

as the final and only rec. ng This strikes me as a quick road

to stagnation'.

Abst a t type no. 9 attracted a considerable amount of

comment. As a matter of policy, SEA does not favour slanted (inter

pretative) abstracts. Our analysis of SEA volume 4 showedlhowever,

that a number of abstractors employ the devices of'highlighting'or

¶C.escopinglto focus the attention of the user on certain parts of

a document at the expense of others. This seems unavoidable ih the

case of works included in SEA on grounds of partial or indirect

relevance. .Lipe 9 illustrated this technique. It found favour

witi) a few but the majority view was that 'dire -Ove abstracts were

not desirable and that the balance of the original shauld be pre

served. Also, even though (ato.2 words) it was only of medium

a '9
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SEA length, it was criti ised on grounds of excessive length.

In view of the stress laid by the group on the last point,

a further exercis- is of especial interest. The group were asked

to consider the nature of the questions which an abstract should

ans -er about the document it represents. The thinking behind

this was that if decf_sions (e.g. whether ± -btain) about a docu

ment are to be made effectively on the b sis of rapid scanning of

an abstract, the abstract should contain the same information of

which consciously or uncons iously the user would take note if he

had the actual document in his hands. There is - fairly general

agreement as to the inf rmation to be given in the case of repo_ts

of empirical research1 which an abstract may reflect; are there

similar pattc ns, or could such patterns be agreed, for other types

of material? Clearly, th3 briefer the abstract, the more important

it becomes to recognise and. to include the essential clues for

decisi eking.

In order to study the e ential content f an

abstract eleven wellknown works relevant to the sociology of

education were select d see list overleaf It was considered

that they would all be familiar to each member of the group and the

group indicated that this assumption was correct. Members were

provided with a highly detailed abstract of each of the works drawn

from s urces othsr than SEA, or, if none could be traced, an abstract

was specially prepared. They were asked to indicate in each case

I. Knop Edward 'Suggestions to aid the student in systematic inter

pretation and analysis of empirical sociological journal presentations.

Lmerican, Sociologist, 1967, 2(2), 90-92.



W RKB OF WHICH ABSTRACTS WERE USED FOR SEA SEMINAR

A - Nature of work - empirical non-empirical

Al. Lacey, C. 'Some sociological concomitants of academic
streaming in a grammar school.' British Journal
of Sociol, 1966, 17(3), 245-262.

A2. Campbell, Flann 'Latin and the elite tradition in educ-
ation.' British Journal of Socio12gy, 1968, 19(3)
308-325.

A3. Sugarman, B.N. 'Social class and values as related to
achievement and conduct in se:hool.' Sociolo:ical
Review1 1 91966 14(3) 287-302.

41,4, Harrison, F.I. 'Relationship between home background,
school success, and adolescent attitudee.' Merrill-
Palmer Quarterly, 1968 14(4), 331-344-

eofLL'elevance-different kinds of 'indir tv relev
a

Bl. Krauus, Irving 'Some perspectives on social stratification
and social class.' Soc5o1ogic4 Review, 1967, 15(2),
129-140.

B2. Car,e 'Report.on a survey of sociological research
in Britain.' Sociological Review, 1968, 16(1 ), 5
40.

B3. Carey, Alex 'The Hawthorne studies: a radical criticism.
American Sociological Review, 1967, 32(3), 403-416.

.cr_._)1ooks.-zalemsarticular forms

Cl. Hargreaves, D.H. Social relations ii_i_2,_z2.9.2022EL_Eqh221.
New York, NY, Humanities Press, Inc., 1967, 234 PP.

02. Jackson, B. and Marsden, D. Education and the working
class. New York, NY, Monthly Review Press, 1962,
277 pp.

03. Banks, Olive eooio1ov of edueatiOn. London,
Batsford, 19 8, 224 PP.

04. Hansen, D.A. and Gerstl, J.E. eds.. On education --
12 ical ers ectives.- NPurYbrki BY, . Johv Wiley &
Sons, Inc., 19 7,300 pp.

261
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which points they would oelete as superfluous, where they would

summarise and whether iruportant points had been omitted, The

objuct was to discover whether there was a consensus as to the

desirable content of the abstract, and to compare with SEA abstracts

for the same documents. The documents-were divided into groups

according t nature of work empirical non-empiric 1) type of

relevance (indirect, contrasting with first group); form books, cf.

urnsl r_rticlus in previous crouip ). Responses were analysed

sentance by sentance or oc asionally, where units of thought did

nut coincide, idea by idea (tables available on request).

Empirical work (Al, 11.3) is, on the whole, felt to require

a simple statement of problem method and or conceptual basis and

findings. One or two would like only a very brief indication of

method and findings. Other points which would be expected to give

higher dis rimination in judging relevan-e (e g. definition of con-

cepts) were not considered essential, nor information of the type

one might term 'circumdes iption' cf. p.2.37). The relevant

-SEA abstracts contained more information than the group rugarciod ns

necessary.

It was considered that in the case of items reporting

research with a vegy formal researah design, a graphic or tabula"'

rather than a prose abstract might be more appropriate, on the

grounds that the type of description involved might thus ba mcr

readily assimilated by the user. 'An 'abstract' of this tYP (A-4)

did not, however, find favour with the group. Comments included

'disliked', 'didn't 'unhelpful exee_ot as an addition'.

0 e or two felt that ttil-e' b tract wes an appropriate'refiection

2
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of the orfginel, but f lt that only a specialised researcher could

use either the diagrams or statistics without further explanation.

Even so it was objected that, in the absence of conventions, the

user would waste rather than save time in grasping the essential

content. Additionally, despite a move to more so ntifi

iology, many of the group seemed to feel hat they were more

literate than nume ate and were thUs biassed on first sight of this

abstract.

- desire for brevity was very evi ent in the case of

nonempirical work. However, members views were a ewhat coloured by

the fact that the subject of one example used('Latin and the elite

tradition in education', A2) was felt to be 'of limited interest

in the wide range of the sociology of educat nl. The group rec

ognised that this was to fall into the trap of evaluation. It was

interesting also that despite disapproval of 'directive' abstracts

s veral members commented that the sociological significance of thc

work did not come out clearly enough. The SEA abstract of the

document came quite close to what the group considered appropriate.

A further theoretical work (B1) was accepted almost without

alteration.- It differed from the former in that whilst both

brought out the main points intheuriter argument, the latter

merely stated, the former stated and elaborated upon them. Even

so, however, eome would have reduoed the presentation of the argu

ment-still further; one.member commented that he found the abstract

verbose. The SEA abstraot equally would be longer than the group

would like. It would seem that, unlike the former case, the

feeling is not that any of the given steps.in the 'argument 411ND

superfluous but rather there is a feeling, on grounds of style, that
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the same points could be made more concisely. Despite the fact

that this is a work of indirect relevance is a sociological

work, having nothing to do with education), all points are felt to

require equal weight.

A further abstract B2 related to a survey of part

indirect part direct relevance. There was little agreement amongst

the group. Only one sentence that broadly describing t!le subject

f the enquiry) wn left unamende6 by all members. Some would

sum;rise the account of method, others that of findings. Respon-

ee aie however, similar to those for empirical work of direct

relevance. SEA did not abstract this work so no comparison is

possible.

Last in this set was an abstract of substitutional e a-

varice (B3 ), a longer than average but well-balanced abstract.

Again the group would summarise a substantial part of the abstract

(all exoept first and last sentences would be amended) but only one

or two would omit any part of the abstract. SEA did not abstract

this work.

The re aining abstractrelated to books. Responses on

abst acts of two empirical studies (C11 02) indicated, as with ,iournal

articles, that greater condensation would be preferred by some. but

that little would be omitted. Abstracts of a textbook (03) and a

reader' (C4) received a similar judgment. All these abstracts

dealt with contents chapter by chapter. This was felt by many to

be helpful in the case of a text-book and inovitable in the case

of the reader. It appears to be les_ helpful in the case.of the

other studies, and may be undesirable: 'The preservation of the
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formal structure of the book makes it difficult to see what the

book is about! If I didn't have the title I wouldn't have recog-

nised the book.' Journal -abstracts were not otructnred and

there was no request that subheadings be used (probably because

the brevity required made this device unne ary). SEA abstrac-

ted only Cl and 04 The 01 abstract tends to cover the r quired

eXound more concisely. The treatment of 04 is rather different

in SEA, some papers receiving individual abstracts.

Bibliographi al information alone is clearly often in-

adequate for recognition of relevance. In our 'titles' study (see

p.2-55), 10% of titles were felt to give an accurate description of

contents, 37% a reasonably accurate one, 28% partially accurate,

23% not very or not at all accurate
1

. Seminar members seem to

support this view.

There appears to be an irreducibJe minimum of which an

abstract should consi t which can be clearly stated in the case of

empirical work (problem, method, findings); this holds for both

books and journa7a. In the caSe of theoretical work there is a

similar irreducible minimum which cannot be specified since it

derives from the logic of the argument (i.e. the ' ain points').

Certain types ofrmaterial, because of their form ( dg. textbooks,

readers), do require special kinds of treatment. Descriptive mater-

ial was not included in the laiter exercise but there was a clear

consensus arlier that a statement-of topic is alltbat is lecessary.

81to 6i* IilfiN006 i661646 entS conwiAered abstra ts more valuable

'an-0titles"
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This essential information, however, must be reliable,

and must avoid any distortion or interpretation. Yet a list of

hendings is not usually helpful. Author abstracts would appear

be the answer to this but authors do not always provide balanced1

or succinct abstracts. In any case author abstracts do not by

any means always accompany an article or book, and the delay in

obtaining them where this is the case is likely to be detrimental

to thcl service.

Another point which came out particularly clearly at the

,nd which relates to both content and style of abstract,

ts that abstracts could often be reduced in length without infor

matjen loss, either by eliminating icircumdescriptionl or by

greater conciseness in stating ideas. The latter question will

be one on which our working party on terminology will be aSked to

advise.

The question of elimination of background information is

a very difficult one. For users not familiar with a given spec

ialised area it may be essential to an appreciation of the subject

of a document. It is suggested that multilevel abstracts prepared

by specialists are the most acceptable solution. These would be

abstracts in which a brief description for the specialist is accom

panied, where appLopriate, by a more extended and nontechnical

description for those without detailed knowledge of the subject with

which the author deals.

1.QGCareyiAlex 'The Hawthorne Studie a radical criti sm.' American

§,22.1o10%ca_m2Revieat, 1967, 32(3), 403-416.
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From the point of view of cooporatio , we consider it

likely that whilst one specialist servic- miglit well find it

desirable to rely en another for notice of material outside the

range of its coverage but within its central interest range, it

might do better to prepare its own abstracts of such material

rather than to obtain abstracts on an exchange basis. However,

abstracts of material of more marginal interest to one service

ight well be borrowed from another to which it is of central inter-

est. For this purpose the more extended non-technical section of

our suggest d abstract type might be appropriate.

Draft guidelines have bee prepared, embodying these

various points, together with -others, and circulated to all our

abstractors for comment.

CPA's future_plallEK

The suggestions in the previous sections represent, it

hoped, a reasonable working hypothesis as to the kinds of develop-

ments, both short and longer term, at which SEA should atm. They

are intended to represent also a reasonable compromise between the

'best view of exports and the majority viewl. This is in accord

1.07=marmomem

1. It will be recalled that-the 'best' view is that expressed by

members of the seminar, known to be concerned about bibliographical

problems and speaking from the point of view of the best interests

of the discipline. This group was above-average in knowledge of

bibliographical services compared with the other sociologists of

education we questionnaired (the majority') though limited in

th ir use of information services by any general standards.
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with SEA's ethos, that SEA is a service for specialists though

feeling an obligation to meet the needs of a wider clientele, with

the rese vation that this should not be to the serious detriment

the service as a service for specialists.

The ideal service is for most the conventional type of

abstracting service of which Psychological Abstracts, S ciological

Abstracts are examples. Yet in principle such services, from a

discipline standpoint, present serious drawbacks for the academic.

There is, however, some disagreement as to the nature of the

specialist approach to the literature of the sociology of education

for which the service should cater. This has an important bearing

on organisation for retrieval. On the one hand there is the

theoretical approaoh of the sociologist. On the other hand, there

is a substantial number of educationalists who, whilst having a

pragmatic approach are, nevertheless, in the general context of

educati n studies, specialists (in another sense ) in the sociology

of education. The main difference between the two approaches

lies In the extent to which intellectual effort in searching the

literature can be entrusted to an information service.

Seminar members suggested that this difference was a

reflection of the longstanding dispute between those who see sociology

as 'what sociologists do' and those who see sociology as a conceptual

area. Postseminar exchange of views has suggested alternativsly

that there is on the one hand an association between the pragmatic

standpoint and the study Of sociology of eduoation as education,

and on the other relates-the theoretical standpoint to the study of

education as sociology. Even our 'pragmatists', as sociologists,

would be unlikely to deny that even at the most elementary level

there must be an informed (sociologi al)consumer approach, even if

26W
4
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the end product is the understanding of educational processes

rather than the development of sociologica3 theories

Their point seems to be rather one of expediency in

exploiting the lite ture (e.g in use with students); an informed

consumer appr ach is created at the time 'of use by specialist

guidance external to SEA.

But it must also be accepted that the literature of the

so iology of education is of interest to many without a sociological

1background, and to academic educationalists other than sociologists

of education. In so far as the sociological perspective is lacking

in the user, yet ess ntial to an adequate understanding of the

material, this-must necessarily affect content of abstract and

means of acess (e.g. index entry points) required, There is a

problem similar to this in catering for practising educationalists

such as. chool teachers and administrators. Both these groups

are at a Joss, if they 1 dk a sociological background, in assessing

the implications of the work of sociologists of education for the

practical educational situation.

The main types of approaches to the literature may be

analyzed as follows:

0 of the College of Education sr up were non iol gists.
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/Pragmatic' sociologists he seeming contradiction in
terms is explained on p03.ID2)

Academic educationalists other than sociologists of

education

Practitioners such as school teachers, edu ational

administrators

Fragmentation of services is clearly, from all points

to be avoided as far as possible. At the same tim, one

would not wish, merely for the sake of organisational neatness

even for the sake of economy, to overlook real differences in

approach to the literature nor their implications for use of bib

liographical services.

Groups 1 to 3 are all engaged in ale academic study of

education. Our suggestions are intended, with due regard to

the problems of the sociological literature, to enable their

access to this literature. But it will probably be generally

agreed that practitioners (Group 4) are not on the whole inter

their need is basi ally forwitted in th lit rature
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1

data for deci ionmaking of some kind . Their academic interests

lie largely elsewhere (e.g. the mathematics teacher in mathematics)

and for these interests other discipline services can serve th m

better. For the technical/educational aspects of their work, a

'tertiary' publication,in which preselected works are presented in

predigested form, ia probably more appropriate than a secondary

publication such as an abstracting service. It is proposed in

the later stages of our work to experiment, in a selected group,

with such a publication.

There Waa until a short while ago a general tendency

to assume, again in tbc inter sts of nonfragmentation, that

there would be an eventual merging of specialist services such as

SEA in some more comprehensive service to education. We haue

already discussed this point (see p.2.65). There appears now

to be a leaning towards the view that a more appropriate form of

service is a network o independent but cooperating specialist

services, including a t aching/educational technology sei-vice.

In a recent report2 the Council of Europe recommends

a decentralised syst m (EUDISED ) in which national centres are

responsible for the literature of th ir clan country, contributing

1. Brittain, M. Forthcoming review of literature on user studies

in the social sciences.

Cc moil of Duropett Eu_x9z2._q.an ocumentation and information

system for education Vol. I. Strasbourg, Cou oil of Europe

Documentation Centre for Documentation in Europe, 1969.
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to a decentralised computer-based 'shared European and inter-

national sy tem'. The effectiveness of the system is seen to

depend upon 'rules commonly adopted and observed'. A network of

specialised centres with national coo dinating centres, language

area coordination and 'chains _f speoialis cooperation is out-

lined. A 3-phase development plan is suggested. Since the

report has not as 5--t been widely circulated, a brief resume of

its recommendations may be helpful.

The working party notes three major trends: 'a further

diver ification of subj- t fields, and increase in interdisciplinary

fields, ar-1. an increase in the need for pro-blo -oriented infor-

mation'. It seems that in general organisation would be around

speclalist subject fields', rather on the lines of the ERIC

learing hou e in the United States 1 .

A common indexing and classification system, flexible

enaugh to accommodate and allow for development in sets of des-

criptors for 'specialist' areasEmithc involve ent of subject

specialists areseen as essential.

Cost-benefit arguments are advanced, with particular

reference to planning, research and innovation. User studies

would be expected to show that time spent in the collection of

needed information is equivalent to a very substantial salary bill.

I.e. Apparently exhaubtive cellections in individual as distinct

from broad areas of coverage e.g. -Art 'eduCation, Et a,curricular

Youtli activities. rather than research in acarlamic studi of

education (e.g. sociology_of education

-17:1
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Since contributions from educational psychology,

sociology of education and from other fields are called for,

edu a-Gional documentation is to be viewed in the context of social

science documentation as a whole. The system should benefit

educational research and development, which am felt to require

'special selection criteria for data likely to be requested by

researchers'.

Suggestions are made as to standard alternative types

of analysis and dppth of analysis ranging from purely bibliographic

description to trend reports. Subject specialists should be in

volved in anything beyond the former. Abstracts are felt to be

too costly unless author abstracts can be used as in science

fields: trend reports in priority areas would be more valuable.

Standards also for format of records, media of exchange,

as well as for selection criteria and analysis of documents should

be introduced. In connection with the working party's belief in

the neédto develop a common system of classification and indexing,

the Information retrieval thesaurus of educational terms
1

(which is

associated with afaceted classification ) is believed to merit

testing for this purpose,tlrecont edition of the ERIC thesaurus2.

It is suggegted that the EUDISED output will not be an

immediate service to for instano te hers; individual countries

would zake the_onus of 71'epackagingl for dissemination-to sudh

gpaups In such a system the 'specialised' centres would be con

oerned with the literature a- partioular country.- and wi-bh

1. Barhydt, Gordon C. and Schmidt, Charles T. sal. cit

2 . Educational Resources Information Center all. cit.
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groups. on this basis of division of labour,

national,regional and international compilations are also envisaged

in tho form of current awareness lists, lists and/or reports on

selected innovations or surveys of the literature; enquiries may

be dealt with and there should be experimentation with computer

searching and SDI services, as well as with supply of full text

of nonconventional mat rial. Detail d plans for fleher devel

opment would be required.

In terms of general organisational framework, this

the kind of system in which services like SEA might make a useful

contribution without too far losing sight of their specific aims

vis I. vis their target population for the se of the necessarily

more generalised aims of a large organisation. The vision of the

system as a coordinated network of specialised agencies seems

clearly appropriate in a field so diffuse and so diverse as

education.

It is unarguable that coordination, integrated thesauri,

a general classification etc. are in principle ultimately desirable

for the purposes of communation and dissemination of information

both within and across groups con ern d in different ways with the

study of education. However, in our work we have b en brought

hard up against the realieation that the 'specialist' principle

offers merely organisational gnidance in the problems of

information processing and di emination in education. It begs,

even accentuates, the intellectual problems.

It

general policy stat ment and that studies of the literature and

clear that the Council of Europe's report is a-

of use of the lit
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before any recommendations arc implemented. -Our limited exper-

ience prompts the following reservation. There is a temptation

to assume, because a specialist service such as SEA deals rel-

atively exhaustively and in a scholarly way with a specific area

of education and with its literature (together with relevant

supporting material) that the service is a 'specialised' one

and as such serves the academic needs of a limited group of users.

This is to overlook the differences, even in a limited group,

between, soy, educationalists with a general or special interest

the sociology of education, and sociologists Tlith a general

or special interest in education. Thinking Jf the different needs

of these groups the ter 'specialised' is seen in fact to be am-

biguous.

This is more than a subject-centred/user-cen r d differ-

ence - it forces the selection of an ideal 1.1301' group. A si ilar

situation would seem likely to obtain in, say, psychology of

education, perhaps even in a field such as that of ocmparative

educationl. To the extent that services in these fields are con-

cerned to Support sodiologicalp peychological etc. stucbr ef the

kind which will promote informed thinking about education, 30

selection criteria, treatment and intellectual organisation for

retrieval for epecialists will differ considerably.

User needs and desirability of cooperation are amongst

the most important factors influen ing de *sions as -Le the future

developm nt of SEA's sorvioc, tut rot the only factors. Economic,

1. It is possible that in the later

xamine some of the differences in

ciologists of education.

stages of our work we maY

ode between such groups and
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personnel, administrative etc. factors must also necessarily

det rmine policy. The various IR systems we have investigated

too are atill under development. Inevitablytherefore, optiono

must be left open. However, work to date has enabled us to clarify

the kinds Of requirements to be satisfied and the kinds of options

to be further explored in th ing period of the project. It

has served to stress the need for a partnership between subject

specialists and infoxmation scientists to attack the problems

from the ineide.


